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OVERVIEW
This four to five week interdisciplinary unit on the Civil War addresses numerous New York State standards in a student-centered manner.  Students will be immersed in reading, writing, researching and creating as they learn about life during the mid 1800's.  The unit is focused on developing an understanding of life as a slave, soldier, leader and civilian during the American time period known as The Civil War. 

CONTENT KNOWLEDGE
Declarative 
Procedural 

· Understand the distinct lifestyles of the North and South in the1850's.
· Distinguishing fact from opinion

· Understand life as a slave
· Understanding different points of view

· Know the factors leading to the Civil War
· Analyzing charts and documents

· List the strengths and weaknesses of the Union and Confederacy
 

· Understand life as a soldier during the Civil War
 

· Know key historical figures:  Abraham Lincoln, Robert E. Lee, Ulysses S. Grant, Harriet Tubman, Clara Barton and Frederick Douglass.
 



ESSENTIAL QUESTIONS

 What was the African American experience during the nineteenth century?

What were the causes of the American Civil War?

How did the Civil War affect the lives of American men, women and children?

Who were some of the key historical figures from the Civil War?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
Social Studies:

Standard 1: History of the United States and New York Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

· Investigate key turning points in the United States history and explain why these events or developments are significant

· Understand how different experiences, beliefs, values, traditions and motives cause individuals and groups to interpret historic events and issues from different perspectives

· Gather and organize information about the important achievements and contributions of individuals and groups living in the United States

Standard 4: Economics  Students will use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources, how major decision-making units function in the United states and other national economies, and how an economy solves the scarcity problem through market and non-market mechanisms.

· Explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce capital, natural and human resources.

English Language Arts.

Standard 1: Language for Information and Understanding Students will listen, speak, read, and write for information and understanding. As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use knowledge generated from oral, written, and electronically produced texts. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to acquire, interpret, apply, and transmit information.

· Present information clearly in a variety of oral and written forms such as summaries, paraphrases, brief reports, stories, posters and charts

· Observe basic writing conventions, such as correct spelling, punctuation, and capitalization, as well as sentence and paragraph structures appropriate to written forms.

Standard 2: Language for Literacy Response and Expression  Students will read and listen to oral, written, and electronically produced texts and performances from American and world literature; relate texts and performances to their own lives; and develop an understanding of the diverse social, historical, and cultural dimensions the texts and performances represent. As speakers and writers, students will use oral and written language that follows the accepted conventions of the English language for self-expression and artistic creation. 

· Present personal responses to literature that make reference to plot, characters, ideas, vocabulary and text structure

· Explain the meaning of literary works with some attention to meanings beyond the literal level

Standard 3: Language for Critical Analysis and Evaluation Students will listen, speak, read, and write for critical analysis and evaluation. As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to present, from a variety of perspectives, their opinions and judgments on experiences, ideas, information and issues.

· Understand that within any group there are many different points of view depending on the particular interests and values of the individual

· Present (in essays, speeches and debates) clear analysis of issues, ideas, texts and experiences supporting their positions with well-developed arguments

MST Standard 2: Information Systems Students will access, generate, process and transfer information using appropriate technologies.

· Use a range of equipment and software to integrate several forms of information in order to create good quality audio, video, graphic and text-based presentations.

Resources:

Students will be given a Civil War Survival Booklet created for this unit. The booklet contains information and activities listed in the unit.  A copy of the booklet will be made available to any teacher upon e-mail or phone request. 

From Slave Ship to Freedom Road by Julius Lester. Puffin Books – 1998

If You Lived at the Time of the Civil War by Kay Moore. Scholastic Books – 1994

Pink and Say by Patricia Polacco. Scholastic Books – 1994

Thunder at Gettysburg by Patricia Lee Gauch.  Yearling Book – 1975

Andersonville.  National Park Civil War Series. Eastern National – 1995

A Picture Book of Abraham Lincoln by David A. Adler. Holiday House - 1990

 

INITIATING ACTIVITY
 Students will be shown clips from the Civil War mini-series, North and South.  The clips show the vast differences between the abolitionist mind set of the North and the need to continue slavery in the South.              .  

Using the five word strategy, have students write down 5 words that come to mind after seeing the movie clip.  Then in teams of 3, discuss why they chose those words. 

Teacher will pass out Civil War Survival Booklet to each child.  The children will familiarize themselves with the booklet and the teacher will refer to the Civil War Data pages that will be used throughout the unit.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 

 

Day
(D)Declarative    (P)Procedural Acquisition Experiences

1
As a link to prior knowledge, students, in numbered pairs, will be given a sheet of paper  divided into two parts labeled North and South along with a group of cards.  Students should read cards and place the cards on the side of the paper they feel is appropriate to the description on the cards.  Cards will be labeled with descriptions reflecting the distinct lifestyles of the North and South in the 1850's.  (see attachment 1)

(D) Using a lecture format, teacher will discuss factors influencing the lifestyles in the North and South during the period before the Civil War.  After the lecture, students will use a 3 minute pause to make adjustments to their cards.  Each student in the numbered pair will take a group of the cards from the North or South.  For homework, students will use these cards to draw a depiction of life in the Northern or Southern states during the 1850's. 

2-4
To introduce slavery, teacher will place students into groups of 4.  Each group of students will brainstorm to complete a K-W-L chart on what they already know about slavery in their Civil War Survival Book.

(P) Teacher will work with the class to construct a model for distinguishing fact from opinion.  Students will watch the teacher process a written set of steps for determining whether the statements on slavery on their K-W-L charts are facts or opinions.  Students will use these steps to determine whether each item on their charts is a fact and cross out those that are opinions.  

(D) To begin instruction on slavery, students should fold a sheet of paper into 4 sections.  Using the all senses strategy, have students label each section "Looked Like", "Smelled Like", "Feels Like" and "Sounds Like".  Instruct students to listen as teacher reads the book From Slave Ship to Freedom Road by Julius Lester.  While teacher reads, students should use word phrases and sketches to note important parts of the book.  Discuss notes and illustrations after the reading.  Using the 3 minute pause, have student groups add facts to their K-W-L lists.

(D) Instruct students to log on to the Internet Website www.africana.com/slavery.  Students should use this site to answer the questions on slavery in their Civil War Survival Booklet.  When students finish this assignment, a 3 minute pause should be used to add facts to their K-W-L charts.

(D)  Show movie Nightjohn based on the book by Gary Paulsen.  After the movie, discuss the actions of both the slave owners and the slaves in the movie.  Using a 3 minute pause, have groups add additional facts to their K-W-L charts.  

5-6
(D)  Using a lecture format, teacher will discuss the major causes of the Civil War. The differing lifestyles of the North and South, slavery, Abraham Lincoln's election, states' rights, Secession, and the attack of Fort Sumter will be reviewed.   Students will complete the Causes of the War graphic organizer in their Survival Books as the teacher models it on the overhead. 

 Students will read pages 6-15 in If You Lived at the Time of the Civil War and complete accompanying worksheet. (see attachment #2)  Worksheets will be collected and graded as a homework grade.  In pairs, the students should take a 3 minute pause to add information to their Data Sheets.   Students should color the flags for the Union and the Confederacy in their Civil War Survival Booklet.

7
(P) Have students turn to the Portrait of America map and chart in their Civil War Survival Book. Use the information from these two sources to initiate a discussion of the advantages of the North and the South during the war.  Use the overhead projector to model notes for the students on the advantages of the North and the South.  These notes should be copied onto the Union and Confederate advantages chart in their Survival Book.

In numbered pairs, use a 3 minute pause to add information to their data sheet in their Survival Book.  

(D)  For homework, have students color the map of the United States.  Color the states that fought with the Union blue and the Confederate States gray.

8-9
(D) Teacher should divide the class into 4 groups.  Each group will be given the biographies of a famous person from the Civil War period.  These will include Robert E. Lee, Ulysses S. Grant, Harriet Tubman or Clara Barton.  Students should read the biographies and discuss them in their groups.  Each group will complete a fast fact sheet concentrating on the 5 most important facts about their famous person.  Be sure to review the procedural steps for distinguishing fact from opinion.  

Teacher will reconfigure the groups from the previous day to include one member from each of the biographical groups.  Students will use reciprocal teaching to teach one another about their famous person.  Each child will complete the fast fact sheets on each famous person.

10-11
(D) Teacher will discuss the following rules of war with the students.  They will take notes in their Civil War Survival Book.

1. Once a soldier joined the army, they could not quit but had to stay for their entire enlistment.

2.    Soldiers were not allowed to kill civilians but if justified could steal from them.

3.  A soldier who was captured should be treated humanly and freed at the end of the war.

Teacher will read the book Pink and Say by Patricia Palocco.  After the reading, lead a class discussion concerning how the rules of war applied to the book.  Share pictures from the book Andersonville from the National Park Civil War Series to help children visualize life in a Civil War prison camp.

(P)  Pass out the graphic organizer on analyzing perspectives.  Teacher will explain that almost every issue can be looked at from different sides, or perspectives.  Refer back to the book Pink and Say.  In groups of two, have students fill out the organizer from both Pink and Say's perspective.  Share ideas and take turns acting out their different perspectives. (see attachment  #3)

12
During reading class, the teacher will introduce the book Thunder at Gettysburg by Patricia Lee Gauch.  Chapter 1 will be read and discussed together.  The remainder of the book will be assigned for class reading.  For homework, students will complete a compare/contrast sheet.  The sheet will reflect how the main character's (Tillie) feelings changed from the beginning of the battle to the end.  (see attachment #4)  Sheets will be collected the following day before discussion and will be graded as follows

+  + Shows excellent understanding                       + shows good understanding

       Shows some understanding                              -  shows little or no understanding

13
Teacher will read aloud Picture Book of Abraham Lincoln.  After reading, students will be directed to read the documents describing the end of Lincoln's life found in their Survival Book.  Using the information in the documents, students will complete the time line and questions in their Survival Book.

14-15
Extension Activity: Analyzing Perspectives

(P) In groups of two, students will be given an issue pertinent to the Civil War.  Each issue will be able to be analyzed from at least two different perspectives.  Student groups will fill out a graphic organizer analyzing the issue from the perspective of two different people.  Each child will assume the role of a differing viewpoint and prepare a short oral presentation for the class. (see attachments 5,6 & 7)

 Example Issue:  Should slavery be allowed to exist in the United States of America?  Analyze this from the perspective of a Southern plantation owner and a Northern factory owner.

After the oral presentations, students will need to write a paragraph expressing their opinion/point of view with evidence.  They will choose one of the issues presented in class. Students will be given a graphic organizer to help plan their essay.  The guiding questions for the essay will be:

Does my topic sentence state my opinion/point of view?

Have I given several reasons supporting my opinion?

Have I given details, facts or examples to help the reader understand my reasons?

Do I have a strong closing statement?
· Students will be graded using Opinion/Point of View Rubric (see attachment )

             

16
(D)  In pairs, students will read the document "What the War has Cost This Nation" in their Survival Books.  Each student will highlight one fact and one opinion found in the article. 

Teacher will read pages 60-64 from If You Lived at the Time of the Civil War.  Using a lecture format, teacher will conduct a guided discussion about the end of the war.  Students will become familiar with the vocabulary words Reconstruction, 13th and 14th Amendments, Sharecropping and Ku Klux Klan. After the discussion, students will draw pictures to go with the vocabulary words in their Survival Booklets.  

Be sure that students have time to complete the Data Sheets in the Survival Booklet.

CULMINATING PERFORMANCE 
Include rubric(s)

At the end of the unit, students will complete a challenge in groups of two.  Students will be instructed to create a Power Point presentation to be shared with the class.  The presentation should include the 10 most important things every fifth grader should know about the Civil War.  

Student Prompt:

Congratulations!  Our class has been invited to make a presentation to the Board of Education!  They know we have been studying the Civil War in class. The Board also wants to know how our students at West Canada are integrating technology into the classroom. Here is your challenge.

You and your partner will prepare a Power Point presentation for the Board of Education.  Your presentation will focus on the Civil War.  When preparing your presentation, you will need to consider what you feel are the most important facts a fifth grader should know about the Civil War.  Remember what we learned about fact and opinion.  Include only facts about the war in your presentation.

Keep the following criteria in mind when preparing your presentation:

· Create a title slide that will tell the audience what your presentation will be about.

· Your presentation should include 10 slides.  Each slide should contain a different topic about the war.  Be sure to include a minimum of 2 facts on each slide.  All facts need to be accurate.

· Be sure that your slides can be easily read.  Choose backgrounds and fonts that are appropriate for a presentation.

· When putting your presentation together, be sure you allow enough time for the audience to read all the information on each slide.

· Import at least one picture from the Internet into your presentation.  You can find pictures of famous people or battles on the Internet.

· Correct spelling is extremely important if you are giving a presentation.  You must check to be sure each slide has no spelling or grammatical errors.

Good luck.  You and your partner will have three class periods to complete this project.

 

 Civil War Power Point Project

Slide Number
The slide contains two accurate facts pertaining to the Civil War.

   6 points
The slide contains correct spelling. 

                 1 point
The slide is easy to read and understand.

                   1 point
The presentation provided adequate time to read the slide.

                    1 point

        1





        2





        3





        4





        5





        6





        7





        8





        9





        10






The presentation contains a title page.

         5 points



The presentation has one picture imported from another source.    5 points


Comments:                                                                                                    Total:  ________________

POWER POINT GROUP EVALUATION

Name two things you feel you and your partner did well on your presentation:

1

2

Name two areas you feel could be improved in your presentation.

1

2

Rate your feelings about this Power Point presentation.  

 1 Totally disagree

2 Undecided

3  Totally agree
I learned as much from doing this presentation as I would have on a unit test on the Civil War.   _________

My partner and I worked as a team and shared equally in the work for the presentation. _______

PRE-REQUISITE SKILLS 

 Students will already be familiar with writing an opinion essay.

Students will have basic computer knowledge including Power Point, word processing and the use of the Internet.

 

MODIFICATIONS
 This unit was designed for a heterogeneous classroom.  Every activity can be modified to accommodate students with IEP's.  Most activities make use of student pairs and dialogue, and teachers can organize student partners as necessary.  Consultant teachers and teacher assistants would push in well during the unit to allow for inclusionary students.

 

UNIT SCHEDULE/TIME PLAN

This unit was designed to be a 4 or 5 week unit.  This time frame is based on the premise that you will have social studies for four forty-five minute periods each week.  Some activities can be taught in other content areas.  For example, we read Thunder at Gettysburg during reading class and worked on our final project during our scheduled computer class. 

TECHNOLOGY

Use of the Internet for research and pictures including the website www.africana.com/slavery
Use of Power Point for final presentation

Use of word processing programs such as Microsoft Word and Student Writing Center 

 

Many large plantations covering the countryside

 
Slaves working in fields being watched by an overseer

Long growing season with warm temperatures
Many large cities built around factories and seaports.

Many factories producing goods like textiles
A few large cities built on the coast for shipping goods



Small farms with vegetables and dairy cows


A short growing season with long winters



Fields of cotton ready to be picked


Many railroads connecting towns to ship goods

Many rivers providing power to run mills
People living far apart with few neighbors

Large fields of tobacco and sugar cane


People living close together in towns

Name ____________________________________     If You Lived During Civil War  (6-14)

According to the book, what is the definition of :

“point of view”

“compromise”

Why was the Civil War called the brother’s war?

Why did the Southern troops fire cannons at Fort Sumter?

Why did many Southerners call the Civil War the War Between the States?

How many people lived in the Confederate States of America?  How many people lived in states that stayed with the Union? 

ANALYZING PERSPECTIVES


THUNDER AT GETTYSBURG
THUNDER AT GETTYSBURG

Tillie felt differently about war at the end of the book than she did at the beginning.  After reading the book, fill out this chart to show how

Tillie's feelings changed after she watched the Battle of Gettysburg and helped the soldiers.

Beginning
End

Tillie thought it would be fun to watch a battle.  She was excited to see the Union soldiers beat the Confederate soldiers.




Tillie was angry when she had to leave to go to the farm.  She thought it would be boring to be there with just cows and chickens.




Tillie thought that only Confederate leaders were mean.  She knew that the Union leaders were kind and treated their men fairly.




Tillie hated the Grays.  They had marched into town and stolen people's food.  Then even had caused the death of her horse, Danny.  She wanted the Blues to kill all the Grays.




ANALYZING PERSPECTIVES



ANALYZING PERSPECTIVES




ANALYZING PERSPECTIVES




OPINION/POINT OF VIEW WITH EVIDENCE

Task Component
  4 points each
  3 points each
  2 points each
  1 point each

 Opening
Clearly and completely states an opinion or point of view on an issue or topic.  May show deeper insight into the Civil War.
Clearly states an opinion or a point of view on an issue or topic related to the Civil War.
States an opinion or a point of view on a Civil War issue or topic but it may not be stated as clearly as it should be.
States no opinion or point of view on a Civil War issue or topic or states one so unclearly the position is unknown.

Organization
Effectively and accurately organizes the material in the most appropriate pattern.
Accurately organizes the material in the most appropriate pattern.
Accurately organizes the material into a pattern but the pattern is not the most appropriate.
Material is not organized into any type of pattern.

Support
Provides well-developed and logical support (examples, details, reasons) for opinion or point of view.
Provides logical support (examples, reasons, details) for opinion or point of view.
Provides some support (examples, details, reasons) for point of view or opinion but also has some illogical support.
Provides little if any support (examples, details, reasons) for opinion of point of view.

Conclusion
Constructs a clear, specific conclusion that follows logically from the original opinion or point of view.
Constructs a specific conclusion that follows logically from the original opinion or point of view.
Constructs a conclusion that is unclear in light of the original opinion or point of view.
Constructs no concluding statement.
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Say's





Viewpoint





Issue:   Pink and Say were both separated from their Union troops when Pink found Say in the field.  The two boys feel differently about finding their outfits and getting back to the war.





Reasons
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My Viewpoint:





My Viewpoint:
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Issue:  





Should slavery be allowed to exist in the United States of America?





Northern


Factory Owner's


Viewpoint
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Plantation Owner's


Viewpoint
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Issue:  





Should slavery be allowed to exist in the United States of America?





Slave's
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My Viewpoint:





Reasons
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Issue:  





Should the soldiers who ran prison camps have been punished after the Civil War?





Prisoner from





Andersonville





Captain Henry Wirz


Head of


Andersonville








My Viewpoint








