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OVERVIEW This unit on Ancient Greece studies a civilization upon which much of western civilization is built, and the approximate time frame is 6 weeks using 40 minute periods.  Included in this unit are the studies of the development of a democratic form of government, literature, theater, sports, philosphy, architecture, religion, and education. Students will incorporate a variety of technological skills and programs in this unit.

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

Students will understand the evolution of Greek direct democracy through its key elements.
 Students will be able to use the skill of comparing and contrasting

 Students will associate key elements of Greek democracy as in trial by jury, citizenship, etc. to modern democracy.
 Students will be able to write a persuasive essay.

 Students will understand the legacy of Ancient Greece through mythology, religion, literature, architecture, sports, theater, philosophy, and the Greek alphabet.
 Students will be able to Abstract to find patterns between Athenian and Modern forms of Democracy.

 Students will understand the differences between the city-states of Athens and Sparta.
 Students will be able to label a map.

 Students will understand the causes for the defeat of the Persians by the Greeks.
 Students will be able to investigate an authentic dilemma and come up with a viable solution.

 Students will understandthe decline of the Greek civilization and the rise of Alexander the Great.
 Students will create Greek pottery in art class following classroom instruction about the different types.


Develop a timeline depicting the events that led from the decline of the Greek civilization to the rise of Alexander’s Empire.


Students will be able to write a Compare/Contrast Essay.

ESSENTIAL QUESTIONS

·   How does the ancient Greek form of democracy  still affect us today?

·    What is the legacy of ancient Greece?

·    What was the strength of Greek society that caused the defeat of the Persians?.

·   How did Alexander the Great contribute to the preservation of the Greek legacy? 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
 Content Area: Social Studies/English Language Arts
Level:  Elementary

Standard 2: World History Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives

Key Ideas

Key Ideas

1. The study of world history requires an understanding of world cultures and civilizations, including an analysis of important ideas, social and cultural values, beliefs, and traditions. This study also examines the human condition and the connections and interactions of people across time and space andthe ways different people view the same event or issue from a variety of perspectives.

· read historical narratives, myths, legends, biographies, and autobiographies to learn about how historical figures lived, their motivations, hopes, fears, strengths, and weaknesses
· explore narrative accounts of important events from world history to learn about different accounts of the past to begin to understand how interpretations and perspectives develop
· study about different world cultures and civilizations focusing on their accomplishments, contributions, values, beliefs, and traditions.



Study of the major social, political, cultural, and religious developments in world history involves learning about the important roles and contributions of individuals and groups.
· understand the roles and contributions of individuals and groups to social, political, economic cultural, scientific, technological, and religious practices and activities

English Language Arts

Standard 3: Language for Critical Analysis and Evaluation Students will listen, speak, read, and write for critical analysis and evaluation. As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to present, from a variety of perspectives, their opinions and judgments on experiences, ideas, information and issues.

Standard 1: Language for Information and Understanding Students will listen, speak, read, and write for information and understanding. As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use knowledge generated from oral, written, and electronically produced texts. As speakers and writers, they will use oral andwritten language that follows the accepted conventions of the English language to acquire, interpret, apply, and transmit information

Key Ideas

Key Ideas

Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.
· express opinions (in such forms as oral and written reviews, letters to the editor, essays, or
· persuasive speeches) about events, books, issues, and experiences, supporting their opinions with some evidence

1.Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

· gather and interpret information from children's reference books, magazines, textbooks, electronic bulletin boards, audio and media presentations, oral interviews, and from such forms as charts, graphs, maps, and diagrams 

· select and use strategies they have been taught for notetaking, organizing, and categorizing information

INITIATING ACTIVITY
Students will view a 3 minute clip of the video; Three Hundred Spartans as a hook  into the unit. Books on Ancient Greece are displayed around the room for use throughout the unit.

Studnets will complete a Human Treasure Hunt (See Attachment) on ancient Greece to link prior knowledge. Students can use each other as well as the resource material around the room to complete the Treasure Hunt.  Upon completion of the task, students will share their responses.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Day
Procedural (P) or Declarative (D) Acquisition Experiences

2
(P) Students receive a blank map along with classified geographical features that they will have to locate and label. They will use various maps, atlases, globes, and  textbooks within the room. Introduce Independent Study: It’s All Greek To Me! (See Technology) Assign vocabulary sheet and Semantic Word Map.

3
(D)Teacher and students read together Lesson 1 from textbook which includes information on Greek geography, occupations, colonies, communication, imports, and exports. During the reading, teacher explains how the above-mentioned subtopics were affected by geography. Following the reading, teacher explains how to complete a Tree Outline Graphic Organizer. (See Attachment.)

4
(D/P) Class will locate Athens and Sparta city-states on p. 140  and read together pp.144-146 which deals with the similarities and differences of Athens and Sparta. Following the reading, show pictures depicting aspects of Athenian and Spartan life.  Based on today’s information, class will tell which city-state is being shown.  Class will then complete a Focused Compare-Contrast Organizer (See Attachment)on Athens and Sparta. 

5
(P) Using yesterday’s Compare-Contrast Orgainzer of Athens and Sparta, the class will  begin to draft their Compare/Contrast Essay. This type of formal essay has been taught in language Arts class.  The purpose is to determine which city-state they would have preferred to live in based on both quality of life and philosophy of life.  Required list of factors and vocabulary for the essay is also gone over.

6
(P) The class will continue to work in their Compare/Contrast Essay.

7
(P) The class will revise, edit ,and Word Process their essays.

8.


(D)Use DRTA strategy (See Attachment) to summarize what we already know about Athens and Sparta and predict which city-state was effective in winning the Persian Wars. Read together pp 146-149, titled  “The Persian Wars”. Following the reading, the class will complete a Guided Notetaking Sheet.  

9
(D)The class will view the video; The Greeks.

10
(D)Using Reciprocal Teaching strategy, the class will read pp. 150-154  which describes the evolution of Greek government to the birth of Athenian democracy, Age of Pericles, and Greek religion. Following  the reading, the class will complete a Guided Notetaking Sheet.

11
See Extending and Refining Experiences for Abstracting.  Will also view the video, Greece: A  Moment of Excellence.

12
(D) Arrange 6 stations around the room with a different Greek myth on each.  Using Numbered Heads strategy, divide class into groups and assign a reader, a recorder and a timer  for each group. The groups will rotate to each station with their Mythological Trivia Sheets. Share answers at end of period.

13
(D) Students will receive a Greek gods and goddesses packet which includes a sheet with bookmarked web sites and an Organizer. They will find answers to such questions as who were they related to, what was their job, etc. 

14
(D) Read to the class the myths,  Pegasus and Prometheus.  Discussion follows as to what each myth was trying to explain.

15
(D) The class will receive sheets on Greek pottery explaining the types and procedure. They will also view a video on Greek pottery.(P) The class will create their own Greek pottery in Art Class after  receiving instruction of the process from the art teacher.

16
(D) The class will read together pp. 155-156 on Homer’s Epics. Read to class The Trojan Horse.(Iliad)

17
Show video: The Odyssey

18
(D)Prior to reading pp. 156-164, which describes the Olympic Games, theater, and philosophy, fill out the left side of the Anticipation Guide. (See Attachment) Following the reading, have the class fill out the right sid eof the Guide.  Class will complete a Guided Notetaking Sheet.

19
(D)The class will receive a blank Semantic Map.(See Attachment)  Divide the class into groups and have them fill out all the Greek legacy  categories including examples. They may use any resources available. Use Numbered Heads Strategy to divide groups, assign a recorder, a speaker ,and a checker.  Each group will report their findings to the class.

20
(D/P) Using DRTA (See Attachment) strategy, read together pp. 165-167 which explains the life of Alexander the Great. Show  video,  Spreading Greek Ideas.  Label timeline  showing events that marked the decline of the Greek civilization and the growth of Alexander’s Empire. Students can hand-develop their timeline or use the computer program, Timeliner.

21
(P) The class will receive sheets that show the 3 different types of Greek columns.(Doric, Ionic, Corinthian) They will cut out and assemble another Greek Column sheet. Pictures of Utica  architecture will be shown, and the students will have to tell which type of Greek column was used.

22
(D) Play Jeopardy Game as a review for content test.

23
Content Test which assesses the content standards.

24-28
Meaningful Use Task: The Elgin Marbles  (See Attachment)

29
As a wrap-up for the unit, the children are taken to a Greek restaurant where the owner, a native of Greece, quizzes the class on ancient Greek history.  In addition, we sample Greek food.

Day
Extending and Refining Experiences

11
Teacher will model the procedural process for the thinking skill of Abstracting.  Teacher will do a sample task using the Abstracting Organizer (See Attachment) so students are sure of how to use the organizer. The class will then use their textbook to find the elements of Athenian and Modern Democracy. They  will look for the patterns that exist between the two.

4
Students have been taught the procedural process involved in the thinking skill of Comparing.  Teacher will review how to fill out the Comparing Organizer as well as the rubric.  The class will compare/contrast the city-states of Athens and Sparta against specified elements.

CULMINATING PERFORMANCE 
Include rubric(s)

Day
Meaningful Use Task

24 -28
The Elgin Marbles: An Investigation   (See Attachment)

For more than 2,400 years, the Parthenon has stood on the crest of the Acropolis.  However, around 200 years ago, a problem arose concerning the ownership of the beautiful  marble statues.  This problem is still not solved today! 

The students will be given several articles to read about the Elgin Marbles. They will also view a video on the Greek Marbles.  These articles and video explain the history of the Elgin Marbles from their inception to present day. The students will need to do the following:

1. Investigate and identify any conflictsthat existed between the involved countries.  

2. Develop a way to solve this controversy.

3. Persuade , in business letter form and word processed, the curator of the British Museum to agree with them.

4. E-Mail their letters to Dr. Dyfri Williams in London, England.

Investigation    The Elgin Marbles




Task Components
4
3
2
1

Identifies known information
Presents thorough and correct account of what is known about the Elgin Marbles
Presents accurate account, with no important omissions, of what is known about the Elgin Marbles.
 Presents known information about the Elgin Marbles but may contain some inaccurate information  or be incomplete.
Presents little or no accurate and important known information about the Elgin Marbles

Identifies Confusions  or Conflicts
Indentifies  all important confusions/conflicts between Greece, the Turkish Empire, and Great Britain. Brings to light other conflicts commonly overlooked.
Identifies, with no important errors, significant confusions/conflicts between Greece, the Turkish Empire, and Great Britain
 Identifies some but not all of the critical conflicts/confusions between Greece, the Turkish Empire, and Great Britain
Fails to accurately identify any important confusions/conflicts between Greece, the Turkish Empire, and Great Britain

Develops Resolution


Provides logical and well-developed resolution to the problems associated with the final placement of The Elgin Marbles
 Presents a clear resolution to the problems associated with the final placement of The Elgin Marbles
Presents a satisfactory resolution to the problems associated with the final placement of The Elgin Marbles
Does not present a plausible resolution to the problems associated with the final placement of The Elgin Marbles.

Supports Resolution
Resolution of The Elgin Marbles  reflects an attention to detail and original thought
Resolution of The Elgin Marbles reflects a logical outcome of the investigation
Resolution of The Elgin Marbles lacks thorough and accurate treatment
Resolution of The elgin Marbles contains errors and/or lacks support

 Persuasive Essay




Task Components
4
3
2
1

Opening


Thoroughly and clearly states issue and opinion/personal preference
States clearly the issue and opinion/personal preference
Has some difficulty stating the issue and opinion/personal preference
 Issue and/or opinion/personal preference could not be understood

Support
Provides relevant, strong, well-developed, and accurate reasons and examples
Provides accurate and sufficient reasons and examples and/or the reasons and examples could have been stronger
Provides some accurate reasons and examples and/or the reasons and examples are weak or not relevant
Provides little to no accurate reasons and examples

Format
Exactly follows the format for a persuasive essay
For the most part, follows the format for a persuasive essay
Follows the format for a persuasive essay some of the time
Did not follow the format for a persuasive essay



Language
Uses precise, persuasive techniques of language to influence the readers at all key points in the essay
Uses persuasive techniques of language to influence the readers at most key points in the essay
Uses some persuasive techniques of language in some points in the essay
Little to no attempt is made to use the persuasive techniques of language in the essay

Mechanics

Usage

Grammar
Excellent levels of grammar, usage, and mechanics are evidenced
Proficient levels of grammar, usage, and mechanics are evidenced
Has some difficulty with the proper use of grammar, usage, and mechanics
Little to no evidence of the proper use of grammar, usage, or mechanics

PRE-REQUISITE SKILLS
 Word Processing, familiarity with  Bookmarking, and the computer program, Timeliner.   

 

MODIFICATIONS   

Students with IEPS will have their modifications met throughout the course of this unit. (ie. Extended time, computer access)
 

 

UNIT SCHEDULE/TIME PLAN
 28 days – 40 minute periods

 

TECHNOLOGY USE
During the course of this unit, the students will: word process 2 essays, access specific websites websites,  use computer program: Timeliner, and complete an Independent Study called “It’s All Greek To Me”. This study requires that over  the course of the unit, the students use bookmarked web sites to answer these questions. 
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