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OVERVIEW

It is a goal of the Creative and Performing Arts (CAPA) program at the New York State School for the Deaf (NYSSD) @ Rome to encourage every student in levels pre-K through 6th grade to perform on-stage twice during each school year.  It’s (almost) ShowTime!  brings that goal to life while addressing the Theatre component within the four NYS Learning Standards for the Arts (see below).  Through this student-tested unit, children discover, validate, and grow within each of the Arts/Theatre Standards in the process of creating their own live theatrical production. 

This Learning Unit is best viewed as a framework – an industrial strength yet transparent web that supports specific content addressed in other areas of the students’ instructional plan. It’s (almost) ShowTime!  will complement a topic in the sciences as readily as one in social studies or literature and can span anywhere from five weeks to five months depending upon the goals of the instructors.  For the most encompassing and enduring experience, cross-curricular support is ideal; this allows for the most meaningful and successful development of this vital unit.  Layer over these Arts Standards some ELA standards together with select key points from related NYS content areas and you’ll have a smash hit on your hands!

Now, let’s raise the curtain together since “It’s (almost) ShowTime!”
CONTENT KNOWLEDGE

DECLARATIVE
:

The student understands

1. fact, fiction, and the wonder of imagination 

2. the conventions of a script (pictorial, adapted, standard)

3. characters and their place in the story as well as off stage roles (director, stage manager, producer) and their importance 

4. the protocol of auditions

5. the roles of props, sets, and scenery 

6. the need for and merit of rehearsals

7. the importance of costumes and make-up

8. the necessity of an audience for a live performance 

9. the use of lighting and sound effects to achieve a given purpose

10. the many facets of a live staged performance 

11. the value of review and criticism

PROCEDURAL:    The student is able to 

1. tell “real” and “imaginary” stories

2. work from a script (original, adapted, or published)

3. act the role of a given character in a specific setting; fulfill the duties of the director, stage manager, and producer when directed to do so

4. audition for a given part

5. arrange the stage for a given scene by placing appropriately  the needed props, sets, and scenery with the consent of the stage manager

6. rehearse segments of a scene to an acceptable level of perfection, accurately identifying stage locations (upstage, stage left, offstage . . .) as offered by the director

7a. select the appropriate costume, caring for it in a respectful manner

  b. model stage vs. street make-up

8.   write a press release and production advertisement and submit it to the    

      producer

9a. control lighting effects that enhance the production

9b. invent/develop/select/program sound effects that clarify the actions 

 on stage

10. perform specific roles/fulfill certain responsibilities within the context of a live performance

11. review and critique his/her own individual performance as well as that of 

                the group as a whole

ESSENTIAL QUESTIONS

· How does a successful theatrical experience fit into the overall educational picture?

· Why should deaf students spend time studying the theatre and performing in theatrical productions?

· Why should any student study theatre?

· Can any content area exist and flourish in isolation?

CONNECTIONS TO NYS LEARNING STANDARDS

Several standards and performance indicators are addressed in this Learning Unit.  Only those directly assessed are listed below.

The Standards are italicized;

 




a number (1.) indicates a Key Idea;  a

· identifies a performance indicator.

Learning Standards for the Arts: Theatre Components (Elementary Level)

Standard 1: Students will actively engage in the processes that constitute creation and performance in the arts and participate in various roles in the arts.  

1. Students will create and perform theatre pieces as well as improvisational drama. 

· Use creative drama to communicate ideas and feelings

· Imitate experiences through pantomime, play making, dramatic play, story dramatization, story telling, and role playing

· Use language, voice, gesture, movement, and observation to express their experiences and communicate their feelings

· Use basic props, simple set pieces, and costume pieces to establish place, time, and character for the participants

· Identify and use in individual and group experiences some of the roles, processes, and actions for performing and creating theatre pieces and improvisational drama

Standard 2: Students will be knowledgeable about and make use of the materials and resources available for participation in the arts in various roles.

2. Students will know the basic tools, media, and techniques involved in theatrical production.  Students will locate and use school, community, and professional resources for theatre experiences.  Students will understand the job opportunities available in all aspects of theatre.

· Use the library/media center of their school to find story dramatization material or other theatre-related materials and to view videotapes of the performances 

Standard 3: Students will respond critically to a variety of works in the arts, connecting the individual work to other works and other aspects of human endeavor and thought.
3. Students will reflect on, interpret, and evaluate plays and theatrical performances, both live and recorded, using the language of dramatic criticism.  Students will analyze the meaning and role of theatre in society.  Students will identify ways in which drama/theatre connects to film and video, other arts, and other disciplines.

· Discuss understanding, interpretation, and evaluation of a theatrical performance, using basic theatre terminology

· Identify the use of other art forms in theatre productions

Standard 4: Students will develop an understanding of the personal and cultural forces that shape artistic communication and how the arts in turn shape the diverse cultures of past and present society.
4.  Students will gain knowledge about past and present cultures as expressed through theatre.  They will interpret how theatre reflects the beliefs, issues, and events of societies past and present. 

· Dramatize stories and folk tales from various cultures

· Discuss how classroom theatre activities relate to their lives.

English Language Arts Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation.
3. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

· Students express opinions about events, books, issues, and experiences, supporting their opinions with some evidence.

· Students present arguments for certain views or actions with reference to specific criteria that support the argument.

{BOLD FACE ARTS or ELA + # represent standards addressed in a given section}

INITIATING ACTIVITY

Students enter to a room facetiously littered with books and objects: story books, picture books, travel magazines, maps, a globe, a toothbrush, a large piece of cloth, an assortment of hats, sticks, empty boxes, dirty socks, foreign currency, an eggplant, stuffed animals . . . the possibilities are endless! After the level of shock and amazement is somewhat stabilized, students are directed to explore everything about them.  Discussion, role-playing, sharing, exploring, and investigating are all encouraged.  The items are then collected and placed where all can see them as experiences are shared.  Some questions to inspire the group discussion follow: 

· How did you feel? WHY?

· What did you think about when you saw everything on the floor? WHY?

· Where do you think that money/hat/book originated? WHY?

· What made you choose the map/ globe/ toothbrush/ stuffed anteater? 

· Who smelled the bananas/pizza/dirty socks? WHY?

· When did you notice the flashing light/strange noises/wriggling snake?

· Which items are real? Which are representational? (e.g., real currency/play money;  live plant/silk flower; bag of M&Ms/photo of a bag of M&Ms)

· What could you wear?  What would you never wear?  What might someone else wear?  WHY?

· What could be used only one way?  What had many uses or possibilities?  What was not used at all?   WHY

· Who enjoyed watching someone else explore?  WHY?

Next, the instructor packs away the objects and leads students in a discussion about “favorites”: books, movies, programs, stories . . . and WHY they are favorites (setting, characters, writer’s/actor’s style, pictures, emotional response).  The teacher or a student records the ideas on a large chart pad.  Eventually, the group focuses in on an interest, an idea, a story line – all with the goal of deciding on a subject for a show, a performance!  

In conclusion, students discuss, decide, and list the elements of a successful performance (CF: Declarative and Procedural Knowledge for ideas in developing this list). 

· Writing assignment homework topic:  “My Ideas for a Great Show” essay to include theme selection, desired role(s) in the production, review of the elements of a successful performance, and support for ideas presented.  (Assessment through NYSSD’s ELA Writing Rubric; Appendix) {ELA 3, Bullets 1 & 2}

This is only one of a myriad of possible initiating activities.  Since this unit develops the general idea of creating a production, content options are unlimited. 

· if the goal is to do a performance of a pre-determined story/script, then articles about the room would be peculiar to that tale;  
· if you wish to have students select from a given number of stories for a production title, limit the books presented to that closed set;  
· if the students will be writing an original production based upon a pre-determined content area, offer items, which might lead them in that direction.
The stage is set ~ ~ ~ and away we go!

LEARNING EXPERIENCES

At this point, Learning Experiences (LE) address sequentially each of the areas listed in the Declarative and Procedural Knowledge section. Learning Experiences may be presented independently or concurrently. It is possible that students may cover more than one experience in a given session; it is equally possible that one experience may require several sessions depending upon the depth of study the instructor and students choose to pursue.  

The Script

The Instructor leads the students in a K-W-L activity around their chosen topic, recording all the responses on a large chart.  After exploring the library’s offerings, they then decide to adapt an existing story, use a published script, or create an original story to convey their topic. The paying of fees or royalties for use/performance of a published script is addressed at this point. 

If a published script is not used, the instructors and/or students will determine the following:

· if a picture/story book or traditional tale is used, the basis for content presentation: storyboard/mime format, a narration/mime format, a dialogue/scripted format. . .

· if an adapted scripted format is chosen, who will do the writing

· if the script is to be of an original story, where the story will be developed: within the English Language Arts (ELA) class, the Creative and Performing Arts (CAPA) class, computer class, the content area class {e.g., if a story is about Ancient Egypt and that complements the elementary Social Studies curriculum, the Social Studies teacher, in conjunction with the ELA and CAPA instructors, may choose to work collaboratively in developing the script/story content}

Select vocabulary: script, original, adapt/adapted/adaptation, monologue/dialogue, mime, format, storyboard

Experience Assessment: student/instructor completion of the “Getting Started Checklist”  (Appendix); 

this is where applicability of Arts 4, Bullet 1 will be determined

{Arts 2, Bullet 1}

The Characters

Students will identify, list, and describe all characters and their characteristics, looking at them in the context of the story and comparing them to today’s world.  In an original story, character names must reflect the time and setting of the play {e.g., servants to the Pharaoh in ancient Egypt were probably not named Tiffany or Brad; students need to look through Egyptian historical references, time lines, or books of names and their origins to come up with authentic character names}.

Select Vocabulary: character/characteristic/characterization, authentic, names/ name signs (with the deaf population), relationship, attitude

Assessment: teacher review of student character lists and observation as students identify each character and his/her role in the story 

{Arts 4, bullet 2}

The Auditions

Students will determine what is important in a performance audition.  They may consider clarity of voice/sign, intelligibility/understandability, expression, emotion, body language, movement, knowledge of the character, dress.  Students will then develop a rubric for use by students, instructors, and/or others in rating the hopefuls as they audition for any given role. (See sample in Appendix)


Select Vocabulary: appointment, selection, preference, memorize/memorized/  

     memorization, audition/try-out, callback, improvisation, reaction


Assessment: use of student-developed audition rubric and rating scale


{Arts 1, bullets 1 – 5}

Sets, Scenery, & Props

Students will determine what is needed where, when, and why and will obtain as many of the required props as possible. Students will be encouraged to recruit helpers as needed where specific skills are needed.  This may entail sending an Email or writing a note in request and, later, in thanks. Students come to understand the role of the stage manager in this process.


Select Vocabulary: props, scene/scenery/scenic, set/setting/setting-up, 

breaking-down, illusion, perceive/perception, depth, movable, fixed/permanent

Assessment: Observation and discussion; digital photographs of the stage, sets, and scenery allow students to review and work with placement, composition, design, color, and balance while away from the stage

[Arts 3, Bullet 2}

Rehearsals

Rehearsals begin at the completion of auditions.  Students will establish a schedule and the expectations for following it.  Before parts are assigned, the entire cast can begin rehearsing ensemble songs, choral readings, and/or dances as needed. Once parts are assigned, practice the curtain call early on; this is a very important part of the performance and should not be treated as an after-thought. It is during the final bows that the performers thank their audience for their attending, interest, and applause. 


Select Vocabulary: rehearse/rehearsal/rehearsing, practice/practicing, 

commitment, cooperate/cooperation, teamwork, individual, off-book, 

memorize/memorization, cast call, tech run, run-through, dress rehearsal

Assessment: Rehearsal Checklist (Appendix); ongoing video-taping of rehearsal segments allows students to view and review their individual and group work in progress using the same correlates developed for the audition rubric.

{Arts 1, Bullets 1 – 5; Arts 3, Bullet 1}

Costumes & Make-up
Students will determine the role costumes will have in the production: are they necessary for character identification, for color, for fun?  Should costumes be made, borrowed, and/or rented? What designs are appropriate for the time period represented?  Do the costumes clarify or confuse? What is the difference between a costume and a uniform? What goes into the care and feeding of one’s costume?  Who is to be responsible for the costumes on and off the actors?

In using make-up for the theatre, what must be taken into consideration concerning health and safety, allergies, and possible medical issues?  How does street make-up differ from stage make-up?  When is it appropriate to use make-up on stage?  When is it not appropriate?  


Select Vocabulary: costume, fitting, alteration, dressing room, safety pin,

     pancake, blush/rouge, highlight, accent, cold crème, tissues, sanitary

Assessment: Digital photos of each character taken prior to the actual performance allow for group discussion about the success of each individual’s costume/make-up. (These can also later be used for publicity and/or programs.) 

{Arts 3, Bullet 1; Arts 4, Bullet 2}

The Producer & The Audience

You seldom have an audience without a producer.  And, without an audience, does one even have a stage production?  Students will decide on their audience, being certain that the content of their production is appropriate for those invited to  attend. Advertising must be created and distributed taking into account the potential audience (limited classes, school-wide attendance, parents/family, community members). Seating must be arranged for and/or arranged. A program is developed for distribution to each person in the audience.


Select vocabulary: production/produce/producer, audience, house, house 

left/house right, full house, house lights, aisle, row, seat, sold-out, SRO

(standing room only), program, cast, advertising/advertisement, tickets, 

reserve/reservation, comps/complimentary, house lights, 

Assessment: Does the audience show up at the appointed time?  Is there a place for them to sit?  Is there a show to watch?  Does the printed program reflect what is happening on stage?

{Arts 4, Bullet 2; ELA 3}

Lighting and Sound

Even the simplest of performance venues can benefit from some lighting and sound effects.  Lights on and off can be effective in gaining attention; flashlights can offer spotlight options, as can the carefully aimed beam of an overhead projector. For special effects and quick scenery changes, silhouettes placed on the overhead can simulate a forest, a skyline, or the Great Oz himself!

Sound effects can be equally inventive, ranging from appropriate live and/or recorded background music to set a mood to the snap of a riding crop to break one! Students will compare various lighting options and sound sources (records, 8 track, cassettes, CDs, soundbanks, analogue and digitally mastered sounds, synthesizers) to determine which options are best for a given situation. 


Select Vocabulary: shadows, lighting, dim, bring up the house, blackout, panel,


sound effects, live, recorded, taped, remastered, synthesize/synthesizer


Assessment: Can you see and hear the actors and their actions?


{Arts 3, Bullet 2}

CULMINATING PERFORMANCE

It’s ShowTime!

Green room! Lights! Camera! Action!  Let the curtain rise and the show begin.  The performance itself is the culminating activity: the ‘final exam’ for the entire unit! This is the time when the students put all their knowledge and learning to the test. 

SUMMATIVE ASSESSMENT

Every aspect of every Arts Standard proposed is evaluated, judged, and acted upon by each participant during the process called performance. The synthesis of each student’s knowledge and learning together with the energy of live theatre result in a true gestalt: the outcome is much greater than the sum of the individual parts! Additionally, albeit unknowingly, the audience plays a big role in the assessment process for it is its levels of response which ultimately drive the performers and the performance (a classic and immediate example of assessment driving future performance!). 

The final assessment is the review and critique of the performance itself by the participants through post-performance discussion, viewing of the videotaped presentation, use of a student-developed checklist/rubric similar to the audition and rehearsal rubrics, and completion of the “L” component of the K-W-L Chart.  This is followed up by a writing assignment:  “What Our Performance Meant to Me”.

The performance, video review & analysis, K-W-L Chart, and writing assignment ultimately address the efficacy of Declarative and Performance Indicators #1 through 11 and all facets of Arts/Theatre Standards 1-4 and ELA Standard 3.

RUBRICS

· The ELA writing rubric referenced is from the NYSSD ELA Curriculum (see Appendix).  Other rubrics used throughout this Learning Unit are student/teacher developed and will vary depending upon class, ability, and level of the students involved.  See pages 14 - 17 of this Learning Unit for examples of student/teacher developed Rubrics and Checklists used herein.

PREREQUISITE SKILLS

Upper elementary students have previous knowledge in the use of digital and video photography equipment and may use it with instructor supervision. 

Students have experience developing and using rubrics for self, peer, instructor, and related evaluations. 

Each performance is a building activity with the underlying Theater Standards in constant review.  Ideas are presented in a spiraling curriculum sequence to challenge each student in his/her own development of the specific content presented.    

MODIFICATIONS
· This unit developed directly through working with deaf elementary populations.  Join the delay in natural language acquisition with the lack of peripheral (accidental) learning that occurs regularly in hearing individuals, and you realize early-on the specific need to teach that which often would be glossed over when working with general hearing populations (cf. “Selected Vocabulary” section following each experience).  This aspect of It’s (almost) ShowTime! in no way limits its usefulness; if anything, it is all the more applicable for use with the diverse populations encountered in public schools.

An encompassing aspect of this Unit is the goal that each student becomes actively aware of every part of the production.  With hearing populations, one group of students will often come to know what another group is working on simply by the spill-over of sound and chatter amongst the participants; such is not the case with the deaf population.  Hence, there is a concerted effort to actively engage the students directly in all aspects of the on-stage content as well as the theatrical production itself.  This does not preclude the development of preferences in theatrical interests; rather, through exposure and understanding of all parameters of the theatre, students can ultimately make more meaningful and fully informed choices in this regard. 

This Learning Unit has successfully supported, among others, these presentations: 

· portrayals of nursery rhymes and fairy tales

· adaptations of children’s storybooks

· skit and demonstration of the Maypole dance

· film-to-stage adaptations of ANNIE and THE WIZARD OF OZ
· the published scripted version of A DIARY OF ANNE FRANK 

The Instructor may use parts of it as deemed appropriate; the key factors are to maintain direct student involvement throughout the entire production and assessment process and to have fun in the discovery of the wonder that is theatre.  

UNIT SCHEDULE/TIME PLAN
The specific content presented in this Learning Unit this unit can be addressed in approximately ten forty-five minute class periods when used with the deaf elementary school population with which it was developed. (N.B. This is in addition to any related subject area content portrayed within the performance itself.) The proposed unit time can be shortened or lengthened depending upon the previous knowledge and experiences of the students involved and the specific goals of the instructional staff.  Unit implementation can be achieved in as few as five class sessions or as long as an entire school year with appropriate planning and presentation.

TECHNOLOGY INTEGRATION
The following aspects of technology are used through the unit for documentation, review, assessment, and . . . enjoyment!

· Digital photography to record specific designs/costumes, provide the basis for experience/ written language stories, make dual picture cards sets for matching activities, create advertising

· Video photography for recording performances, making assessments, self-critique

· Computers for generating advertising materials, rehearsal schedules, and performance programs

· Email for sending out performance announcements and thank-you notes

· The World Wide Web for making this sharing of this presentation possible!


“GETTING STARTED”

CHECKLIST
· Identify the chosen topic/theme: 

_______________________

· Complete first two parts of K-W-L 

Chart around chosen topic

· Visit library

· Select method for development of the topic:

· Storyboard/mime

· Narration/mime

· Script/act

· Storytelling

· Other __________________


REHEARSAL CHECKLIST

· BE PRESENT

· BE ON TIME

· MEMORIZE YOUR LINES ASAP!

· BE RESPONSIBLE FOR YOUR PROPS

& COSTUMES

· LEAVE THE REHEARSAL AREA AS YOU 

       FOUND IT (OR BETTER!)

· BE RESPECTFUL

· HELP EACH OTHER

· WHEN NOT ON STAGE, PRACTICE

YOUR LINES OR HELP THOSE WHO ARE

· HAVE FUN!



4
3
2
1

Signs/speaking
Clear

steady
Clear but too fast or too slow
Jerky

uneven
Unintelligible



Facial Expressions
Animated, varied
Some range of expressions
Limited range of expressions
No expressions

Movement
Uses varied levels, speeds,

positions, appropriate posture
Many appropriate movements
One level, one stance
No movement

Knowledge of story and character
Knows story and how character fits in
Knows story and name of character
Knows name of character
Knows a different story

Memorization
Has all lines memorized
Most lines memorized; needs some cueing
Needs cues for every line
Forgets to go on stage


Corresponding with the NYSSD English Language Arts Curriculum:  Levels C,D,E,F,G,H,I 


           4


          3  
             2
           1

TOPIC
Stays on the topic very well
Writes about the topic but doesn’t stay on the topic
Seldom writes about the topic
Does not write about the topic

ORGANIZATION
Sentences and paragraphs are in order;  ideas are easy to understand
Paragraphs are in order and make sense
Ideas are out of order but explained
Ideas are not explained and hard to understand



BEGINNING and ENDING
Has an interesting beginning and ending


Has a beginning and ending
Is missing a beginning or ending
Is missing a beginning and ending



VOICE

(STYLE)


Engages the reader and evokes many feelings


Somewhat engaging; evokes some feelings
Little engagement; evokes few feelings
Evokes no feelings

DETAILS
Uses many interesting details which explain the topic well


Uses enough details to explain the topic
Uses some details
Uses little or no details



SENTENCES
Uses many sentence patterns and expansions
Uses some sentence patterns and expansions


Uses few sentence patterns and/or  starts most sentences in the same way


Does not write in complete sentences

VOCABULARY
Uses many descriptive words that paint a clear picture


Uses many interesting words
Uses some interesting words
Uses few interesting words

MECHANICS
Very few spelling, grammar, and/or punctuation errors
Few spelling, grammar, and/or punctuation errors


Many spelling grammar, and/or punctuation errors
Cannot be understood

FINAL SCORE:

        Current  ELA Curriculum    


    TOTAL SCORE:  ___ =    _______
            


        Level: _____






     8   

  
    


STUDENT:________________  DATE:_________ PROJECT:______________

Student/Teacher Developed


Sample Rubric





Student/Teacher Developed


Sample Checklist





Student/Teacher Developed


Sample Checklist
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