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OVERVIEW
Students will study William Shakespeare’s Romeo and Juliet.  In addition to the play, students will focus upon Elizabethan England, the life of William Shakespeare, and how the themes of the play are both prevalent and relevant in society today.

CONTENT KNOWLEDGE 

Declarative 
Procedural 

Read Romeo and Juliet.
Make a chart of Capulet, Montague, and Neither characters in student binders.

Identify and list major themes evident in the play.
Write a creative composition about a day at the Globe Theatre.

Identify literary elements used in the play.
Complete a Shakespeare-themed research questionnaire.

Trace the biographical history of William Shakespeare.
Document using MLA parenthetical documentation.

Identify and categorize the characters in Romeo and Juliet.
Compose a Works Cited page, following the MLA Style of Works Cited and Documentation.

Listen to a professional audiotape of various scenes from Romeo and Juliet.
Write a creative composition explaining the origin of the Montague-Capulet feud.

View a video presentation on Elizabethan Theatre and Elizabethan England.
Create a StoryCube depicting pivotal scenes from Romeo and Juliet.

List the symbols evident in Romeo and Juliet.
Write a Loving Lyric or Venomous Verse.

Identify imagery used in Romeo and Juliet.
Choose and present a character theme song.

Identify figurative language used in Romeo and Juliet.
Videotape a performance of Romeo and Juliet’s wedding.

 
Create and follow a documented Search Strategy of Research.

 
Write a literary essay based on Romeo and Juliet, following the Writing Process (Brainstorm, Rough Draft, Edit, Revise, and Publish).


Collaboratively write a scene detailing Romeo and Juliet’s wedding.

ESSENTIAL QUESTIONS
What is the difference between a crush and true love?

Why do people cringe when they hear they are going to read Shakespeare?

What was it like to attend a play at The Globe Theatre?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
ELA Standard 1 - Language for Information and Understanding 

Students will read, write, listen, and speak for information and understanding. 


Commencement - Listening and Reading 

1. Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

Students: 

· interpret and analyze complex informational texts and presentations, including technical manuals, professional journals, newspaper and broadcast editorials, electronic networks, political speeches and debates, and primary source material in their subject area courses 

· use a combination of techniques (e.g., previewing, use of advance organizers, structural cues) to extract salient information from texts 

· make distinctions about the relative value and significance of specific data, facts, and ideas 

· make perceptive and well developed connections to prior knowledge 

· evaluate writing strategies and presentational features that affect interpretation of the information. 

Commencement - Speaking and Writing 

1. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly. 

Students: 

· write and present research reports, feature articles, and thesis/support papers on a variety of topics related to all school subjects 

· present a controlling idea that conveys an individual perspective and insight into the topic 

· use a wide range of organizational patterns such as chronological, logical (both deductive and inductive), cause and effect, and comparison/contrast 

· support interpretations and decisions about relative significance of information with explicit statement, evidence, and appropriate argument 

· revise and improve early drafts by restructuring correcting errors, and revising for clarity and effect 

· use standard English skillfully, applying established rules and conventions for presenting information and making use of a wide range of grammatical constructions and vocabulary to achieve an individual style that communicates effectively.

ELA Standard 2 - Language for Literary Response and Expression 

Students will read, write, listen, and speak for literary response and expression. 

Commencement - Listening and Reading 

1. Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text. 

Students: 

· read independently and fluently across many genres of literature from many cultures and historical periods 

· identify the distinguishing features of different literary genres, periods and traditions and use those features to interpret the work 

· recognize and understand the significance of a wide range of literary elements and techniques, (including figurative language, imagery, allegory, irony, blank verse, symbolism, stream-of-consciousness) and use those elements to interpret the work 

· understand how multiple levels of meaning are conveyed in a text 

· read aloud expressively to convey a clear interpretation of the work 

· evaluate literary merit based on an understanding of the genre, the literary elements, and the literary period and tradition. 

Commencement - Speaking and Writing 

1. Speaking and writing for literary response involves presenting interpretations, analyses, and reaction to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered. 

· present responses to and interpretations of works of recognized literary merit with references to the principal features of the genre, the period, and literary tradition and drawing on their personal experiences and knowledge 

· produce literary interpretations that explicate the multiple layers of meaning 

· write original pieces in a variety of literary forms, correctly using the conventions of the genre and using structure and vocabulary to achieve an effect 

· use standard English skillfully and with an individual style.

ELA Standard 3-Language for Critical Analysis and Evaluation 

Students will read, write, listen, and speak for critical analysis and evaluation. 

Commencement- Listening and Reading 

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria. 

Students: 

· evaluate the quality of the texts and presentations from a variety of critical perspectives within the field of study (e.g., using both Poe's elements of a short story and the elements of "naturalist fiction" to evaluate a modern story) 

· evaluate and compare their own and others' work with regard to different criteria and recognize the change in evaluations when different criteria are considered to be more important. 

Commencement- Speaking and Writing 

1. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

Students: 

· present orally and in writing well-developed analyses of issues, ideas, and texts, explaining the relations for their positions and analyzing their positions from a variety of perspectives in such forms as formal speeches, debates, thesis/support papers, literary critiques, and issues analyses 

· make effective use of details, evidence, and arguments and of presentational strategies to influence an audience to adopt their position 

· monitor and adjust their own oral and written presentations to have the greatest influences on a particular audience 

· use standard English, a broad and precise vocabulary, and the conventions of formal oratory and debate.

ELA Standard 4 - Language for Social Interaction 

Students will read, write, listen, and speak for social interaction. 

Commencement - Listening and Speaking 

1. Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations. 

Students: 

· engage in conversations and discussions on academic, technical, and community subjects, anticipating listeners' needs and skillfully addressing them 

· express their thoughts and views clearly with attention to the perspectives and voiced concerns of the others in the conversation 

· use appropriately the language conventions for a wide variety of social situations, such as informal conversations, first meetings with peers or adults, and more formal situations such as job interviews or customer service. 

Commencement - Reading and Writing 

1. Written communication for social interaction requires using written messages to establish, maintain, and enhance personal relationships with others. 

Students: 

· use a variety of print and electronic forms for social communication with peers and adults 

· make effective use of language and style to connect the message with the audience and context 

· study the social conventions and language conventions of writers from other groups and cultures and use those conventions to communicate with members of those groups. 

MST Standard 2 - Information Systems 

Students will access, generate, process, and transfer information using appropriate technologies. 
Commencement - Information Systems 
1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning. 

Students: 

· understand and use the more advanced features of word processing, spreadsheets, and data-base software. 

· prepare multimedia presentations demonstrating a clear sense of audience and purpose. 

· access, select, collate, and analyze information obtained from a wide range of sources such as research data bases, foundations, organizations, national libraries, and electronic communication networks, including the Internet. 

· utilize electronic networks to share information. 

INITIATING ACTIVITY
For the unit’s Initiating Activity, divide the students into groups of four or five.  Once the division is made, hand out a situation slip to each group.  Students are to follow the directions on each slip.

Situation Slip #1:  Your son has been grounded for the weekend because he broke his curfew.  On Saturday evening, you knock on his bedroom door to remind him that he needs to wash the dishes before he goes to bed.  Because there is no response from him, you open his door, only to find that his room is empty and his bedroom window is open.  What do you do?  Within your group, decide on at least four ways you could handle the situation.  Be specific.  In doing so, consider all possible outcomes.

Situation Slip #2:  One of your good friends just broke up with his/her girlfriend/boyfriend.  One evening, as you’re doing your English homework, your friend’s ex calls you, and between sobs, pleads with you to make your friend reconsider the breakup. The ex then threatens that “if we don’t get back together, I don’t know what I’ll do!”  What do you do?  Within your group, decide on at least four ways you could handle the situation.  Be specific.  In doing so, consider all possible outcomes.

Situation #3:  For some unknown reason, your best friend is hated by a boy named Johnny Blondell, a fellow student who has been arrested a few times for disturbing the peace, disorderly conduct, and petit larceny.  One night, while your parents are at a PTA meeting at school, you and your best friend are diligently studying for your vocabulary test.  Suddenly, there’s a knock on the door.  You open the door, and of course it’s Johnny Blondell.  What do you do?  Within your group, decide on at least four ways you could handle the situation.  Be specific.  In doing so, consider all possible outcomes.

Situation #4:  Tony and Maria, two eighteen-year-old close friends of yours, decide that they are going to quit school, run to Vegas, and get married.  They have come to you for help.  Their plan is to tell their parents that they are going with you to visit your sister, who’s away at college, for the weekend.  As much as you like Tony and Maria, you’re positive that they are about to make a huge mistake.  They have always been there for you whenever you needed anything, but you’re just not sure about this.  What do you do?  Within your group, decide on at least four ways you could handle the situation.  Be specific.  In doing so, consider all possible outcomes.

Situation #5:  You’ve been hired by a local hotel as a part-time housekeeper.  It is your responsibility to clean the rooms and change the bedding.  While cleaning room #17 one particular Saturday morning, you notice a wallet has been left behind by a guest.  Upon examining the wallet and looking for identification, you realize that it belongs to Jason Reynolds, the father of one of your friends.  Checking the hotel registry to make sure he indeed was in the room, you see that room #17 was actually registered to Irene Molloy…a woman who is not Jason Reynold’s wife.  What do you do?  Within your group, decide on at least four ways you could handle the situation.  Be specific.  In doing so, consider all possible outcomes.

After the groups have had time to discuss their situations, have students share their findings with the remainder of the class.  You can refer back to this discussion throughout the Romeo and Juliet unit, as each situation above parallels an aspect of the play.  Explain that students should be looking for these parallels throughout the reading of Romeo and Juliet.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

Day 1:  See the Initiating Activity.

Throughout Days 2 – 28, students will also be reading Romeo and Juliet in class.

Day 2:  Students will be completing a Shakespeare research questionnaire in the library.  This provides a biographical background on William Shakespeare.  Students are to complete a Search Strategy, incorporate parenthetical documentation, and compose a Works Cited page as part of this assignment.

********************

Name _______________________



         English 9R

Period _____



          “Who Is Shakespeare?”

Use any resources in the library to answer these questions. You must include a Search Strategy, Works Cited, and Parenthetical Documentation.

· What is unusual about William Shakespeare’s date of birth and date of death?

· On what day did William Shakespeare write his will?

· Where was William Shakespeare born?

· Who are Simon Hunt and Thomas Jenkins?

· How old was William Shakespeare when he married?

· What were the names of William Shakespeare’s wife and children?

· On what day would W. Shakespeare and his wife celebrate their tenth wedding anniversary? 

· What was the first long poem William Shakespeare wrote?

· What is a sonnet?  How many did W. Shakespeare write?

· What is the epitaph on W. Shakespeare’s tombstone?  Who wrote it?

· Considering William Shakespeare’s reputation, what ironic characteristic did his father, John, possess?

********************

Day 3:  Students are to watch the video “Theatre in Shakespeare’s Time” and take notes.  This information will be used in a related writing assignment, “A Day at the Globe Theatre.”  The video is available from BOCES.

Day 4:  Distribute and discuss the Portfolio, which details the writing assignments for the unit.  The Portfolio is due on Day 29.

********************

Name __________________




English 9R

The following describes your portfolio project for our Romeo and Juliet unit. You will be able to choose from a variety of tasks for this portfolio.  Your are to choose six of the seven tasks to complete.  Assessment will be based on the completion of six tasks.

Task #1:  A Day at the Globe Theatre


You live in Shakespearean England (1588 – 1610).  You have decided to take a day off from work and see one of the Bard’s productions at The Globe Theatre.  While waiting for your boatride home, you happen to be standing next to your cousin Henry, someone you haven’t seen in years.  During the course of the conversation, you fill him in on all aspects of your life, and eventually get around to discussing the play from which you both just came.  When you get home, you tell your spouse all about your conversation with Henry, not leaving out a detail.


Assignment:  Write the complete dialogue you have with your spouse, using the language of the time (refer to the notes distributed in class – Sterling Renaissance Fair Pamphlet).  Follow the conventions of standard written English, paying close attention to dialogue format.  In doing so, you may want to think about the following questions:

1. In what social class do you belong?

2. What job do you have?

3. In what type of dwelling do you live?

4. What did you have to do to take the day off from work?

5. How do you know a play is to be performed that day?

6. Which play are you seeing?

7. How did you go about getting there?

8. What experiences do you have along the way?

9. What experiences do you have during the play?

10. How much money did the day cost you?

Task #2:  Family Feud


No one knows for certain why the Montagues and Capulets have been feuding for so long…except you, the ace investigative reporter for the Verona Enquirer.


Assignment:  In an imaginative and original news article of 300 – 350 words, reveal the origin of the feud between the Capulets and the Montagues.  In doing so, keep in mind the time frame of the play, and your role of an Elizabethan journalist.

Task #3:  StoryCube


Assignment:  Create a cube of the most pivotal scenes from Romeo and Juliet.  One side of the cube must function as the Title Side.  The remaining five sides of the cube are to be artistic recreations of crucial scenes from the play (therefore, neatness counts).  Use anything at all to illustrate the scenes:  your own drawing, computer graphics, magazine pictures, etc.  Use the sample shown in class as a gauge of the size of your cube.  In addition to the cube, you must also include a written explanation identifying each scene and why each particular scene was crucial and warranted inclusion on your cube.

Task #4:  The Missing Scene – Group Task (3 – 5 classmates)

As you’ve now seen, the actual wedding ceremony of Romeo and Juliet is not included in Shakespeare’s play.

Assignment:  Create, write and videotape a performance of Act II, scene vii, in which Friar Laurence marries Romeo and Juliet.  Keep in mind the language of the play, Friar Laurence’s additional motivation (and trepidation) in uniting the two lovers, and Romeo’s “romantic” past history.  A script must be turned in with the video, which will be shown in class.

Task #5:  Theme Song


Everyone has a theme song…a song that sums up what a particular person is all about.  The song’s words and rhythm somehow manage to be a musical embodiment of that person’s thoughts, feelings, and beliefs.


Assignment:  Choose a character from Romeo and Juliet and choose his or her theme song.  When the assignment is due, you’ll hand in a cassette tape which contains the song, along with a copy of the song’s lyrics.  Include a written rationale behind the selection of the song and character, and a Works Cited entry for the music.  IMPORTANT:  You may not choose any songs included on the recent Romeo + Juliet movie soundtrack for this project.

Task #6:  Venomous Verse or Loving Lyric

One purpose of a poem is to express feelings using powerful words and images.  The characters in Romeo and Juliet would most likely agree.


Assignment  Choose any two characters from the play, and have one write the other a poem which clearly expresses the writer’s attitude toward the recipient.  For example, you might have Rosaline write a poem to Romeo in which she expresses her disinterest in him for the umpteenth time.  Another example may be to have Tybalt write a poem to Romeo.  In writing your poem, you must follow the format below:


Salutation


Three things of which the character reminds the writer


Three of the recipient’s physical features


At least one item about the character’s personality or state of mind


Closing which reveals something about the two characters’ future relationship


Signature

Sample (not using characters from Romeo and Juliet)


Dear Creature from the Land of Primordial Ooze,

You remind me of an oil filter I once removed from my 1966 Nova, the dustballs under Mose Abrams’ rug, and a burned-out light bulb.


Your eyes are like two fried eggs with runny yolks.


Your breath is like the exhaust from a run-down diesel truck.


Your hair is like a matted ball of old, wet, slimy gunk collected from a bathtub’s drain.


Your personality reminds me of a recent attack of chili-induced indigestion – irritating


When I’m near you, I want to call the pound to see if they’re missing any stray dogs.


Yours?  NOT ON YOUR LIFE.

Task #7:  Love or Infatuation?

As anyone who’s ever been stalked by a crazed fan can tell you, there’s a major difference between love and infatuation.


Assignment:  After reading the piece “Love or Infatuation?” by Ann Landers, decide which of the two terms best applies to the relationship between Romeo and Juliet.  Using proper literary essay form, write an essay in which you analyze the relationship and decide whether “love” or “infatuation” is the best word to describe it.  Use specific evidence and details from the play and the Landers’ passage to support your opinion.

“Love or Infatuation?” by Ann Landers

INFATUATION leaps into bloom.  LOVE usually takes root slowly and grows with time.  

LOVE begins with the feeling of security.  You are warm with a sense of his nearness, even when he is miles away.  Miles don’t separate you.  You want him near, but near or far, you know he’s yours and you can wait.

INFATUATION is accompanied by a sense of uncertainty.  You are thrilled but not truly happy.  You are miserable when he is absent.  You cannot wait until you see him again.

INFATUATION says, “We must get married right away.  I can’t risk losing him.”  LOVE says, “Do not rush into anything.  You are sure of one another.  You can plan your future with confidence.”

INFATUATION has an element of sexual excitement.  If you are honest, you will discover that it is difficult to enjoy one another unless you know it will end in intimacy.

LOVE is a maturation of friendship.  You must be friends before you can be lovers.

INFATUATION lacks confidence.  When he’s away, you wonder if he’s with another girl.  Sometimes you even check to make sure.

LOVE means trust.  You may fall into infatuation, but you never fall into love.

INFATUATION might lead you to do things for which you might be sorry, but LOVE never will.

LOVE leads you up.  It makes you look up.  It makes you think up.  It makes you a better person than you were before --- I am glad I know the difference.

Portfolio Assessment

Each task completed will be assessed using the attached rubrics.  To figure your final grade, your six scores will be averaged together and will then be converted to a percentage grade using the following conversion chart:

If your average grade was 
You will earn (%)

3.7 – 4
93 - 100

3.3 – 3.6
83 - 90

3.0 – 3.2
75 - 80

2.6 – 2.9
65 - 73

2.2 - 2.5
55 - 63

1.8 - 2.1
45 - 53

1.4 – 1.7
35 - 43

1.0 – 1.3
25 - 33

0.6 – 0.9
15 – 23

0.3 – 0.5
7 - 13

0.0 – 0.2
0 - 5

Scenario #1:  John received the following scores on his Portfolio Assignment: 3, 4, 2, 2, 4, 3.  His average score is 3.  Therefore, his percentage score is a 75.

Scenario #2:  Mary received the following scores on her Portfolio Assignment:  4, 1, 0, 3, 3, 3.  Her average score is 2.3.  Therefore, her percentage score is a 58.  Note that she received a 0 for one of the grades because she only completed five tasks.

Rough Drafts and Revised Rough Drafts:

Every writing piece, no matter what the task, must go through three stages:  a rough draft stage in which your ideas and thoughts are put down; a revised rough draft stage in which your rough draft is reworked (sometimes many times) and evidence of revision is shown; and a final draft stage, which is your perfected final version of your most recent and polished revised rough draft.  All three (or more) drafts must be turned in when the project is due.  
********************

Days 5-28:  Students will be reading and discussing Romeo and Juliet in class.  Depending on the structure of the class and the element of time, some time in class may be used for the students to work on their portfolio.  During classtime, students will be taking notes on class lectures, creating a character chart to help keep the characters straight, and completing a study guide focusing on plot and literary elements (symbolism, imagery, puns, etc).

Day 29:  Use this class period as a review of the unit, in preparation for an objective exam based on the reading of Romeo and Juliet and notes from the unit.  Possible review suggestions include a Jeopardy!-type game, a two-team game based on the Who Wants to be a Millionaire? Gameshow, or Romeo and Juliet Bingo.  Student Portfolios are due today.

Day 30:  Use this class period to administer the objective unit exam (unavailable online due to student access).

CULMINATING PERFORMANCE 
Include rubric(s)

At the end of the “Young Love:  Studying Romeo and Juliet” Unit, students will have completed a Contract Portfolio, which may include the following tasks:
· A creative composition about “A Day at The Globe Theatre”

· A literary analytical essay proving that Romeo was either in love with Juliet or infatuated with Juliet

· A StoryCube depicting pivotal scenes from Romeo and Juliet
· A Loving Lyric or Venomous Verse

· A character theme song

· A creative composition explaining the events of the Montague-Capulet feud

· A video presentation of Romeo and Juliet’s wedding scene

In addition to the portfolio:

· An objective unit exam on Romeo and Juliet
· Research on the biography of William Shakespeare, assessed with a percentage score of right/wrong answers.

Task #7 Rubric:  Love or Infatuation?

Quality
4
3
2
1

Meaning
Reveal an in-depth and complete analysis of the text and task
Reveal a complete analysis of the task and text
Reveal a basic analysis of the task and text
Allude to the task and text, but show little understanding

Development
Develop ideas clearly and fully, making effective use of a wide range of revelant and specific details from the text
Develop ideas clearly and consistently, using relevant and specific details from the text
Develop some ideas more fully than others, using specific and relevant details from the text
Develop some ideas briefly

Organization
Exhibit a logical and coherent structure through skillful use of appropriate devices and transitions
Exhibit a logical sequence of ideas through use of appropriate devices and transitions
Exhibit a logical sequence of ideas, but may lack internal consistency
Exhibit a rudimentary structure, but may include some inconsistencies or irrelvancies

Language Use
Are stylistically sophisticated, using language that is precise and engaging, with a notable sense of voice and awareness of audience and purpose
Use language that is fluent and original, with evident awareness of audience and purpose
Use appropriate language, with some awareness of audience and purpose
Use basic language, with little awareness of audience or purpose

Conventions
Demonstrate control of the conventions with essentially no errors, even with sophisticated language
Demonstrate control of the conventions, exhibiting occasional errors only when using sophisticated language
Demonstrate partial control, exhibiting occasional errors that do not hinder comprehension
Demonstrate a lack of control, exhibiting frequent errors that make comprehension difficult

Task #1, Task #2, Task # 4, Task #5, Task #6 Rubric

Quality
4
3
2
1

Meaning
Reveal an in-depth and complete analysis of the task
Reveal a complete analysis of the task
Reveal a basic analysis of the task
Allude to the task but show little understanding

Development
Develop ideas clearly and fully, making effective use of a wide range of relevant and specific details 
Develop ideas clearly and consistently, using relevant and specific details 
Develop some ideas more fully than others, using specific and relevant details 
Develop some ideas briefly

Organization
Exhibit a logical and coherent structure through skillful use of appropriate devices and transitions
Exhibit a logical sequence of ideas through use of appropriate devices and transitions
Exhibit a logical sequence of ideas, but may lack internal consistency
Exhibit a rudimentary structure, but may include some inconsistencies or irrelevancies

Language Use
Are stylistically sophisticated, using language that is precise and engaging, with a notable sense of voice and awareness of audience and purpose
Use language that is fluent and original, with evident awareness of audience and purpose
Use appropriate language, with some awareness of audience and purpose
Use basic language, with little awareness of audience and purpose

Conventions
Demonstrate control of the conventions with essentially no errors, even with sophisticated language
Demonstrate control of the conventions, exhibiting occasional errors only when using sophisticated language
Demonstrate partial control, exhibiting occasional errors that do not hinder comprehension
Demonstrate a lack of control, exhibiting frequent errors that make comprehension difficult

Task #3 Rubric:  StoryCube

Quality
4
3
2
1

Meaning
Reveal an in-depth and complete analysis of the task
Reveal a complete analysis of the task
Reveal a basic analysis of the task
Allude to the task but show little understanding

Development
Develop ideas clearly and fully, making effective use of a wide range of relevant and specific details 
Develop ideas clearly and consistently, using relevant and specific details 
Develop some ideas more fully than others, using specific and relevant details 
Develop some ideas briefly

Organization
Exhibit a logical and coherent structure through skillful use of appropriate devices and transitions
Exhibit a logical sequence of ideas through use of appropriate devices and transitions
Exhibit a logical sequence of ideas, but may lack internal consistency
Exhibit a rudimentary structure, but may include some inconsistencies or irrelevancies

Language Use
Are stylistically sophisticated, using language that is precise and engaging, with a notable sense of voice and awareness of audience and purpose
Use language that is fluent and original, with evident awareness of audience and purpose
Use appropriate language, with some awareness of audience and purpose
Use basic language, with little awareness of audience and purpose

Conventions
Demonstrate control of the conventions with essentially no errors, even with sophisticated language
Demonstrate control of the conventions, exhibiting occasional errors only when using sophisticated language
Demonstrate partial control, exhibiting occasional errors that do not hinder comprehension
Demonstrate a lack of control, exhibiting frequent errors that make comprehension difficult

Cube 
Are of the highest aesthetic quality
Are relatively neat and attractive
Show little effort
Show no effort

PRE-REQUISITE SKILLS
 Students will have already received instruction in how to:

· Utilize the Writing Process

· Write a literary analysis essay

· Write a creative composition

· Use the library’s online resources, including the Internet, for research

· Write a Works Cited page

· Incorporate parenthetical documentation into their research

· Use a scanner

· Write dialogue

MODIFICATIONS
 Based on Individualized Educational Plans, modifications may include:

· The use of a spell checker

· Extended time

· Spelling exemption

· The reading of text by another person

· Separate location

 

UNIT SCHEDULE/TIME PLAN
The “Young Love:  Studying Shakespeare’s Romeo and Juliet” unit is designed to be completed in thirty class days, though its duration is easy to adjust.  For individual daily schedules, refer to the Learning Experiences section of this Learning Unit.  The length of each class is approximately 40 minutes, though the unit can be easily adapted for other types of scheduling.

 

TECHNOLOGY USE
Students will use a computer for:

· Word-processing

· Internet Research

· Online Catalog Research

· Scanning

Students will also use:

· A Scanner

· A TV and VCR

· A Video Camcorder

