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OVERVIEW
An era which typified the American Dream was the 1920s.  Often referred to as “The Jazz Age” or “The Roaring Twenties,” this period between the optimistic expectations which followed the end of World War I and the bitter disappointments which arrived with the Great Depression was skillfully conveyed in F. Scott Fitzgerald’s novel The Great Gatsby.  The activities in this unit will focus on the positive and negative aspects of the 1920s, especially regarding personal success, found in The Great Gatsby.  The cultural and economic highs and lows of the decade will also be explored to put the novel and the ethical questions about success in a contemporary light.  The unit is designed for an honors/advanced twelfth grade English class to complete in forty  forty-minute classes.    
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ESSENTIAL QUESTIONS
$ 
What is the American Dream?

$ 
Is the American Dream attainable?

$ 
How did the pursuit of the American Dream lead to economic, political, and cultural changes in the 1920s?

$ 
How does The Great Gatsby reflect the dark side of the American Dream in the 1920s and today?

$ 
What corrupted the American Dream in the 1920s?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
English Language Arts 
Standard 1-1: Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

Key Ideas
• interpret and analyze complex informational texts and presentations, including technical manuals, professional journals, newspaper and broadcast editorials, electronic networks, political speeches and debates, and primary source material in their subject area courses

• synthesize information from diverse sources and identify complexities and discrepancies in the information

• use a combination of techniques (e.g., previewing, use of advance organizers, structural cues) to extract salient information from texts

• make distinctions about the relative value and significance of specific data, facts, and ideas

• make perceptive and well developed connections to prior knowledge

• evaluate writing strategies and presentational features that affect interpretation of the information. ADVANCE \d 5
Standard 1-2: Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one’s own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely, and comprehensibly.

Key Ideas
• write and present research reports, feature articles, and thesis/support papers on a variety of topics related to all school subjects

• present a controlling idea that conveys an individual perspective and insight into the 

topic

• use a wide range of organizational patterns such as chronological, logical (both deductive and inductive), cause and effect, and comparison/contrast

• support interpretations and decisions about relative significance of information with explicit statement, evidence, and appropriate argument

• revise and improve early drafts by restructuring, correcting errors, and revising for clarity and effect

• use standard English skillfully, applying established rules and conventions for presenting information and making use of a wide range of grammatical constructions and vocabulary to achieve an individual style that communicates effectively.

The students will connect cultural and personal standards for success and the American Dream to those of the 1920s and today.
The students will use library and electronic resources to obtain, process, organize, and present their understanding of The Great Gatsby, 1920s culture, and contemporary culture. 
Standard 2-1: Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text.

Key Ideas
• read and view independently and fluently across many genres of literature from many cultures and historical periods

• identify the distinguishing features of different literary genres, periods and traditions and use those features to interpret the work

• recognize and understand the significance of a wide range of literary elements and techniques, (including figurative language, imagery, allegory, irony, blank verse, symbolism, stream-of-consciousness) and use those elements to interpret the work

• understand how multiple levels of meaning are conveyed in a text

• read aloud expressively to convey a clear interpretation of the work

• evaluate literary merit based on an understanding of the genre, the literary elements, and the literary period and tradition.
Standard 2-2: Speaking and writing for literary response involves presenting interpretations, analyses, and reactions to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered.

Key Ideas
• present responses to and interpretations of works of recognized literary merit with references to the principal features of the genre, the period, and literary tradition, and drawing on their personal experiences and knowledge

• produce literary interpretations that explicate the multiple layers of meaning

• write original pieces in a variety of literary forms, correctly using the conventions of the genre and using structure and vocabulary to achieve an effect

• use standard English skillfully and with an individual style.
The students will use library and electronic resources to obtain, process, organize, and present their understanding of The Great Gatsby, 1920s culture, and contemporary culture

The students will express their perspectives through various written and spoken forms such as oral presentations, written reports, research papers, and multimedia presentations.
Standard 3-1: Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria.

Key Ideas
• analyze, interpret, and evaluate ideas, information, organization, and language of a wide range of general and technical texts and presentations across subject areas, including technical manuals, professional journals, political speeches, and literary criticism

• make precise determinations about the perspective of a particular writer or speaker by recognizing the relative weight they place on particular arguments and criteria 

Standard 3-2: Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

Key Ideas
• present orally and in writing well-developed analyses of issues, ideas, and texts, explaining the rationale for their positions and analyzing their positions from a variety of perspectives in such forms as formal speeches, debates, thesis/support papers, literary critiques, and issues analyses

• make effective use of details, evidence, and arguments and of presentational strategies to influence an audience to adopt their position

• monitor and adjust their own oral and written presentations to have the greatest influence on a particular audience 

• use standard English, a broad and precise vocabulary, and the conventions of formal oratory and debate.

The students will identify, understand, and analyze characterization and symbolism in The Great Gatsby and connect them to the novel’s theme of the spoiling of the American Dream
Standard 4-1: Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations

Key Ideas
• express their thoughts and views clearly with attention to the perspectives and voiced concerns of the others in the conversation

Standard 4-2: Written communication for social interaction requires using written messages to establish, maintain, and enhance personal relationships with others.

Key Ideas
• use a variety of print and electronic forms for social communication with peers and adults

• make effective use of language and style to connect the message with the audience and context

The students will use Think Aloud strategies for instruction and problem solving.

The students will engage in discourse on literary and historical topics related to The Great Gatsby.
The students will express their perspectives through various written and spoken forms such as oral presentations, written reports, research papers, and multimedia presentations.
Mathematics, Science, and Technology 
Standard 2: Information Systems Students will access, generate, process, and transfer information using appropriate technologies.

The students will use electronic hardware and software to obtain, process, organize, and present information using text, images, and sound.

The students will access information from print resources as well as web sites and data bases. 

All bolded terms may be found in the Dimensions of Learning Manual
Reading Journal questions are found in Alternative Assessments for The Great Gatsby (Marsha James and Pegi Bevins, Eds.)


INITIATING ACTIVITY
Day 1
The students will watch the movie clip from The Great Gatsby and do a Think-Pair-Share activity.  They will also do a Prereading Question worksheet for the novel The Great Gatsby.

Homework: Read Chapter 1 and respond to Journal Questions 1, 2, and 3.

As a Hook, show a clip from the movie The Great Gatsby where Jay Gatsby shows Daisy Buchanan his mansion for the first time.  After the clip, students will Think-Pair-Share examples of success from the movie clip.  Based on their prior knowledge, the students will compare/contrast the examples from the movie with their own personal goals and experiences regarding dreams of success.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

Day 2
The students will discuss the Prereading Questions.

Homework: Read Chapter 2 and respond to Journal Questions 4 and 5.

Declarative Knowledge:
The students will understand personal and cultural standards for success.
Day 3
The students discuss Journal Questions 1-5.  In pairs, they will do a Five Words-Three Words activity.

Homework: Read Chapter 3 and respond to Journal Questions 6 and 7.

1.  Acquiring and Integrating Knowledge-As a Launch, students will get into pairs and use Five Word-Three Words to link prior knowledge of standards of success in contemporary society.

Day 4
The students will discuss Journal Questions 6 and 7.  They will make a Focused Comparison and Contrast of standards of success using a Graphic Organizer.

Homework: Finish the Factors Considered in the Activity part of the Graphic Organizer.

2.  Extending and Refining Knowledge-Using the contemporary standards of success found in the Launch, students will use a Graphic Organizer to make a Focused Compare and Contrast between contemporary standards and standards in the 1920s found in The Great Gatsby (Chapters 1, 2, and 3).  Examples from these chapters will be noted in the Graphic Organizer under Factors Considered in the Activity.

Day 5
The students will do a Decision Making activity discussing past and present standards of success.  The will also begin to write a Personal Essay about the similarity or difference in standards of success conveyed in Chapters 1, 2, and 3 of the novel and today’s standards.

Homework: Finish the Personal Essay rough draft.

Day 6
The students will work in pairs to peer edit their Personal Essay rough drafts.  They will then begin to revise and type the final copies. 

Homework: Finish the Personal Essay final copy.

3.  Meaningful Use-As a Decision Making activity, the students will discuss whether or not personal standards for success coincide with society’s standards .  The students will write an Personal Essay which uses evidence from their understanding of today and the world of the 1920s as illustrated by The Great Gatsby.

The students will know strengths and weaknesses in Jay Gatsby’s personality which affect his success.
Day 7

The students will take a quiz on Chapters 1, 2, and 3.  As a Launch, they will reread pages 1 and 2; in groups of three, Brainstorm positive and negative aspects of Jay Gatsby; and, in the same groups, List-Group-Label the aspects.  The connotations of these categories will be the focus of a Class Discussion.

Homework: Read Chapter 4 and respond to Journal Questions 8, 9, and 10.

4.  Acquiring and Integrating Knowledge-As a Launch, the students will reread pages 1 and 2 of The Great Gatsby, focusing on Nick Carroway’s mixed feelings about Jay Gatsby.  Afterward, the students in groups of three will Brainstorm about Gatsby-personality, actions, opinions, etc.  Next, they will List-Group-Label their ideas into categories.  After categorizing, each group will label their categories and mention the connotation (positive/negative, good/bad, helpful/harmful) of the category.  In a Class Discussion, one member of each group will explain one of its categories.  

Day 8
The students will use Abstracting to complete a Graphic Organizer which associate a specific strength or weakness in Gatsby’s character to his success or failure.  An explanation of the upcoming Speech assignment will be given.

Homework: Write a Speech about a specific decision Gatsby made and its real and possible consequences

Day 9
The students will deliver their Speeches to the class.

Homework: Read Chapter 5 and respond to Journal Question 11.

Day 10
The students will finish delivering their Speeches to the class. Then they will discuss Journal Questions 8, 9, 10, and 11.  

Homework: Read Chapter 6 and respond to Journal Questions 12 and 13.

5.  Extending and Refining Knowledge- Using a Graphic Organizer, the students will use Abstracting to associate a specific strength or weakness of Gatsby’s personality to his success or failure.

6.  Meaningful Use of Knowledge-The students will select an event from The Great Gatsby where Gatsby made an important decision and make an Investigation of the personality trait(s) which affected his decision.  Each student will prepare a Speech where he or she explains the personality trait which led to the decision, the success or failure of the decision, and how a different outcome could have occurred if Gatsby had exhibited a better or worse personality trait.

The students will be able to understand key symbols in The Great Gatsby which represent success or the American Dream. 

Day 11
The students will discuss Journal Questions 12 and 13.  They will then take a quiz on Chapters 4, 5, and 6.  As a Hook, the idea of Symbolism will discussed using the American flag.

Homework: Read Chapter 7 and respond to Journal Questions 14 and 15

Day 12
The students in pairs will do an Envelope, Please activity about color/object symbolism in the novel and explain the connection between the symbols and success.

Homework: Complete a Graphic Organizer to illustrate the symbolic connections.

7.  Acquiring and Integrating Knowledge-As a Hook, idea of symbolism will be discussed using the American flag as an example.  Next, the students will do an Envelope, Please activity with a color and/or object reference from the novel.  With a partner, the students will explain what they believe the references have to do with success.

8.  Extending and Refining Knowledge-Based on examples from Chapters 1-5 of The Great Gatsby, the students will use Abstracting to find the pattern between characters and objects or colors which represent them. The students will complete a Graphic Organizer which will show these relationships.

Day 13
The students will discuss their Graphic Organizer choices of symbols representing success.  In pairs, they will begin a Problem Solving activity to create non-visual/graphic symbols of the novel’s main characters.

Homework: Complete the Problem Solving symbolic representations.

Day 14
The student pairs will present their Problem Solving symbolic representations to the class.  They will then discuss Journal Question 14.  

9.  Meaningful Use of Knowledge-The students will use Problem Solving skills by finding symbolic representations of each of The Great Gatsby’s main characters without using visual or graphic symbols as the novel does.  Any other sensory media may be used (sounds, smells, tastes, or touches). 

The students will know strengths and weaknesses in other main characters in The Great Gatsby which affect their success.    
Day 15
The students will do a Launch with a character Role Play activity.  They will then have a class discussion about the important events in Chapters 5, 6, and 7, which lead to the turning point of the novel.  This will lead to them Drawing Conclusions about the main characters using Inductive Reasoning.

Day 16
The students will take their Conclusions about the main characters and , using Inspiration 6, create Graphic Organizers which focus on a specific character’s strengths ands weaknesses and make Generalizations about the character’s future.  Some instruction using a Think Aloud strategy will be used to instruct the students on the use of Inspiration 6.  

Day 17
The students will work on creating Graphic Organizers. 

10.  Acquiring and Integrating Knowledge-As a Launch, put the names of the main characters in a hat and have each student select one name.  They should Role Play their selected character physically or verbally and the rest of the class will try to guess who they are.

11.  Extending and Refining Knowledge-Based on the events in The Great Gatsby (Chapters 5, 6, and 7), the students will Draw Conclusions about the main characters using Inductive Reasoning.  Using Inspiration 6, the students will create their own Graphic Organizers to display the characters’ personality strengths and weaknesses exhibited during a specific event in these chapters and make a Generalization about the characters’ future success based on the personality traits. A Think Aloud strategy will be used to show the students how to construct the Graphic Organizers.

Day 18
The students will finish their Graphic Organizers.  The students will use them to begin a Definitional Investigation of the accident in Chapter 7.  They will begin writing a Police Report on the character from the Graphic Organizer, focusing on the character’s integrity, ethics, and degree of involvement in the accident.

Homework: Start to write a Police Report.

Day 19
The students will continue to write a Police Report.

Homework: Finish writing the Police Report, read Chapter 8, and respond to Journal Questions 15 and 16.

Day 20
The students will discuss Journal Questions 14, 15, and 16.  They will then read their Police Reports aloud and afterward, the class will reflect on personality traits of the characters presented.

Homework: Read Chapter 9 and respond to Journal Questions 17 and 18.

12.  Meaningful Use of Knowledge-Following the accident in Chapter 7, the students will do a Definitional Investigation of the accident by writing a Police Report about the characters’ involvement in the accident.  The report will be based on information from the novel and the Graphic Organizers, and will include reflection on the characters’ integrity, ethics, and degree of involvement in the accident

The students will know specific connections between the pursuit of the American Dream and its influence on the economy, politics, law enforcement, the family, and entertainment. 

Day 21
The students will listen to the essay “Land of the Free, Home of the Dream” and take notes on it as a Hook.  To Launch the lesson, the students will do a Numbered Heads activity to determine what areas of society define the American Dream or success.  The class will discuss the different occupations or careers in society that define success or the American Dream.

13.  Acquiring and Integrating Knowledge-As a Hook, read the class “Land of the Free, Home of the Dream,” a short essay about the American Dream.  Have the students take notes on any references to specific groups in society that the essay mentions being affected by the dream for success.  To Launch the lesson, use Numbered Heads to decide what parts of society define the American Dream or an area where people can achieve success.  One member of each pair of students will offer an example during a class discussion.

Day 22
The students will discuss Journal Questions 17 and 18.  They will use Classifying to look at the positive and negative aspects and effects a specific type of career or occupation could have on society by completing a Branching Diagram.  

Homework: Do the Postreading Interview Question worksheet.

14.  Extending and Refining Knowledge-The students will use Classifying to determine the positive and negative effects a specific type of career could have on society (the economy, politics, law enforcement, the family, or entertainment).  Students will complete a Branching Diagram to detail their information.  

Day 23
The students, first in pairs, then as a class, will discuss the Postreading Interview Questions.  Using the Branching Diagrams, they will examine the negative influences on society of certain careers or occupations.  In a Historical Investigation, the students will connect these ideas to harmful trends, practices, and events in the 1920's which negatively affected society

Day 24
The students will use a Think Aloud strategy to begin the Historical Investigation project.  The teacher and Library Media Specialist will assist the students in researching and creating a multimedia Power Point or Hyper Studio presentation.

Days 25 and 26
The students will work on their multimedia Power Point and Hyper Studio presentations.

Days 27 and 28
The students will do their multimedia Power Point and Hyper Studio presentations for the class.  The students viewing the presentations will complete Cause and Effect Graphic Organizers to indicated Acquired Knowledge from each presentation.

15.  Meaningful Use of Knowledge-Recognizing that The Great Gatsby focuses on the negative side of the American Dream in the 1920s, the students will do a Historical Investigation of harmful trends, practices, and events in the 1920s which negatively affected society.  The students will use the Think Aloud strategy to determine the most appropriate research resources with the Library Media Specialist and will create a multimedia Power Point or Hyper Studio presentation.  As the students listen to and view the presentations, they will use Deduction to complete a Cause and Effect Graphic Organizer to show Acquired Knowledge.   

Procedural Knowledge:

1. The students will be instructed in the use of Inspiration 6 to create their own Graphic Organizers through a Think Aloud strategy and a list of steps.

2. The students will be shown how to use a scanner, access web sites and data bases from the Internet, and download sound bites and music from the Internet through a Think Aloud strategy and a list of steps for each task..  These skills will be necessary to obtain research information about the 1920s for their research projects. 

3.  The students will be shown how to create a multimedia Power Point or Hyper Studio presentation through a Think Aloud strategy and a list of steps.


4.  The students will be instructed how to use the MLA format in producing their culminating research paper.          

CULMINATING PERFORMANCE 
Include rubric(s)
An old adage says, “Those who do not learn from history’s lessons are doomed to repeat its mistakes.”  Based on the types of characters in The Great Gatsby, select one and do an Experimental Inquiry which shows how he or she symbolizes an issue which had a negative influence on society in the 1920s (the economy, politics, crime, the family, entertainment).  Give a real corresponding example from the 1920s which parallels the novel’s example.  Examine contemporary America and compare or contrast the influence this issue has on today’s society.

The project should take the form of a six to eight page paper written in the MLA format.  A five to ten minute presentation on the topic with visual aids will be given in class upon completion of the paper.  Detailed research information about the novel, the 1920s, and today is required with documentation. 

Days 29, 30 and 31
The students will begin researching, processing, taking notes, and organizing information for their Culminating Performance (Research Paper and Oral Presentation).  The teacher and Library Media Specialist will assist the students with these tasks.

Homework: Assemble notes for review on Day 32.

Days 32 and 33
The students will begin writing Research Paper rough drafts while the teacher conferences individually with the students on their research process and notes.

Homework: Complete a Research Paper rough draft for Day 35.

Day 34

The students will write Research Paper rough drafts.

Days 35 and 36 

The students in pairs will peer edit each other’s Research Paper rough drafts.  Then they will begin revising and typing their final copies.
Homework: Complete the Research Paper final copy for Day 38.

Day 37
The students will finish revising and typing their Research Paper final copies and begin organizing and preparing their Oral Presentations with a Visual Aid.

Homework: Prepare for Oral Presentations.

Days 38 and 39
The students will give Oral Presentations with a Visual Aid, based on their Research Papers.

Day 40
The students will reflect on the novel’s theme of the “Spoiled American Dream” with respect to Acquired Knowledge of characterization and symbolism.  They will also reflect on the process of the unit and the Culminating Performance.

Rubrics for Initial Research, Research Paper, and Oral Presentation

4
used a variety of challenging, reliable, and appropriate resources

used appropriate evidence and examples including quotations, facts, and statistics

met all deadlines

used preparation time well and used extra time

3
used several reliable      and appropriate  resources

made effort to use evidence and examples including quotations, facts, and statistics

met most deadlines

used preparation time well 

2
used minimum number of resources for basic information

used some evidence and examples, but didn’t include quotations, facts, and/or statistics

met some deadlines or was late with most

spent minimal time on preparation; wasted some time




1
used few resources

used little evidence and few examples; didn’t include quotations, facts, or statistics

was late or didn’t meet all deadlines

spent little time on preparation; wasted much time
Research, Notes, and Use of Time











Paper:  

Structure 











Content  
Mechanics

4
six to eight pages long with standard margins and fonts

used MLA format well throughout, including heading, page numbers, spacing, etc.

skillfully used a variety of parenthetical references throughout, included quotations, facts, and statistics

included an error-free Works Cited page

included referenced information from all cited sources and mixed them well

skillfully analyzed a social  issue in the 1920s and today

insightfully discussed the parallel in society among the character from the novel, the example from the 1920s, and the contemporary example

well-organized in a logical, easy-to-follow pattern with a good introduction,

body, and conclusion

used skillful transitions within and between paragraphs, especially leading into quotations 

clearly stated main ideas and supported them with rich details

had few spelling, grammar, and usage errors

had excellent sentence structure, noun-verb agreement, and verb tense

3
five to six pages long, or having substandard margins or fonts

used MLA format, but had errors in heading, page numbers, spacing, etc.

used parenthetical references, but needed more, or didn’t reference some quotations, facts, or statistics

included a Works Cited page with some errors

included referenced information from  all cited sources, but didn’t mix them well

analyzed and discussed a social issue in the 1920s and today 

discussed the parallel in society among the character from the novel, the example from the 1920s, and the contemporary example

organized with an introduction, body, and conclusion

used good transitions within and between paragraphs, with few problems leading into quotations 

communicated and supported main ideas

had some spelling, grammar, or usage errors

had generally good sentence structure, noun-verb agreement, and verb tense



2
three to five pages long, or having substandard margins and fonts

used MLA format inconsistently, didn’t 

include heading, page numbers, spacing, etc.

used few parenthetical references, incorrectly used them, or didn’t reference all quotations, facts, or 

statistics 

included a Works Cited 

page with many errors 

included referenced information from some 

cited sources, but primarily relied on one source 

partially analyzed or discussed a social issue 

from the 1920s and today

showed the connection in society, but didn’t discuss one example as completely as the others

somewhat organized, or 

with a poor or missing introduction or conclusion 

inconsistent transitions within or between paragraphs, or problems leading into quotations

communicated, but poorly supported main ideas

had several spelling, grammar, and usage errors 

had awkward sentence structure, problems with noun-verb agreement, or verb tense shifts 


1
less than three pages long, or having unacceptable margins and fonts

poorly used or didn’t use MLA format

used no parenthetical references and left out important information

didn’t include a Works Cited page

included no referenced information, or referenced from just one source

superficially discussed or incorrectly identified a social issue from the 1920s and today

didn’t show the connection in society, or didn’t discuss one or more of the examples

poorly or not organized with no introduction or conclusion

sharp breaks within and between paragraphs and before quotations

poorly stated and/or didn’t support main ideas

had many spelling, grammar, and usage errors

had poor sentence structure, noun-verb agreement, and/or verb tense



2
three to five pages long, or having substandard margins and fonts

used MLA format inconsistently, didn’t include heading, page numbers, spacing, etc.

used few parenthetical references, incorrectly used them, or didn’t reference all quotations, facts, or statistics 

included a Works Cited page with many errors 

included referenced information from some cited sources, but primarily relied on one source 

partially analyzed or discussed a social issue from the 1920s and today

showed the connection in society, but didn’t discuss one example as completely as the others

somewhat organized, or with a poor or missing introduction or conclusion 

inconsistent transitions within or between paragraphs, or problems leading into quotations

communicated, but poorly supported main ideas

had several spelling, grammar, and usage errors 

had awkward sentence structure, problems with noun-verb agreement, or verb tense shifts 



Oral Presentation:Content
Structure
Delivery
Visual Aids



4
insightfully discussed the parallel in society among the character from the novel, the example from the 1920s, and the contemporary example

clearly stated main ideas and supported them with rich details

well-organized in a logical, easy-to-follow pattern with a good introduction, body, and conclusion

used skillful transitions within and between sections of the speech

speech was five to ten minutes long

skillful wording and phrasing used

precise enunciation and varied volume used

facial expressions, body movements, and gestures used effectively for emphasis

maintained excellent eye contact

were creative and easy to see

clearly illustrated an important idea about society

3
discussed the parallel in society among the character from the novel, the example from the 1920s, and the contemporary example

communicated and supported main ideas
organized with an introduction, body, and conclusion

used good transitions within and between sections of the speech

speech was four to five minutes long

descriptive wording and phrasing used

clear enunciation and good volume used

some facial expressions, body movements, and gestures used for emphasis

maintained good eye contact

were interesting and easy to see

supported a main idea about society

2
showed the connection in society, but didn’t discuss one example as completely as the others

communicated, but poorly supported main ideas

somewhat organized, or with a poor or missing introduction or conclusion

inconsistent transitions within or between sections of the speech

speech was two to four minutes long

occasionally awkward and imprecise wording and phrasing used

some enunciation errors or low volume used

some body movements used, or too many distracting movements used

tried to maintain good eye contact

were somewhat interesting

weakly supported a main idea about society

1
didn’t show the connection in society, or didn’t discuss one or more of the examples

poorly stated and/or didn’t support main ideas

poorly or not organized with no introduction or conclusion

sharp breaks within and between sections of the speech

speech was less than two minutes long

poor or inappropriate wording and phrasing used

unclear enunciation or couldn’t be heard

stiff posture or very few body movements used

made little attempt to maintain eye contact

were not used, messy, or disorganized

didn’t support a main idea about society


PRE-REQUISITE SKILLS
The students have a basic knowledge of computers for word processing, software use, and Internet research.

The students have experience in writing personal essays, detailed reports, character sketches.

The students know the correct procedures to research and write a paper in the MLA format.

The students are able to deliver an effective oral presentation.  

MODIFICATIONS
Students will need access to computers as a class, either in a classroom-based cluster or in a computer lab setting.

Special needs students may require assistance with the reading of The Great Gatsby.  A resource room specialist and/or an audio or videotaped version of the novel may be helpful.

Special needs students may require addition explanation of the literary and historical topics associated with the novel.

Special needs students may require modified tasks or extended time to complete the lessons in the unit.

Consultation with the social studies department regarding the 1920s could enhance this unit and provide useful auxiliary materials.  

TECHNOLOGY USE
The students are able to use a computer for word processing and information retrieval.

The students are able to use the Internet to research information.

The students are able to use computer software for scanning, creating graphic organizers






