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Any materials that accompany this unit can be obtained by contacting me via email.

Overview

This is a fifth grade social studies unit on the differences between the North and South prior to the Civil War.  This unit will pay particular attention to the underlying causes of the Civil War.  Students will identify conflicting perspectives on slavery and identify leaders and groups of people involved during that time period.  This unit will take approximately 3-4 weeks to complete.  Students will incorporate a variety of technological skills in this unit.

Content Knowledge

Procedural

1. Students will be able to write an opinion/point of view essay.

2. Students will be able to write a persuasive essay.

3. Students will learn the process of problem solving.

4. Students will learn the skill of analyzing perspectives.

5. Students will be able to use the skill of comparing and contrasting.

6. Students will be able to create a graphic organizer.

Declarative

1. Identify leaders (Abraham Lincoln and Stephen Douglas) of the Civil War.

2. Describe differences between the North and South.

3. Summarize the treatment of enslaved Africans.

4. Summarize significant decisions (Missouri Compromise, Compromise of 1850, Kansas-Nebraska Act, Dred Scott Decision) and outcomes.

Essential Questions

What will people sacrifice for freedom?

What were conflicting perspectives on slavery?

Who were important people and what contributions did they make during this time period?

Connections to the NYS Learning Standards

ELA Standard #1:
Language for Information and Understanding

Students will listen, speak, read, and write for information and understanding.  As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, and generalization; and use knowledge generated from oral, written, and electronically produced texts.  As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to acquire, interpret, apply, and transmit information.

Key Idea: 
The students will compare and synthesize information from different sources.

ELA Standard #3:
Language for Critical Analysis and Evaluation


Students will listen, speak, read, and write for critical analysis and evaluation.  As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria.  As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to present, from a variety of perspectives, their opinions and judgments on experiences, ideas, information, and issues.

Key Idea:
The students will understand that within any group there are many different points of view depending on the particular interests and values of the individual, and recognize those differences in perspectives in text and presentations.

Social Studies

Standard #1:
History of the United States and New York


Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Idea:
The students will be able to understand how different experiences beliefs, values, traditions, and motives cause individuals and groups to interpret historic events and issues from different perspectives.

Key Idea:
The students will be able to compare and contrast different interpretations different interpretations of key events and issues in the United States history and explain reasons for these different accounts.

Social Studies

Standard #5:
Civics, Citizenship, and Government


Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the United States and other nations; the United States Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.

Key Idea:
The students will value the principles, ideals, and core values of the democratic system based upon the premises of human dignity, liberty, justice, and equality.

Initiating Activity

As a hook to the unit, students (in groups) will be given an index card.  Each card will have a picture on it.  Students will have a chance to discuss how they think this picture relates to the concept “freedom”.  Each group will then explain the ideas they came up with.  The pictures will be posted on a chart and referenced throughout the unit.

Learning Experiences

Day 1
(D) Activate Prior Knowledge:  Discuss why people would want freedom.

Students will read to understand the differences between the North and South.  Students will work with a partner to understand why the nation began to divide.  Students will work with a partner to complete a graphic organizer titled “Differences Divide the North and South”.

Closure:  Have each person in-group share one way they were different with class.

Day 2
(D) Activate Prior Knowledge:  Write vocabulary on the board.  Have students write 5-7 sentences how slaves were treated using the vocabulary words.

Students will read to understand the way enslaved Africans were treated and how they helped on another.

Closure:  Students will revise how they related these words to slavery and add two details.

Day 3
(D)  Activate Prior Knowledge:  What can we remember about how slaves lived during the 1800’s?


Students will complete activity titled “The Life and Times of a Slave” and complete the questions to further knowledge of how slaves were treated.


Closure:  Think, Pair, and Share:  Students will write down one thing they learned, get a partner, and share their ideas.

Day 4-5
(D)  Activate Prior Knowledge:  How did slaves escape from the South to the North?(Discuss Underground Railroad and what they think it was)


Read Harriet Tubmans’s Passage to Freedom (Scott Foresman Book)  When reading is complete, give students a map of the United States.  Have them open up their Social Studies Text to the Underground Railroad.  Have them trace some of the routes onto the map taken by the runaway slaves traveling both North and South.  Students will compose and share why they think enslaved people were willing to risk their lives to resist slavery.


Closure:  Maps will be displayed.  Discuss which routes students chose to map out and why.

Day 6
(P)  Activate Prior Knowledge:  Why are posters and signs important?  What can they tell you?


Students with a partner will analyze a poster and answer the questions that follow on the poster analysis worksheet.


Closure:  Share one idea for their analysis.

Day 7
(D)  Activate Prior Knowledge: Students will write down one fact they have learned so far on a note card.  These note cards will be shared and collected.  The cards will be put on a bulletin board.


Students will read to understand what acts of government were passed during this time period.  Students, in pairs, will complete a graphic organizer titled “Nation Facing a Problem” as they are reading.


Closure:  Students will share what they found with a partner.

Day 8
(P) Activate Prior Knowledge:  Anticipation Guide


Students will create a graphic organizer on Inspiration Software to compare and contrast Stephen Douglas and Abraham Lincoln while they are reading.


Closure:  Students will share what they found with a partner.

Day 9
(P) Students will learn the steps involved in the skill of analyzing perspective as the teacher constructs a model for the process.  Teacher and students will work together on completing the graphic organizer for this skill as they analyze the perspective of a citizen of the North and a citizen of the South.

Day 10-11
(P) Students will learn the steps involved in writing an opinion/point of view essay.  Teacher will construct a model for the process.  Teacher and student will work on completing a graphic organizer for this skill as they develop reasons why the south should succeed from the north.  Upon completion of the graphic organizer teacher will review opinion/point of view essay format.  Teacher and students will work together on completing on opinion/point of view essay.

Day 14
(D)  Activate Prior Knowledge:  In-groups students will list the alphabet vertically on a sheet of paper.  Students will then write something that relates to causes of the Civil War for each letter.


Closure:  Share with the class.


Internet Assignment:  Students will log onto the following web site, http://www.lincolnmuseum.org/exhibits/ and complete the following assignment:  Write a letter to a pen-pal in another country explaining why Abraham Lincoln is considered one of the best presidents in the history of the United States.

Day 15
(P) Students will learn the steps involved to problem solving as the teacher constructs a model for the process.  Teacher and students will work on completing a graphic organizer, which will identify the possible solutions within the constraints or limiting conditions.  The problem to be solved is as follows.  I have found a wallet belongs to.  Figure out the possible solutions that I could choose and write a persuasive essay telling me which one I should choose and why.

Extending and Refining Activity

Day 12-13
Students will analyze the perspective of Abraham Lincoln and Stephen Douglas.  Students will complete the analyzing perspectives graphic organizer using information obtained from Day 7 and 8 activities.  Students will then write an opinion/point of view essay on how they think the Civil War should end based on their perspective.

Meaningful Use Task (Culminating Activity)

Problem Solving

You are a slave on a plantation.  Your mother and sister have escaped to North.  A description of life in the North has gotten back to you and the thought of being free seems like it is possible.  Your master is very wealthy and has overseers that are constantly watching the plantation and surrounding areas.  You are also aware of what has happened to other slaves that have tried to escape and were unsuccessful.  Weigh out your possible solutions and decide what you will do.

Remember to…

Use facts, details, and examples that we have discussed in class to support your decision.

Day 16-17
Students will be presented with this problem to solve.  A variety of informational sources will be available to students to enable them to weigh out possible solutions.  Students will use facts, details, examples, etc. from the unit work as well as electronic sources to gather support for their selected solution.

Day 18-19
Students will compose and share a persuasion essay with supporting evidence for the solution that they choose.

Portfolio Checklist

4=Thoroughly Complete, 3=Complete, 2=Somewhat Complete,1=Incomplete

Differences Divide the North and South


_________

Vocabulary words in a paragraph



_________

The Life and Times of a Slave



_________

Underground railroad map




_________

Poster analysis worksheet




_________

Nation Facing a Problem




_________

Anticipation guide





_________

Graphic Organizer on Inspiration Software

_________

Graphic organizer on analyzing a perspective

of a citizen from the North and South

(model)






_________

Opinion/point of view essay (model)


_________

Graphic organizer and opinion/point of view

essay on Abraham Lincoln and Stephen Douglas
_________

Internet Assignment





_________

Graphic organizer and persuasive essay on 

finding a wallet containing money (model)

_________

Graphic organizer and persuasive essay on

whether or not he or she will leave the 

plantation (meaningful use task)



_________

	Problem Solving  Rubric
	4
	3
	2
	1

	Goal Identification
	I identify a goal that shows I completely and carefully considered the important aspects of the situation.
	I identify a goal that shows I carefully considered the important aspects of the situation.
	I identify a goal that shows that I considered the important aspects of the situation.
	I identify a goal that shows I only briefly considered the important aspects of the situation.

	Content
	I have at least 4 historical reasons to support my decision.
	I have at least 3 historical reasons to support my decision.
	I have at least 2 historical reasons to support my decision.
	I have 1 or no historical reasons to support my decision.



	Limiting Conditions Identification
	I identify in a very detailed way limits or barriers that are clearly related to the goal.
	I identify in a detailed way limits or barriers that are clearly related to the goal.
	I identify limits or barriers that are clearly related to the goal.
	I identify limits or barriers that are somewhat related to the goal, but I identify other things that are not.

	Alternative  Identification
	I thoroughly try out the selected alternative in a detailed and complete way that goes beyond what is needed to solve a problem.
	I try out the selected alternative in a way that shows I understand the situation.  
	I only briefly try out the selected alternative.  I show minimal understanding of the situation.
	I try out the alternative in a way that shows I am confused about the situation.

	Effectiveness of Alternative
	I thoroughly consider the effectiveness of the selected alternative from many points of view and describe how it overcomes limits or barriers.
	I consider the effectiveness of the selected alternative from many points of view and describe how it overcomes limits or barriers.
	I only briefly consider the effectiveness of the selected alternative.  I make little effort to describe how it overcomes the limits or barriers.
	I do not consider the effectiveness of the selected alternative.  I make no effort to describe how it overcomes the limits or barriers.


	Persuasive Essay Rubric
	4
	3
	2
	1

	Opening
	Thoroughly and clearly states a personal opinion in a logical manner. 
	States clearly a personal opinion in a logical manner.
	Personal opinion is not clearly stated or is stated in an illogical manner.
	Opinion is not stated or is so illogically stated the personal position cannot be clearly understood.



	Support
	Provides well developed and accurate details, reasons, and examples in support of the opinion.  May show more insight on the topic.
	Provides accurate and sufficient details, reasons, and examples in support of the opinion.
	Provides some accurate as well as some inaccurate details, reasons, and examples in support of the opinion.
	Provides little or no accurate details, reasons, or examples in support of the opinion.

	Language
	Effectively selects words for  their preciseness and for their appeal (connotation).  Shows extension of normal vocabulary use.
	Adequately selects words for their preciseness and for their appeal (connotation).
	Selects some words for their preciseness and appeal but other words are not altered which should be.
	Selects few if any words for their preciseness or appeal.  Tends to use “everyday” language.

	Format
	Effectively uses appropriate diction and tone throughout the entire essay format which is accurately constructed.
	Uses appropriate diction and tone throughout the entire essay format which is accurately constructed.
	Adequately uses appropriate diction and tone throughout the essay format which is constructed with minor errors.
	Inappropriate diction and tone is used throughout the essay which is accurately constructed.

	Conclusion
	Thoroughly and clearly summarizes opinion in the concluding statement.
	Accurately summarizes the opinion in the concluding statement.
	Concluding statement did not clearly summarize the opinion.
	Concluding statement, if one is given, did not summarize the opinion.

	Mechanics Usage Grammar
	All sentences are complete using correct capitals, spelling, punctuation, and paragraphing.  Accurate word usage is demonstrated.
	Sentences are complete using correct capitals, spelling, punctuation, and paragraphing.  Accurate grammar and word usage is demonstrated.
	Most sentences are complete, but contain errors in capitalization, spelling, punctuation, and paragraphing.  Errors in grammar and word usage.
	Few, if any sentences are complete with many errors in capitalization, spelling, punctuation, and paragraphing. Poor grammar and word usage.




Pre-Requisite Skills

Word Processing

Use of the Internet Encyclopedia

Use of the Internet

Analyze a document

Write a letter

Use Inspiration Software

Modifications

Students with IEPS will have their modifications met throughout the course of the unit (i.e. Extended time, computer access)

Children with reading difficulties will be paired up with a student who has no reading difficulty.

Unit Schedule

3-4 Weeks

30-40 minutes/day

Technology Use

Word Processes

Use Internet to research people

Use computer encyclopedia

Inspiration Software to produce organizer
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