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OVERVIEW
This is a fourth grade Social Studies Unit on Immigration.  This unit will pay particular attention to the immigrant experience in New York State.  The unit will take approximately 4-5 weeks to complete.  In this unit, students will classify the motives of various immigrant groups.  They should be able to sequence the entry process at Ellis Island.  Students will also summarize problems faced by immigrants.  Contributions made by immigrants will be identified and examined.  Students will infer immigrants’ influence on the nation and local community.

CONTENT KNOWLEDGE 

Procedural

Students will be able to write an opinion pt of view letter.
Students will be able to give an oral presentation with the use of PowerPoint technology as an aid. 

Declarative

Students will be able to sequence the process of entry at Ellis Island.
Students will summarize problems faced by immigrant groups.

Students will examine contributions made by various immigrants and infer their influence on the nation and local community.
Students will classify motives of various immigrant groups.

ESSENTIAL QUESTIONS

· What brought various immigrant groups to New York State?

· What was the entry process like at Ellis Island?

· What were the problems faced by immigrants in New York?

What contributions were made by immigrants?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s)
Content Area:
Social Studies

Level:
Elementary

Social Studies Standard # 1
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York. 

Key Idea #  1 The study of New York and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

· Know the roots of American culture, its development from many different traditions, and the ways many people from a variety of groups and backgrounds played a role in creating it.

Key Idea # 2 Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives.
· gather and organize information about the traditions transmitted by various groups living in their neighborhood and community.

Key Idea # 3 Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

· gather and organize information about the important accomplishments of individuals and groups, including Native American Indians,  living in their neighborhoods and communities



Key Idea # 4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments.

· View historic events through the eyes of those who were there, as shown in their art, writings, music, Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live - local, national, and global - including the distribution of people, places, and environments over the Earth's surface. 

MST STANDARD #2
Students will access, generate, process, and transfer information using appropriate technologies.

KEY IDEA # 1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning.
·  use a variety of equipment and software packages to enter, process, display, and communicate information on different forma, using text, tables, pictures, and sound 

· access needed information from printed media, electronic databases, and community resources.

Content Area:
English Language Arts

Level:
Elementary Listening and Reading

ELA Standard # 1
Students will read, write, listen, and speak for information and understanding.

KEY IDEA #1 Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

· select and use strategies they have been taught for note taking, organizing, and categorizing information 

· make appropriate and effective use of strategies to construct meaning from print, such as prior knowledge about subject, structural and context clues, and an understanding of letter-sound relationships to decode difficult words
KEY IDEA #3 Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly.

· present information clearly in a variety of oral and written forms such as summaries, paraphrases, brief reports, stories, posters, and charts

ELA Standard # 3
Students will read, write, listen, and speak for critical analysis and evaluation.

KEY IDEA #1 Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

· express opinions (in such forms as oral and written reviews, letters to the editor, essays, or persuasive speeches) about events, books, issues, and experiences, supporting their opinions with some evidence

INITIATING ACTIVITY
As a hook into the unit, read the story Alexander by Judith Viorst.  This is a story about a child who has been told by his family that they will be moving out of state. This book is filled with Alexander’s anxieties, worries, and fears about the move.  Ask the group of students if they have had an experience with a move.  If so, have them explain the emotions and experiences that they went through before, during, and after the move. The teacher will make a list on the board of student responses to reflect on and use as a comparison later. Students who have not experienced a move can predict how they might feel about the whole idea of a move.

As a link to prior knowledge, present students with a primary source letter titled A Letter Home by Muriel E. Clark.  This is a letter about an immigrant’s trip to the United States (Central New York).  Students will listen to the teacher read the document aloud to the class.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Day
Procedural (P) or Declarative (D) Acquisition Experiences

   1
Students will work in pairs to analyze the letter from Muriel E. Clark and come up with a list of hardships that Robert Eastman encountered on his immigrant journey to the United States. 

2
Students will be introduced to the Written Document Analysis Worksheet (developed by the National Archives and Records Administration).  They will work independently on answering the questions. 

3
Students will then form groups of 4 to 5 members and collectively answer the questions on the Written Document Analysis Worksheet.  Discussion should take place about specific details of the letter that helps answer questions about the document.

4
There are many things that Robert Eastman had told his wife to make sure that she remembered on the long, hazardous and costly journey from England to the United States.  Break the students up into small groups of 4 giving them one section of the letter to work with.  The teacher should highlight 6 paragraphs of the long letter to work with.  Have students make a checklist or “don’t forget list”.

5
Read Social Studies Text to understand immigration waves to the United States between 1870-1940.

6
In the computer lab, students will analyze a spreadsheet of immigration waves from the US Census bureau (1850 to 1990).  Students will perform calculations on this data (sums) and use sorting to interpret the information and answer questions.

7
Students will read a more detailed description of the various groups of immigrants who came to America in Cobblestone Magazine.  Students will work in small groups to examine the nation where the immigrants came from, the reason why they left, and what they sought in America.  They will complete a chart with important information.  Students will come to realize that the immigrants saw America as a place of freedom, democracy, and prosperity.

8
Students will read Immigrant Kids by Russell Freedman out loud to the students.  Using the vivid pictures and detailed description of the problems faced by immigrants who came to the United States, students will summarize the problems encountered by immigrants in an essay.

9
Students will read Leonardo Covello’s description of this family’s first American home (tenement) from Immigrant Kids by Russell Freeman.  They will work in pairs to make a pro’s and con’s list of the positive and negative aspects of living in America as an immigrant.  They will then determine which factor on their list had the most significant impact on the immigrants. Share team- work with class.

10
Students will read If your name was changed at Ellis Island and the chapter titled Entering America’s Gate in the book Ellis Island to collect information on the entry process at Ellis Island.  

11
Students will use the internet (http://www.ellisisland.com/indexHistory.html) to collect additional information on the entry process at Ellis Island.  They will examine the 6 components of entry at Ellis Island. Students will complete a sequence of events organizer on the process an immigrant would go through at Ellis Island. 

12
Students will use the internet to further examine immigrant experiences in America at the website: http://www.historychannel.com/ellisisland/main.html
Students will listen to one of the four primary source immigrant experiences in America.  Students will listen to one of four primary source experience stories.  Students will complete a Sound Recording Analysis Worksheet developed by the National Archives Administration.

13
Students will research in the library on various immigrants that have come to America.   Students will work in pairs to research information on a specific immigrant.  Students will examine contributions (art, crafts, music, language) made by immigrants.

14
Students will make a Power point presentation using 4 slides.  Students will make use of technology and give a 5-minute presentation on an immigrant that they have studied.  Emphasis will be on contributions and the influence on the nation and local community.

Day
Extending and Refining Experiences

15
Students will write an essay on discrimination that existed then and now in regards to treatment of various groups in our country.  What discrimination issues existed then that still exist today? Have things improved? Are things worse? 

CULMINATING PERFORMANCE 
Include rubric(s)

Meaningful Use Task

16
DECISION-MAKING: You are living in the Soviet Union in 1927.  You wish to find a better opportunity in the United States.  Before you make your decision to come to the United States, what factors must you consider?  Write a letter to a relative who has recently come to the United States.  Include all questions that will help you make your decision.  In making your decision, you should consider what and who you may be leaving behind and what prospects are waiting for you in America.  There are no guarantees of success.  Make your choice and defend it.

17
DECISION RESPONSE: Write a letter to your relative telling him or her about your decision to either stay in the Soviet Union or immigrate to the United States.  Include all reasons why you have made this decision in a letter that states your opinion/point of view.

See Attached Documents for:

PowerPoint Oral Presentation Rubric (ppoint.pdf)
and Opinion/Point of View Rubric (opinion,pdf)

PRE-REQUISITE SKILLS
· Word Processing

· Familiarity with the computer program: Power Point

· Accessing Internet resources and bookmarked websites

· Access on line encyclopedias (Worldbook On-line and Grolier’s)

MODIFICATIONS
 Students with IEPS will have their modifications met throughout the course of the unit. (extended time, computer access).

 

UNIT SCHEDULE/TIME PLAN
4-5 weeks

 

TECHNOLOGY USE
· Word processing

· Use of Internet for audio, visual and written resources

· Power point Presentation
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