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OVERVIEW
A 3-5 week learning unit in Creative Expression which is a 20 week elective.  The unit is taught in a self-contained class with approximately 23 high school seniors.  Class periods are 42 minutes long and classes meet 5 days per week.

The unit asks students to develop voice through a collection of reflective personal writings, visual representations and the selection and analysis of music which represents the mood and tone of their writing.  The unit culminates in an oral presentation of each student’s choice of writing(s) and explanation of lyrical connection.  Throughout the project students will work with one another as peer editors.

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

 Students will understand voice and tone in their own writing.
 Students will review their own and classmates’ writings both silently and orally to ensure they can “hear” the voice and tone of each piece.

 Students will make literary connections between events and feelings from their own lives and the song lyrics that represent those things. 
 Students will write essays connecting the themes of their own writings to the themes of various musical selections.

 Students will understand the writing process and standards of peer editing.
 Students will go through the entire writing process for each writing.

Students will understand visual representations of events through symbolic representation.
Students will explain their growth and progress through regularly scheduled teacher conferences.

  Students will understand the elements of reading aloud and presenting their own writing and ideas.
 Students will reflect on the effectiveness of the peer editing process.


 Students will create a collage and covers to represent their written work.


Students will explain the symbolic connections explored in their visual representations.

 
Students will present their own dramatic reading and explanation of a selection of their work.

ESSENTIAL QUESTIONS
 How does reflective writing enhance students’ understanding of their growth as writers?  How does the creation of voice and tone within students’ writing better express meaning and self?  How does the “music of our lives” impact our understanding of ourselves and connect the pieces and people together into a representation of who we are and what we stand for?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
ELA #2

· read aloud expressively to convey a clear interpretation of the work 

· produce literary interpretations that explicate the multiple layers of meaning 

· write original pieces in a variety of literary forms, correctly using the conventions of the genre and using structure and vocabulary to achieve an effect 

· use standard English skillfully and with an individual style. 

 ELA #3

· evaluate and compare their own and others' work with regard to different criteria and recognize the change in evaluations when different criteria are considered to be more important. 

· monitor and adjust their own oral and written presentations to have the greatest influences on a particular audience 

ELA #4

· engage in conversations and discussions on academic, technical, and community subjects, anticipating listeners' needs and skillfully addressing them 

· express their thoughts and views clearly with attention to the perspectives and voiced concerns of the others in the conversation 

· use appropriately the language conventions for a wide variety of social situations, such as informal conversations, first meetings with peers or adults, and more formal situations such as job interviews or customer service. 

· make effective use of language and style to connect the message with the audience and context 

MST #2

· understand and use the more advanced features of word processing, spreadsheets, and data-base software. 

· prepare multimedia presentations demonstrating a clear sense of audience and purpose. 

INITIATING ACTIVITY
The hook of this unit is the sharing of a personal writing “Someone Who Made a Difference” and the music that correlates to it.   This modeling of the final presentation gives students the opportunity to see the project at its culmination point and to see the validity of self-expression and reflection.  This is followed by brainstorming using “think-pair-share” as a means for students to begin to develop ideas for their own writing.  They list and group activities, events and people in response to prompts like;

· Who are the five people you’ll be sure to stay in touch with after graduation? 

· Who are you glad you’ll never have to face again?  

· Who would you like to find again in twenty years?  

· What things would you change about what you’ve done in high school?  

· What would you take back?  

· What, or whom, would you like to give another chance?  

· What have you learned?  

· What would you teach to your parents after all this?

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 

DAY
LEARNING EXPRIENCE

1
Initiating Activity described above.

2
Review project requirements and discuss general ideas for further expression.  Read aloud passages of writing from writers (both student & published authors) that clearly illustrate voice and/or tone.  Have students use the Frayer model of concept attainment to analyze use of voice.

3-5
Students draft their own responses to “Something I learned for the better/worse” “A grudge I let go of” and “A friend I’ll remember”

6
Peer group editing day.

7-9
Students draft their own responses to “A lie I wish I hadn’t/had told” “Someone or something I wish I’d given a second chance” and “If only I could take back or give”

10
2nd drafts of first writings due.  Peer group editing day

11-13
Students draft their own responses to “A person who made a difference” “Something I learned from my parents” and “A lesson I’d share with my parents”

14
2nd drafts of second writings due.  Peer group editing day.

15-17
Students draft their own responses to “Someone I’d like to thank” “The best of times were” and “My only regret is”

18
2nd drafts of third writings due.  Peer group editing day.

19-21
Students draft their own reflective essay on “I hope my future holds.”  They then create a Dedication and Last Will and Testament for the book.

22
2nd drafts of fourth writings due.  Peer group editing day.

23-24
Reading selections for oral presentation.

25
2nd drafts of fifth writings due.

26-28
CD creation and critical analysis essays – Peer work days.

29
Final Projects due.  Student self and group analysis of work.

30-31
Final Presentations – (I actually do this during finals week in a three hour block, but it would take 2-3 class days if done during the normal schedule.)  

 

CULMINATING PERFORMANCE 

1) The completion of the collection of writings and the soundtrack to accompany it.  

2) The presentation of student’s selected reading, music, and accompanying explanation.

3) Self and group assessment of overall project and editing process.

Due to the nature of this project and its completion at the end of senior year, the presentations are followed by an in-formal reception where students can share their compiled work with one another.  

Rubric for written work:

 Senior Reflective Yearbook Grading

Student Name: _______________________________



Presenter Name: _______________________________

Based on the attached rubric, what score would you give each of your peers for their final presentation?  Indicate a rubric score for each of the categories below and in the space provided write your explanation for that grade.

Presentation:




Clarity of Expression and Appropriateness of tone:


Is the speaker clear and easily understood?  Is the chosen piece presented in a tone appropriate for the type of writing selected?


Grade:
_____


Depth of Thought and Meaning: 


Does the yearbook express the author’s voice?  Are the ideas clearly and thoroughly explained?  Is there evidence of thoughtful reflection on the various topics?







Grade:
______
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Clarity of Expression 

and 

Appropriateness of 

Tone

The reading is 

dramatized with 

proper tone and 

inflection to 

appropriately 

"move" the 

audience.

The reading 

expresses a clear 

and appropriate 

representation of 

the writer's tone.

The reading clear 

and well read.

The reading is 

unclear or lacks 

appropriate tone.

Depth of Thought & 

Meaning

The yearbook 

expresses the 

author’s voice 

throughout.  There 

is evidence of 

thoughtful reflection 

on the various 

topics.

Voice is evident in 

most writings.  

Thoughtful 

reflection is obvious 

but not fully 

developed.

Voice is unclear.  

Writings address 

topics but do not 

exhibit full reflection.

Voice is absent.  

Writings are vauge.

Visual 

attractiveness, 

appropriateness, and 

relevance of final 

project.

Covers and collage 

are appropriate for 

the yearbook’s topic 

and audience.   Both 

pieces are clearly 

explained with 

thoughtful attention 

to creative 

symbolism.

Covers and collage 

are appropriate.  

Explanations are 

thorough.  Creativity 

in symbolic 

representation is 

evident, but not 

fully explored

Covers, collage and 

explanations are 

evident.  

Explanations lack 

clarity and/or 

symbolic 

representation.

Covers, collage and 

explanations are 

incomplete or 

missing.

Connections 

between writings 

and theme of lyrics.

The connections 

between writings 

and lyrics are fully 

developed and 

clarified.  The writer 

has explored the 

various levels and 

nuances of meaning.

Connections are 

clear and well 

developed.  Writer 

has attempted to 

explore various 

levels of meaning.

Connections are 

made.  Levels of 

meaning are unclear 

or left undiscussed.

Connections are 

unclear or not made.

Attention to Detail 

and Conventions.

The pieces follow 

the conventions of 

standard English.  

The writing follows a 

logical progression 

of thought and is 

stylistically 

sophisticated.

The pieces follow 

the conventions of 

standard English.  

The writings follow 

a logical progression 

of thought.

The pieces follow 

most of the 

conventions of 

standard English 

and exhibit a logical 

flow of thought

The pieces have 

multiple errors and 

lack a logical 

progression of 

thought.


 

PRE-REQUISITE SKILLS
Word Processing

Familiarity with the writing process

Familiarity with peer editing

CD burning

Public Speaking Capabilities

MODIFICATIONS
 Students with IEPs and/or 504s will have their modifications met as indicated in their plans throughout this unit.

 

UNIT SCHEDULE/TIME PLAN
 5 weeks

 

TECHNOLOGY USE
 Word processing skills

CD burner

Internet search capabilities to locate song lyrics
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