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LEARNING CONTEXT

Purpose or Focus of Experience

Many students today have an increasing interest in the world of criminal justice as a career choice.  They have until this point made their decision on movies and TV shows that tend to glamorize and lack in reality.  To increase student understanding of the criminal justice system and the realities of the various job roles, I have chosen the famous [or infamous] trial of Lizzie Borden as the investigation vehicle.  The students will first investigate the crime and the trial, and then they will research the trial role they have been assigned.  Finally, they will participate in an in class scenario in which they will examine the Lizzie Borden trial experience from the perspective they have been assigned.

Connection to Standards
1. National Standards For Civics and Government addressed:

a. Students should be able to evaluate, take, and defend positions about issues concerning the disparities between American ideals and realities

b. Students should be able to evaluate, take and defend positions on the role and importance of law in the American political system.

2. New York State Learning Standards For Social Studies addressed:

a. Standard 5 - Civics, Citizenship, and Government: Students can participate in classroom activities that focus on an issue or problem.

Essential Question

In the case of Fall River, Mass. Vs. Lizzie Borden; did the legal system or the overt sexism of the time obtain her verdict of not guilty?

Content Knowledge: Declarative, Procedural
 Procedural Knowledge: [The Student will…]

1. Examine the primary documents concerning the Lizzie Borden Trial from the perspective of their assigned role

2. Present to the class in an oral manner the conclusions they reached about the Lizzie Borden case, from the perspective of their character.

3. Submit to the teacher a written evaluation of the case from the assigned character point of view

4. Create a newspaper article or letter to the editor that reflects their conclusion concerning the Lizzie Borden case

5.   Utilize the Internet to obtain the primary documentation concerning the Lizzie Borden case.

PROCEDURE
Launch: I had Dr. Gilbert, head of the forensics department at SUNY Canton, come to the school.  He did a power point presentation of the forensics investigation of Custer’s last stand.

Division of the class into groups: The class will be divided into groups of 6, using the "numbered heads" approach.  They will be given time to select / assign the roles to the members of their groups. At the end of each day, the student selected head of each group is to turn in a report as to what the group accomplished on that day and any problems they might have encountered.  This "ticket-out-the-door" allows the teacher to keep track not only of participation; but also he/she can help address any problems before the next class period.

Roles assigned to each group: Prosecution: Forensic investigator, District Attorney, Prosecution witnesses, cultural anthropologist, and historian.  Defense: Forensic investigator, Defense Attorney, Defense witnesses, cultural Anthropologist, historian.

Product produced by each role: Attorneys = brief for the court, Witnesses = written deposition; Cultural Anthropologist = Position paper as to how cultural misconceptions do or do not influence the legal system; Historian = Position paper as to the role of women in the 19th Century, Forensic investigation = expert witness material

* * In addition, each student will be asked to write either a letter to the editor, or a newspaper article as a homework assignment following the in-class presentation.

INSTRUCTIONAL/ENVIRONMENTAL MODIFICATIONS
 With the group work format it is not necessary to make modification as to material because the students are able to help each other on the various aspects of the tasks.

TIME REQUIRED
 Based on a 45-minute period, this activity is designed for one week of activity.  However, it has been preceded by at least one week of teacher given lecture material.

Day 1 = Role assignments and research time

Day 2 = Research time

Day 3 = Team meeting time

Day 4 = Team meeting time

Day 5 = The Press Conference: Students will be seated in a forum setting and each side will present their briefs and position papers.  Closure for this class will be a class vote as to the guilt or innocence of Lizzie based on today's standards.

RESOURCES
 1.   Internet sites as listed on the Web quest itself.

2. Government textbook section on law and the court system.  This will give the students a familiarity with the vocabulary they will encounter within this activity.

ASSESSMENT PLAN
  The students will be evaluated on the oral aspect of their task as well as on the written aspects.

Score of 4: 

a. Presents information in a logical, interesting sequence which the audience can follow.

b. Demonstrates full knowledge (more than required) by answering all class questions with explanations and .elaboration.

c. Graphics explain and reinforce the presentation.

d. Presentation materials have no misspellings or grammatical errors.

e. Maintains eye contact with audience, seldom returning to notes.

f. Uses a clear voice and correct precise pronunciation of terms so that all audience members can hear presentation.

Score of 3:

a. Presents information in logical sequence which audience can follow.

b. Is at ease with expected answers to all questions, but fails to elaborate.

c. Graphics relate to the presentation.

d. Presentation materials have no more than 2 misspellings and/or grammatical errors.

e. Maintains eye contact most of the time but frequently returns to notes.

f. Voice is clear, pronounces most words correctly, most audience members can hear the presentation.

Score of 2:

a. Audience has difficulty following the presentation because the student jumps around.

b. Student is uncomfortable with the information and is able to answer only simple questions.

c. Student occasionally uses the graphics that rarely support the presentation.

d. Presentation materials have 3 misspellings and/or grammatical errors.

e. Student occasionally uses eye contact, but still reads most of the report.

f. Student’s voice is low, incorrectly pronounces terms, audience members have difficulty hearing the presentation.

Score of 1:

a. Audience cannot understand presentation because there is no sequence of information.

b. Student does not have a grasp of the information; cannot answer questions about the subject.

c. Student uses graphics that do not apply or has no graphics.

d. Presentation materials have 4 or more spelling errors and/or grammatical errors.

e. Student mumbles, incorrectly pronounces terms and speaks too quietly for students in the back of the class to hear.

 The rubric for written work is based on the NYS regent’s rubric for essay type materials:

Score of 5:

       
a.  Shows a through understanding of the theme or problem.

     b.  Addresses all aspects of the task.

c. Shows an ability to analyze, evaluate, compare and/or contrast issues and events.

d. Richly supports the theme or problem with relevant facts, examples, and details.

e.   Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
.

f. Introduces the theme or problem by establishing a framework that is beyond a simple restatement of the task and concludes with a summation of the theme or problem.

Score of 4

a. Shows a good understanding of the theme or problem.

b. Addresses all aspects of the task.

c. Shows an ability to analyze, evaluate, compare and/or contrast issues and events.

d. Includes relevant facts, examples, and details, but may not support all aspects of the theme or problem evenly.

e. Is a well-developed essay, demonstrating a logical and clear plan of organization.

f. Introduces the theme or problem by establishing a framework that is beyond a simple restatement of the task and concludes with a summation of the theme or problem.

Score of 3

a. Shows a satisfactory understanding of the theme or problem.

b. Addresses most aspects of the task or addresses all aspects in a limited way.

c. Shows an ability to analyze or evaluate issues and events, but not in depth.

d. Includes some facts, examples, and details.

e. Is a satisfactorily developed essay, demonstrating a general plan of organization.

f. Introduces the theme or problem by repeating the task and concludes by repeating the theme or problem.

Score of 2

a. Shows limited understanding of the theme or problem.

b. Attempts to address the task.

c. Develops a faulty analysis or evaluate issues and events, but not in any depth.

d. Includes few facts, examples, and details, and may include information that contains inaccuracies.

e. Is a poorly organized essay, lacking focus.

f. Fails to introduce or summarize the theme or problem.

Score of 1

a. Shows very limited understanding of the theme or problem.

b. Lacks an analysis or evaluation of the issues and events.

c. Includes little or no accurate or relevant facts, examples, or details.

d. Attempts to complete the task, but demonstrates a major weakness in organization.

e. Fails to introduce or summarize the theme or problem.

Score of 0 = Fails to address the task, is illegible, or is not done.

STUDENT WORK
[See attached materials]

REFLECTION
 I found the web quest as time consuming and demanding as writing an entire Learning Unit. I feel I would have been better prepared if the support offered by my local BOCES included not only a day of technical support but also a second day of curriculum design support.  This type of activity demands both.  I am glad I chose the trial of Lizzie Borden. It is such a high interest case that it held my seniors on task.  It is difficult to keep students involved in the classroom in the spring of a student’s senior year. I did discover that this web quest took longer than I had originally planned. However, the students stayed on task and involved with the topic, so I don’t feel as if any of the time was wasted. 

 

 

