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OVERVIEW
 This learning unit is designed to provide learning experiences for 10th-grade, heterogeneous classes that utilize approximately 45 minute class periods and will take approximately 11 class days to complete.  Students will analyze facts and documents which convey concepts such as conflict, nationalism, imperialism, science and technology, and the effects of geography.  Many of the activities found in this unit require grouping of students.  Three to five students per group is appropriate.

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

 Students will be able to:
 Students will be able to:

 1) Identify the underlying causes of World War I.
 1) Utilize particular steps to interpret military movements on maps.

 2) Describe the series of events that provided the spark that ignited World War I.
 2) Utilize particular steps to access World War I resources on the World Wide Web.

 3) Specify where and how World War I was fought.
 3) Create a graphic organizer to display information.

 4) Summarize the events that led to the Russian Revolution.
 4) Access excerpts from primary sources that reflect historical, cultural, social, or human impacts of World War I.

 5) Explain why the Treaty of Versailles was ultimately unsuccessful.
 5) Create timelines




6) Read and interpret cartoons and pictures.

ESSENTIAL QUESTIONS
1) Given the conditions that existed in Europe before 1914, could the nations of Europe have avoided a major war?  If so, how?

2) Why did World War I come as a surprise to many Europeans?

3) Why was World War I a new kind of war?  Consider the objectives, strategy, and technology used.

4) Explain some of the problems created by the Treaty of Versailles.  How did this treaty lay the foundation for another international conflict?  How could it have been written to prevent this?

 

CONNECTIONS TO NYS LEARNING STANDARDS
Global History 10 Standards and Performance Indicators:


Social Studies Standard #1-History of the U.S. and New York

· Explain U.S. involvement in foreign affairs.(Key #2)

· Identify American values and their impact on foreign affairs.(Key #1)

Social Studies Standard #2-World History

· Analyze historic events around the world.(Key #1)

· Identify patterns/relationships/interactions.(Key #1)

· Analyzing changing/competing interpretations.(Key #1)

· Analyze evidence critically.(Key #2)

· Distinguish roles/contributions of individuals/groups.(Key #3)

· Identify norms and values of Western/other cultures.(Key #3)

· Identify historical problems.(Key #4)

· Interpret/analyze documents/artifacts.(Key #4)

Social Studies Standard #3-Geography

· Analyze forces that influence division and control of Earth’s surface.(Key #1)

· Explain how technological change affects people, places, and regions.(Key #1)

 

 

INITIATING ACTIVITY

Day 0

"Launch"-  As a kick off to this unit, students will be given the following homework assignment:  Read the first section of the chapter about the causes of World War I and identify one  fear that Britain had of both Germany and Austria-Hungary; France had of both Germany and Austria-Hungary; and Germany had of Britain, France, and Russia.  Essential Question #1.

                          Assessment:  See rubric for Round Table exercise.
Day 1

 "Hook"-Round Table Exercise-  The class will be organized into learning groups.  Each group should represent one of the major nations that would eventually become the Central Powers and the Allies.  Have each nation list its grievances and fears of the other nations.  Then have each nation re-evaluate their lists and change one factor.  For example, if Germany agreed to return Alsace-Lorraine to France.  Discuss how small incidents can lead to major shifts in alignments.  Students will create a graphic organizer that illustrates all the nations grievances and fears.  Essential Question #1.

Assessment: See rubric for Round Table exercise

LEARNING EXPERIENCES

Day 1

See Initiating Activities

Day 2
1. Students will examine the concept of “Militarism” as a cause of World War I and identifying the key components in their notebooks and Compare Then and Now by highlighting the elements of militarism before World War I to the elements of militarism which can be found today.(Extending/Refinement). Link- Essential Questions #2&3.
Assessment:  Classroom participation
2. After studying the underlying causes of World War I and examining a European map, each learning group will utilize the List-Group-Label strategy to identify the causes of World War I on poster board, group the cause or causes for each of  the major powers  that fought in the war(also on poster board), and label a map showing the warring nations.  (Acquisition/Meaningful Use). Link- Essential Question #2.
Assessment:  See Graphic Organizers Rubric

Day 3
3. Students will be required to speak to their learning group by Recounting a cause of World War I in their own words.  Each student will be given a major cause(imperialism, militarism, alliance systems, or nationalism) and be required to give a brief summary(2-3 minutes).(Extension/Refinement). Link- Essential Questions #1&2.
Assessment:  See Oral Reporting Rubric

4. Students will begin a short technology-based research project.  Two students in the learning group will demonstrate the impact of a historical figure by researching and writing a Before-During-After Biography on Gavrilo Princip, who assassinated Archduke Franz Ferdinand, and on Czar Nicholas II of Russia.  Each biography will be presented as a bulletin board display.  The other students in the learning group will each research, display, and explain the meaning of specific propaganda used during World War I(each student having different examples).  These will also be presented as a bulletin board display.  Students will use the following websites for this research(Extension/Refinement). Link- Essential Questions #1 & 4.
www.worldwar1.com
www.fordham.edu/halsall
Assessment:  See Research Projects Rubric

Day 4
5. Each learning group will examine the integration of Science andTechnology in War by preparing a graphic organizer handout to distribute to the other groups on one of the following topics:  poison gas, aircraft, tanks, submarines, machine guns, and trench warfare(Acquisition & Integration).  Each graphic organizer will include different types used, when and where employed, effects of each, and overall effectiveness.  Students will utilize their textbooks as their major source of information. Link- Essential Question #3.
Assessment:  See Graphic Organizers Rubric
6. For homework, students will create a timeline of events that led to World War I in their notebooks(Acquisition & Integration). Link- Essential Question #3.
Assessment:  Classroom Participation

Day 5

7. After examining military maps, each learning group will explain the significance of the Battle of the Marne, the withdraw of Russia from the war, and the stalemated trench war on the Western Front.  Each group will come up with a summary of each of these events for students to put into their notebooks.(20 min.).  Homework:  Students hypothesize why the Germans attacked France through Belgium. (Meaningful Use/Extension).  Link- Essential Question #3

Assessment:  Classroom Participation

8. Film Analysis-  The class will begin watching the PBS video, “The Great War-1918” and answer questions on a follow-along viewing guide.(Total length-60 min.).  Link-  Essential Questions #2, #3, & #5.

Assessment:  Quiz on viewing guide after the film is completed
Day 6

9. Finish film analysis and take quiz.

Assessment:  See attached quiz and viewing guide

Day 7

10. As a Classification Exercise-  students in each learning group will create graphic organizers or posters for each of the following major events:  the Eastern Front, the Western Front, At Sea, Turning Points, the Peace Treaty.  Each learning group should be responsible for one major event and produce 3-4 products.( Acquisition & Integration). Link- Essential Questions #3, # 4, & #5.

Assessment:  See Graphic Organizers Rubric

Day 8

11. After reviewing the U.S. participation in World War I,each learning group will create a Before-During-After summary of the U.S. role in World War I.  Each group will produce a “Learning Web” utilizing the Inspirations computer program.(20 min.)(Extension).   

Assessment:  See Graphic Organizers Rubric
12. As a Note-taking Activity, students list the major provisions of the Treaty of Versailles, including the aims of each of the participating nations.(Extension/Refinement). Link- Essential Question #5.
Assessment:  Classroom Participation

Day 9

13.  Timeline Activity-   Each student will produce a timeline of significant events that led to the Allied victory from May 1917 to the armistice in 1918.  Students will review with their learning group partner to come up with this timeline.  Each timeline should have at least 12 events.(20 minutes)(Meaningful Use). Link- Essential Questions #2, #4.
Assessment:  Classroom Participation

14. Roundtable Discussion-In each learning group, students will identify ways in which the Treaty of Versailles prepared the way for World War II  by creating a graphic organizer in their notebooks.(25 minutes)(Extension/Refinement). Link- Essential Question #5.

Assessment:  Classroom Participation

Day 10

15. Role Playing Activity-  Each student will assume the role of two of the following people during World War I and compose a letter for each to their family back home.  Each letter will be thoroughly researched using facts, dates, and realistic events that would happened to that person.  Some persons could be:

- American draftee, American pacifist, German soldier on the Western Front, Russian soldier on the Easter Front, Allied nurse working in France, Merchant seaman, German submariner, French soldier in late 1917, Russian peasant living in Moscow, British fighter pilot, Woman factory in Britain.  This is only a partial list,  students may want to try to come up with some of their own.(Extension & Refinement). Link- Essential Questions#1-#5.

Assessment:  See Role Playing Rubric

CULMINATING PERFORMANCE –Day 11

Working With Historical Documents- students will  work independently and complete the following Documents-Based Question. These documents are selected to test students ability to work with historical documents by analyzing the source of the document and identifying the authors point of view.  This particular DBQ is taken from the N&N Publishing Co.’s Global History Review book.  Scoring for the DBQ will come from a modified rubric based on the New York State Global History Regents model. 

· Context:  The issue of which country to blame for causing World War I is very controversial.  The documents will express different opinions.

· Task:  Students must decide which country they feel is most to blame for causing World War I and support their opinion with the information found in the documents and personal knowledge they have about World War I.

· Directions:  Students will write a well-organized essay that includes an introduction with a thesis statement(their opinion), several paragraphs explaining their thesis, and a conclusion.  Students need to analyze all of the documents(8), and use as many as they can in their arguments.  Students must not simply repeat the contents of the documents, but must interpret and summarize them.  Inclusion of relevant outside information is encouraged.

-    Assessment:  See DBQ Scoring Rubric
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Document 1 Question:

What does the cartoon indicate about
the expansionist goals of Germany?

Document 2:

“[The British Foreign Minister]
could probably have prevented war if
he had done either of two things. If, he
had given in to the urging of France
and Russia and given a strong warning
to Germany that...England would take
the side of the Franco-Russian
Alliance... Or if [he]... warned France
and Russia early in the crisis, that if
they became involved in war, England
would remain neutral...”

~ Origins of the World War, 1930

Document 3:

“Germany pursued no aim either in
Europe or elsewhere which could only
be achieved by means of war...France
aimed at recovering Alsace
Lorraine...whilst Russia wished to pos-
sess Constantinople and the Straits,
both powers knowing well that these
aims could not be achieved without a
European war.”

~ The Case for the Central Powers, 1925

Document 2 Question:

What does the author indicate that the British could
have done to avoid war?

Document 3 Question:

According to the author what aims of France and
Russia may have contributed to the outbreak of war?
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Document 5:

“...[Raiser William II] is not blind to the danger which
threatens Austria-Hungary and thus the Triple Alliance as
a result of the Russian and Serbian Panslavic agitation.
....His Majesty will faithfully stand by Austria-Hungary as
is required by the obligation of his alliance and of his
ancient friendship.”

— Chancellor of Germany to the German Ambassador at Vienna, July 6, 1914

Document 6:

“...I am struck by the way the [French] Minister of
Justice and his colleagues correctly understand the situa-
tion and how firm and calm is their decision to give us the
most complete support and to avoid the least appearance of
difference of view between us.”

~ Russian Ambassador at Paris to Russian Foreign Secretary, J uly 14, 1914

Document 4 Question:

Why might the position of
Germany lead to an early
declaration of war?

Document 5 Question:

How does this document help to
explain Austro-Hungarian
willingness to send Serbia an
ultimatum?

Document 6 Question:

How does this document help to
explain Russia’s willingness to
back Serbia?

NO PERMISSION HAS BEEN GRANTED BY N&N PUBLISHING COMPANRY, INC TO REPRODUCE ANY PART OF THIS BOOK BY ANY MECHANICAL, PHOTOGRAPHIC, OR ELECTRONIC PROCESS.
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’;ocument 8:

“The Royal Serbian Government will furthermore

pledge itself:

1 to suppress every publication which encourages
hate and contempt for Austria—Hungary...

2 to agree to allow Austrian-Hungarian officials to
act in Serbia to end the movement directed against
Austria-Hungary. 27

~Excerpt of Austrian demands given to Serbs, July 23, 1914.

[Demanded reply by July 25, 1914 ]

Part B - Essay Response

Discuss which country caused World War I.

Document 7 Question:

Why did this event, depicted in
the drawing, contribute to the
outbreak of war?

Document 8 Question:

In what way might agreeing to these
demands infringe on Serbia’s
sovereignty?

to which country started World War I. Develop and support the reasons for your thesis in the
next paragraphs and then write a conclusion. In your essay, include specific historical details

. You may include additional




DBQ  Scoring Rubric

Score of 5:
· Thoroughly addresses all aspects of the essay by accurately analyzing and interpreting at least 6 of the 8 documents.

· Incorporates information from the documents in the body of the essay.

· Incorporates relevant outside information.

· Richly supports the essay with relevant facts, examples, and details.

· Consistently demonstrates a logical and clear plan of organization.

· Establishes a framework that doesn't simply restate the documents and concludes with a summation of the theme or problem.

Score of 4:
· Addresses all aspects of the essay by analyzing and interpreting  at least 5 of the 8 documents.

· Incorporates information from the documents in the body of the essay.

· Incorporates relevant outside information.

· Includes relevant facts, examples, and details, but discussion may be more descriptive than analytical.

· Demonstrates a logical and clear plan of organization.

· Establishes a framework that doesn't simply restate the documents and concludes with a summation of the theme or problem.

Score of 3:
· Addresses most of the aspects of the essay, or addresses all of the aspects in a limited way .

· Utilizes 4 of the 8 documents.

· Incorporates limited or no relevant outside information.

· Includes some facts, examples, or details, but is more descriptive than analytical.

· Is a satisfactorily developed essay, demonstrating a general plan of organization.

· Generally repeats the documents and concludes the essay by simply repeating the theme or problem.

Score of 2:
· Attempts to address some aspects of the essay, making limited use of the documents.

· Presents no relevant outside information.

· Includes few facts, examples , and details.

· Is poorly organized and lacks focus.

· Fails to introduce or summarize the theme or problem.

Score of 1:
· Shows limited understanding of the task with vague, unclear references to the documents.

· Presents no relevant outside information.

· Includes little or no accurate or relevant facts, details, or examples.

· Attempts to answer the essay but has a major weakness in organization.

· Fails to introduce or summarize the theme or problem.

Score or 0:
-     Fails to address the essay , is illegible, or is a blank paper.

Oral Presentation Rubric

Scale= 1=Not/Poorly done
2= Needs Improvement


3=Adequately done
4= Excellent

· Presentation is at least 5 minutes in length


1  2  3  4
· Presentation is well organized



1  2  3  4
· Student spoke using correct English



1  2  3  4
· The visual aids adds to the presentation and is relevant
1  2  3  4
· The points discussed in the presentation were accurate
1  2  3  4
· Language was appropriate and easy to understand

1  2  3  4
· Student maintained eye contact with the audience

1  2  3  4
· Student did not read off a script.



1  2  3  4
· Student met the overall objective of the assignment

1  2  3  4
Reasearch Paper Rubric

Scale 1= Not/Poorly done

2= Needs Improvement

          3= Adequately done

4= Excellent

· Two to three typed pages or the handwritten equivalent
1  2  3  4

· Well organized with introduction, body, and conclusion
1  2  3  4

· Body is subdivided into subtopics



1  2  3  4

· Begins with an attention-getting example, statistic, or idea
1  2  3  4

· Correctly references important facts, statistics, and quotes
1  2  3  4

· Includes a correctly formatted Works Cited page.

1  2  3  4

· Uses clear wording which is the student's, not the source's  
1  2  3  4

· Uses correct spelling, grammar, and usage


1  2  3  4

· Written using the MLA format with correct headings/pg. #s
1  2  3  4

Graphic Organizer Scoring Rubric

Scale 1= Not/Poorly done


2= Needs Improvement

          3= Adequately done


4= Excellent

· Clearly addresses the topic




1  2  3  4

· Well-organized with clear subtopics/divisions

1  2  3  4

· Utilizes eye-catching graphics for emphasis.


1  2  3  4

· Information is factually correct.



1  2  3  4

· Subdivisions/topics encompass the whole of the topic.
1  2  3  4

· Met the due date.





1  2  3  4

· Shows individuality in comparison to others work.

1  2  3  4

· Student explained the graphic to the group without notes
1  2  3  4

Group consensus was that organizer was appropriate

1  2  3  4

and understood.





  

 

 

PRE-REQUISITE SKILLS
1.  Students will already possess the following skills:  map reading, cartoon/picture interpretation, timeline construction, DBQ writing, graphic organizer construction, and basic computer skills to include Internet research capabilities and wordprocessing. 

 

MODIFICATIONS
Students will be encouraged to summarize the information learned under each of the 5 major content knowledge objectives.  Some may elect to give oral summaries.  Visual learners might draw a series of cartoons depicting subjects such as battles, weapons used, or trench warfare.  Gifted students may use outside resources to enhance their summaries.  Timelines may be constructed for students having trouble with sequencing important events/dates.  Also, map comparisons of Europe before and after World War I will help visual learners understand the changes. Resource Room support is available for labeled students.  Also, Academic Intervention Services(AIS) is encouraged for additional help.

 

UNIT SCHEDULE/TIME PLAN
 11 class days, each 45 minutes.  Students will be required to use some time outside of class to complete unit work.  

 

TECHNOLOGY USE
 E-mail Activity:  Using the Library Media Center, or computer lab, have students access the Internet to locate the E-mail addresses of organizations that deal with World War I.  Students will compose an E-mail message requesting information on topics such as: submarine warfare, trench warfare, and airplanes used during World War I.  Students will create a bulletin board of these topics complete with pictures and captions.

No dedicated software is utilized during this unit.

A  helpful website which can be used as a starting point, and has links to additional sites for this unit is:


http://www.worldwar1.com

http://www.fordham.edu/halsall

www.shop.pbs.org

"The Great War Viewing Guide"

1) List 5 new terms "coined" in WWI.

2) 2) List 5 new weapons of war used in WWI.

3) How many Americans were killed in WWI?

4) How long did the U.S. stay neutral?

5) How many people died in WWI?

6) Who was the U.S. president during the war?

7) When did the Germans begin to sink U.S. merchant ships?

8) When did the U.S. declare war?

9) This was "The war to ___________________".

10) Who commanded the U.S. troops in France?

11) How many French were lost at the Battle of Verdun?

12) How many British were lost at the Battle of the Somme?

13) What was the winter of 1917 in Germany called?

14) Who helped sell Liberty Bonds for the U.S.?

15) What was the nickname of the Germans?

16) How many Americans were recruited for war?

17) What did Teddy Roosevelt call the war?

18) What song represented Americans commitment to help in the war?

19) What future president of the U.S. served in WWI?

20) How did the French describe the American fighters?

21) What type of warfare was used in "no man's land"?

22) What front did the Americans fight on?

23) What were American soldiers called?

24) How close did the Germans get to Paris?

25) How many horses were used in the American offensive in the Argonne Forest?

26) How were machinegun nests overtaken?

27) Who followed the infantry in battle?

28) How werer messages sent?

29) What color was poison gas?

30) What were the three types of poison gas?

31) Who read the soldiers mail first?

32) What was the German's strongest line called?

33) Who was America's most famous hero in WWI?

34) Amongst the Germans, who was fed first?

35) When was the armistice signed?  What time of the day?

36) What was the most difficult adjustment that soldiers had to make when the war was over?

37) What treaty ended the war?

38) What caused World War II?

"Great War" Quiz

1) Identify 4 new weapons of World War I.

a)

b)

c)

d)

2) Identify 3 new terms coined in World War I.

a)

b)

c)

_____3) The number of people killed in World War I is approximately:

A) 4 million, B) 8 million, C) 13 million, D) 18 million

4)What type of warfare was used in "no man's land"?

5) On what front did the Americans fight?

Matching

_____6) Armistice

A) Commander of the American forces

_____7) Versailles

B) Wartime president of the U.S.

_____8) Pershing

C) Treaty that ended World War I

_____9) Truman

D) Nov. 11, 1918

_____10) Wilson

E) Future president of the U.S. who fought in WWI

