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OVERVIEW

The intent of this learning unit is to explore the various reform movements of the mid- to late 1800’s in the United States. These movements will include abolition, temperance, women’s rights, and mental hospital and prison reforms. During the course of the unit, students will conduct a web search of selected web sites to complete a scavenger hunt regarding the people, places, and major events of the reform movements. They will also analyze various primary documents related to the topic. Many of the learning experiences for the unit will be interdisciplinary activities shared between the social studies and Language Arts classes. (See Joann Chambers’ learning unit based upon the novel Lyddie by Katherine Paterson, which details a young girl’s experiences as a Lowell Mill girl who encounters a fugitive slave and has a mother who is committed to a mental hospital.) This collaboration includes the culminating performance, which will be a simulation of a mid-19th century reform rally.

CONTENT KNOWLEDGE 

PRIVATE
Declarative 
Procedural 

Slavery and abolition

- the meaning and morality of slavery, leadership and activities of the abolition movement, abolition in New York State, and the effects of abolition

- key vocabulary: discrimination, racism, slavery, cottonocracy, cotton gin, slave codes, abolition, underground railroad
Use physical and topographical maps 

Family roles changed, affecting society in general

- changing role of women, roles of private agencies

- key vocabulary: universal suffrage, Seneca Falls Convention
 Analyze flow charts and diagrams

Social changes

- mental hospital and prison reform, temperance movement

- key vocabulary: reform, temperance
 Analyze primary source documents 

(speeches, songs)

ESSENTIAL QUESTIONS

1. How can an individual help to bring about change in society?

2. How did social life change as the United States began to move from an agrarian to an industrial society?

3. What were the conflicting perspectives on slavery?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

Social Studies Standard 1 – History of the United States and New York

Key Idea #1; Indicator – explore the meaning of American culture by identifying the key ideas, beliefs, and patterns of behavior, and traditions that help define it and unite all Americans.

Key Idea #2; Indicator – investigate key turning points in New York State and United States history and explain why these events or developments are significant.

Key Idea #3; Indicator – gather and organize information about the important achievements and contributions of individuals and groups living in New York State and the United States.

             Indicator - describe how ordinary people and famous historical figures in the local community, State, and the United States have advanced the fundamental democratic values, beliefs, and traditions expressed in the Declaration of Independence, the New York State and United States Constitutions, the Bill of Rights, and other important historical documents.

Key Idea #4; Indicator – consider the sources of historic documents, narratives, or artifacts and evaluate their reliability.

             Indicator - understand how different experiences, beliefs, values, traditions, and motives cause individuals and groups to interpret historic events and issues from different perspectives. 

Social Studies Standard 5 – Civics, Citizenship, and Government

Key Idea #3; Indicator – explain what citizenship means in a democratic society, how citizenship is defined in the Constitution and other laws of the land, and how the definition of citizenship has changed in the United States and New York over time.

Key Idea #4; Indicator – explain the role that civility plays in promoting effective citizenship in preserving democracy. 

 Math, Science, and Technology Standard 5 – Technology

Key Idea #3; Indicator – use computers as tools for design, modeling information, processing, communications and systems control have greatly increased human productivity and knowledge.

INITIATING ACTIVITY

Using the web sites listed below, students will perform an Internet investigation to answer the questions posed in a scavenger hunt about the reform movements of the mid-1800’s, and the people and events associated with these reforms. They will work in collaborative pairs to access the web sites, locate the information needed, and complete the various tasks of the scavenger hunt. This Internet investigation will form the basis for the information to be discussed during the remainder of the learning unit.

Suggested web sites: 

http://www.worldbook.com
http://lcweb.loc.gov/exhibits/african/intro.html
http://go.grolier.com
www.americaslibrary.gov
www.nationalgeographic.com/features/99/railroad
http://www.nyhistory.com/harriettubman/index.htm
http://s9.com/biography
http://www.historychannel.com
The following are suggested topics for the initiating activity.

 1. In 1848 leading American women met here to issue 12 resolutions demanding equality.

 2.This organization was founded in 1826 to urge total prohibition of alcohol in the U.S.

 3. These sisters lectured throughout the U.S. for the American Anti-Slavery Society.

 4. This woman’s 1846 report to the Massachusetts legislature described the horrible conditions in which the             nation’s insane were living.

 5. This organization, founded in 1817, wanted to return freed African-Americans to Africa.

 6. This women’s rights declaration stated that all men and women are created equal.

 7. He started the anti-slavery newspaper Liberator in Boston in 1831.

 8. She earned the nickname “Moses of Her People.”

 9. She and Elizabeth Cady Stanton formed the National Woman Suffrage Association in 1869 to urge giving women the vote.

10. This former female slave campaigned for women’s rights and abolition of slavery.

11. He began publishing the anti-slavery newspaper, the North Star, in 1847 after having escaped from slavery himself.

12. These women decided to hold a convention to draw attention to the problems women of the 19th Century faced.

13. This was a secret network of “safe house” to smuggle escaped slaves to Canada in the 1850’s.

14. Because of this 1850 law, escaped slaves had to journey all the way to Canada in order to obtain their freedom.

15. Name three conditions that early labor unions sought to reform in factories.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

 Week 1

Acquisition Experiences

After finishing the initiating activity, students will complete cloze notes explaining the following objectives: describe what life was like for African Americans in the North and in the South during the mid-1850’s, explain how and why the cotton gin affected the growth of slavery, identify the roots of the antislavery movement, describe what reformers did to fight against slavery, and describe how Americans reacted to the antislavery movement.

Extending and Refining Experiences

Students will work in collaborative pairs to analyze the Frederick Douglass speech, Independence Day Address, given in Rochester, New York in 1852. Due to the advanced vocabulary of the speech, the paragraphs will be numbered so that each pair of students will be responsible for paraphrasing one paragraph each. A jigsawing activity will follow so that the entire class can work together to determine the concepts of the speech. A graphic organizer of the speech’s main ideas will be completed by each pair. Students will then use the graphic organizer to write a newspaper story about the Independence Day Address. The story will be graded using the rubric below.

 

PRIVATE
Task Component
4
3
2
1

Opening
Develops an interesting lead that captures and holds the reader’s interest.
Develops an interesting lead that captures the reader’s interest.
Develops an accurate lead but the lead does not capture the reader’s interest.
Develops an inaccurate lead that does not capture the interest of the reader.

Focus
Thoroughly focuses on one aspect of the features person, place, or event.
Focuses on one aspect of the features person, place, or event with mere mention of other aspect(s).
Focuses on more than one aspect of the featured person, place, or event in detail.
Focuses on many aspects of the featured person, place, or event. No aspect is fully developed.

Emotional Appeal
Provides well-developed and accurate details having an emotional appeal to sustain human interest.
Provides accurate details having an emotional appeal to sustain human interest.
Provides some details having an emotional appeal, but does not sustain human interest throughout the article.
Provides few if any details with an emotional appeal to sustain human interest.

Conclusion
Concludes with a statement that creatively and clearly reinforces the focus of the article.
Concludes with a statement that clearly reinforces the focus of the article.
Concludes with a statement that does not clearly reinforce the focus of the article.
Contains no concluding statement, or the statement does not reflect the focus of the article at all.

 

Week 2

Acquisition Experiences

Students will complete cloze notes explaining the following objectives: describe how the antislavery crusade helped spur the women’s rights movement, identify the demands of the Seneca Falls Convention, describe how opportunities for women improved in the mid-1800’s, identify the reforms that Dorothea Dix sought, and explain why some Americans wanted to ban the sale of alcohol.

Extending and Refining Experiences

Students will be placed into collaborative pairs to read and paraphrase the Sojourner Truth excerpt from the Ohio Women’s Rights Convention of 1851 entitled On Women’s Rights. (Note: meanings of certain unfamiliar words such as ‘twixt may have to be given in advance.) After a full-class discussion of the content, students will be asked to complete a "Fifty Words or Less" written activity as a summarizing task to answer why Truth kept repeating the phrase, "Aren’t (Ain’t) I a Woman?" Individual summaries of the speech will be graded using the Performance Task Assessment List below.

Scale Key: 4 = Exceeds expectations. 3 = Meets expectations. 2 = Approaches expectations. 1 = Well below expectations.

Meaning

Student accurately summarizes speech.                                                                                        4 3 2 1

Development

Student begins summary with a topic sentence that states the main idea.                                4 3 2 1

Student provides details to support the main idea.                                                                      4 3 2 1

Mechanics

Summary is error-free.                                                                                                                   4 3 2 1

CULMINATING PERFORMANCE 
Include rubric(s)

After reading the novel Lyddie in English class, and completing the learning experiences involving the reform movements in social studies class, students will work in collaborative groups to create a simulation of a 19th century reform rally.  Each of the five class sections will be assigned a topic of reform: Abolition, Women’s Suffrage, Labor Reform, Temperance, and Prison/Mental Hospital Reform.  Within each class, small groups will work to create a product designed to inform and persuade the audience at the rally. One group will write a slogan and create posters.  A second group will compose a song or rap to be performed at the rally.  A third group will write an inspirational speech and select a representative to deliver the speech.  A fourth group will design a pamphlet to be distributed among the crowd at the rally.


When all products have been completed, the entire 7th grade will gather for a mock reform rally.  Each class will present their topic through the products they have created.


Finally, each student will be asked to write a letter to the editor about a reform topic other than the one their group worked with.
Rubric for Rally Poster


4
3
2
1

Focus
The slogan is prominently displayed on the poster, and the topic is very clear.
The slogan is prominently displayed on the poster, and the topic is somewhat clear.
The slogan is not prominently displayed on the poster, and the topic is somewhat unclear.
The slogan is not displayed on the poster at all, and the topic is very unclear.

Development
The main ideas are appropriate to the topic, presented correctly, and are supported with appropriate and accurate details.
Some of the main ideas are appropriate to the topic, and are presented correctly.  Most of the details are accurate and appropriate.
A few of the main ideas are appropriate to the topic, and most ideas are presented correctly.  Some of the details are accurate and appropriate.
Main ideas are lacking or are not correct.  Few or no details are used.

Layout and Design
The overall organization, design, use of color, and use of space effectively help the poster to be interesting and communicate its overall message.
The overall organization, design, use of color, and space are somewhat effective in helping the poster to be interesting and communicate its overall message.
The overall organization, design, use of color and space are somewhat ineffective in helping the poster to be interesting and communicate its overall message.
The overall organization, design,  use of color and space are very ineffective in helping the poster to be interesting and communicate its overall message.

Presentation
At the rally, demonstrators enthusiastically chant a catchy slogan, and prominently display the poster.
At the rally, demonstrators chant the slogan, but lack enthusiasm. The posters are prominently displayed.
At the rally, the demonstrators march, but do not vocalize.  Posters are carried, but not prominently displayed.
At the rally, the demonstrators get stage fright and neither march nor carry their signs.

Rubric for Rally Song/Rap


4
3
2
1

Meaning
The song or rap clearly expresses the speaker’s feelings.

The song or rap expresses the speaker’s feelings, but the feelings may not be clear. 
The song or rap does not express the speaker’s feelings about the subject.

Language
The song or rap effectively uses emotionally charged or figurative language to affect the meaning.
The song or rap attempts to use emotionally charged or figurative language to affect the meaning.
The song or rap attempts to use emotionally charged or figurative language to affect the meaning.
The song or rap makes no attempt to use emotionally charged or figurative language to affect the meaning.

Format
The song or rap contains at least two verses and a chorus.  Rhyme and rhythm and use effectively.
The song or rap contains at least two verses and a chorus.  Some attempt has been made to use rhythm and rhyme.
The song or rap contains at least one verse and a chorus.  Some attempt has been made to use rhythm and rhyme.
The song or rap contains either one verse or a chorus.  No attempt has been made to use rhythm and rhyme.

Conventions
The song or rap is error free or contains one or two errors that do not interfere with comprehension.
The song or rap contains three or four errors that do not interfere with comprehension.
The song or rap contains several minor errors including a few that interfere with comprehension.
The song or rap contains several errors that interfere with comprehension.



Presentation
The song or rap is performed with great energy and enthusiasm.  Music or movement that is used enhances the message in a positive way.
The song or rap is performed with some energy and enthusiasm.  There is some attempt to enhance the message with music or movement.
The song or rap is performed with little energy and enthusiasm.  There is little attempt to enhance the message with music or movement.
The song or rap is performed with no energy and enthusiasm.  There has been no attempt to enhance the message with music or movement.

Rubric for Rally Speech


4
3
2
1

Development
Opinions are adequately supported with specific details and examples from the text.  One of the persuasive techniques is successfully employed.
Opinions are somewhat supported with specific details and examples from the text.  One of the persuasive techniques is attempted.
An attempt has been made to support opinions with specific details and examples from the text or one of the persuasive techniques is attempted.
Opinions are not supported with examples or details from the text.  None of the methods of persuasion is used.

Organization
Speech states the desired outcome at the beginning, middle and end of speech.
Speech states the desired outcome at the beginning and end of speech.
Speech states the desired outcome at the beginning or end of the speech.


Speech does not state the desired outcome.

Conventions
Speech is error-free or contains one or two minor errors that do not interfere with comprehension.
Speech contains three or four minor errors that do not interfere with comprehension.
Speech contains several errors, a few of which interfere with comprehension.
Speech contains several errors which interfere with comprehension.

Presentation


Volume, tone, pitch and rate are appropriate.  Nonverbal gestures do not distract from the message.  Eye contact is maintained with the audience.
Volume, tone, pitch, and rate are somewhat appropriate.  Nonverbal gestures do not seriously distract from the message.  Eye contact is maintained with the audience, for the most part.
Volume, tone, pitch, and rate are somewhat inappropriate.  Nonverbal gestures somewhat distract from the message.  Eye contact is rarely made with the audience.
Volume, tone, pitch, and rate are very inappropriate.  Nonverbal gestures are very distracting.  No eye contact is made with the audience.

Rubric for Rally Pamphlet


4
3
2
1

Format
Pamphlet contains a clear “call to action”
Pamphlet contains a “call to action” but it is somewhat unclear.
Pamphlet contains a “call to action” but it is very unclear
Pamphlet does not include a “call to action.”

Development
Many specific reasons and examples are given to support the call to action.
Many reasons and examples are given, but they could be more specific.
A few reasons and examples are given, but they are not specific.
No reasons or examples are given.

Language
Language is effectively persuasive and includes many emotionally charged words.
Language is somewhat persuasive and contains some emotionally charged words.
Some attempt has been made to use persuasion.  A few emotionally charged words are used.
No attempt has been made to use persuasion or emotionally charged words.

Conventions
Pamphlet is error-free or contains one or two minor errors that do not interfere with comprehension.
Pamphlet contains three or four errors that do not interfere with comprehension.
Pamphlet contains several errors including a few that interfere with comprehension.
Pamphlet contains several errors which seriously interfere with comprehension.

PRE-REQUISITE SKILLS

Before work begins on this unit, students should have a working knowledge of basic research skills and should be able to use primary and secondary documents to support their project work. Secondly, instruction in the use of the Internet to perform an Internet investigation should be given.

MODIFICATIONS

Since all students will be working with a partner to complete the initiating activity, the needs of students with Individual Education Plans (IEP) should be easily met. Modifications according to IEP requirements will be followed with the support of resource room and alternative education staff. Additional support for those students needing extra time to complete their work will be provided by the two teachers cooperating on this project, as well as by the school librarian and computer lab teacher.

UNIT SCHEDULE/TIME PLAN

A.A. Kingston Middle School operates on a 40-minutes daily class schedule for Grade 7. This unit will take approximately 2-3 weeks to complete; however, it must be stressed that students will be receiving instruction necessary to complete the culminating project in both social studies and Language Arts classes for the duration of this time.

TECHNOLOGY USE

Students will have access to a computer lab with a class number of Macintosh computers. They will use this lab to complete the scavenger hunt that acts as the initiating activity. 

 

