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OVERVIEW

Students will review the five themes of geography, basic terms of economics, and the cultures of North American Indians and their dependence upon the environment. The focus will be on the interaction between these cultures and their geographic location. The European impact upon the North American Indians will also be incorporated into the unit.

The meaningful use task will require students to construct a Native American artifact to be displayed at a Living Museum. The artifact must be constructed using only items found in the natural environment. Students will act as museum guides on a "virtual" tour of the museum created through the use of a digital camera and PowerPoint presentation.

NOTE: This unit will be taught in conjunction with Joann Chambers’ instruction of the novel The Light in the Forest by Conrad Richter during the Fall semester of seventh grade. The culminating project, the Native American Living Museum, will be the evaluation component of both units. However, the Living Museum could be utilized as the culminating performance following instruction of any piece of historical fiction related to a Native American culture.

CONTENT KNOWLEDGE

PRIVATE
Declarative 
Procedural 

Theories attempt to explain human settlement in the Americas 

Beringia, migration patterns
Use physical and topographical maps

Geographic factors affected the settlement patterns and living conditions of the earliest Americans (incl. Mayas, Aztecs, and Incas) 

archaeology, culture, culture areas, civilization, artifact, themes of geography
Interpret use of artifacts by early cultures

Construct replicas of artifacts

Iroquois and Algonquian People adapted to the environment in which they settled

self-sufficiency, natural resources, raw materials, "three sisters", long house, clans
Drawing information from diagrams and flowcharts

The Iroquois developed cultural patterns that reflected their needs and values

Creation Myth, kinship, gender roles, nuclear/ extended family, matrilineal/patrilineal society, Iroquois Confederacy, patterns of time and space, concept of land ownership and use, tribe, nation
 

Geographic factors influenced European exploration and settlement in North and South America

technological improvements in navigation, trade markets, missionaries, characteristics of different physical environments in the Americas and where different Europeans settled, development of "New England," "New France," "New Netherland," and "New Spain"
Use a digital camera and PowerPoint to create a presentation.

Role play the job of a museum curator

ESSENTIAL QUESTIONS

1. How does geography affect how and where people live?

2. What are the political, social, and economic characteristics of each North American culture?

3. How did geography influence the development of each Native American culture?

4. How did the North American world perspective differ from that of the Europeans?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

NOTE: While this unit covers all of the following standards and performance indicators, those being assessed by the culminating performance are Social Studies Standards 1 and 3 only.

 Social Studies Standard 1 – History of the United States and New York

Key Idea 3; Indicator – gather and organize information about the important achievements and  contributions of individuals and groups living in New York State and the United States

Key Idea 4; Indicator – understand how different experiences, beliefs, values, traditions, and motives cause individuals and groups to interpret historical events and issues from different perspectives

Social Studies Standard 3 – Geography

Key Idea 1; Indicator – describe the relationships between people and environments and the connections between people and places

Key Idea 2; Indicator – interpret geographic information by synthesizing data and developing conclusions and generalizations about geographic issues and problems

Social Studies Standard 4 – Economics

Key Idea 1; Indicator – define basic economic concepts such as scarcity, supply and demand, markets, opportunity costs, resources, productivity, economic growth, and systems

 Math, Science, and Technology Standard 5 – Technology

Key Idea #1; Indicator – Computers as tools for design, modeling information, processing, communications and systems control have greatly increased human productivity and knowledge.

INITIATING ACTIVITY

Students will be grouped to examine and theorize what a given Native American artifact is and to determine what its use was. When each group has determined this information, its next task is to compare the artifact’s use with a device used today to accomplish the same purpose. (Artifacts might include a stone tomahawk, for example.)

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

 Week 1

Acquisition Experiences 

Students will complete cloze notes explaining the following objectives: how people first reached the Americas, how Native Americans adapted to different environments, and how the 1492 encounter with Europeans affected Native Americans.

Extending and Refining Experiences 

Students will construct kachina masks similar to those used by Native Americans of the Southwest. (A poster by Hopi artist Raymond Naha entitled Mixed Kachina Dance has been used as an example for this project.) 

Rubric for Kachina Mask Project

 

PRIVATE
Requirements
Possible Points
Class Assessment
Teacher Assessment
Grade

Authenticity
30 points
 
 
 

Neatness
20 points
 
 
 

Explanation of Symbols
30 points
 
 
 

Oral Presentation
20 points
 
 
 

 

Week 2

Acquisition Experiences 

Students will complete cloze notes explaining the following objectives: the Iroquois family structure, gender roles of the Iroquois, the plan of an Iroquois village, the Iroquois ties to nature, the Iroquois Creation Myth, and the formation of the Iroquois Confederacy. Diagrams of a typical Iroquois village and webs of the Iroquois matrilineal society are discussed.

Extending and Refining Experiences 

In groups of 3-4, students will complete a concept web detailing how the themes of geography apply to a specific Native American culture. Groups will present their findings to the rest of the class. The audience will create a chart as reports are being given, resulting in a detailed listing of the cultures being studied. (Modeling of this experience will be done, using the Iroquois as an example, as a full-class activity before groups are convened.) An example of a student created chart is below.

PRIVATE
Theme of Geography
Iroquois
Pueblo
Inuit

Location
 
 
 

Place
 
 
 

Interaction between people and their environment
 
 
 

Movement
 
 
 

Region
 
 
 

 

Weeks 3/4

NOTE: Research and organization of chosen artifacts for the Living Museum will be completed these weeks during English classes. See corresponding unit by Joann Chambers for further information.

CULMINATING PERFORMANCE 
Include rubric(s)

The culminating performance of this unit will be a "Living Museum" of Native American artifacts that will be put on display in the school library. Students will work in pairs to research and construct, using only natural materials, an artifact used by a Native American group of their choice. Each artifact must be accompanied by a museum card that explains what the artifact is, what group used it, and its purpose.

Once the artifacts are completed, the Living Museum will be assembled in the school library. Students will then take a picture of their artifact with a digital camera. Finally, a virtual tour of the Living Museum will be put together by the class. Pictures and recorded explanations will be combined into a full-class Power Point presentation. (In the past, this museum has been presented orally to fifth-grade classes. The PowerPoint presentation may be shown during Open House or Curriculum Night occasions.)

 Museum Card Rubric

PRIVATE
Performance Indicators
4
3
2
1

Include relevant information and exclude irrelevant information.
Museum card contains complete and detailed information (5Ws) and excludes any irrelevant data.
Museum card contains almost all of the relevant information, but may include some irrelevant facts.
Museum card does not contain sufficient detail and may include some irrelevant facts.
Museum card lacks a lot of relevant information and includes irrelevant information.

Use paraphrase and quotation correctly.
All information has been correctly paraphrased or quoted.
Most information has been correctly paraphrased or quoted.
Some information has been correctly paraphrased or quoted.
Most information has not been correctly paraphrased or quoted.

Cite sources in works cited, using correct form.
Works Cited is complete and used the correct form.
Works Cited is mostly complete and mostly uses the correct form.
Works Cited is incomplete or does not use the correct form.
Works Cited is missing.

Observe rules of punctuation, capitalization, spelling and grammatical constructions.
Museum Card is error-free.
Museum Card contains one or two minor errors that do not interfere with comprehension.
Museum Card contains several errors, some of while interfere with comprehension.
Museum Card contains several errors, which seriously interfere with comprehension.

 

Museum Presentation Rubric

PRIVATE
Performance Indicators 
4
3
2
1

Use language and grammar appropriate to the purpose for speaking.
Language and grammar are very appropriate to the purpose for speaking.
Language and grammar are somewhat appropriate to the purpose for speaking.
Language and grammar are somewhat inappropriate to the purpose for speaking.
Language and grammar and very inappropriate to the purpose for speaking.

Use volume, tone, pitch, and rate appropriate to content and audience.
Volume, tone, pitch, and rate are very appropriate to content and audience.
Volume, tone, pitch, and rate are somewhat appropriate to content and audience.
Volume, tone, pitch, and rate are somewhat inappropriate to content and audience.
Volume, tone, pitch, and rate are very inappropriate to content and audience.

Use effective nonverbal communication.
Nonverbal communication is very effective.
Nonverbal communication is somewhat effective.
Nonverbal communication is somewhat ineffective, and may be distracting.
Nonverbal communication is very ineffective and very distracting.

Use visual aids to enhance the presentation.
Visual aides really enhance the presentation.
Visual aids somewhat enhance the presentation.
Visual aids do not enhance the presentation.
No visual aids are used during the presentation.

Establish and maintain eye contact with audience.
Eye contact with the audience is maintained at all times.
Eye contact with the audience is maintained most of the time.
Eye contact with the audience is maintained some of the time.
Eye contact with the audience is seldom or never maintained.

 

 

PowerPoint Rubric

PRIVATE
Performance Indicators 
4
3
2
1

Identify appropriate format for sharing information with intended audience and comply with the accepted features of the format.
Colors, graphics, animation, font, and sounds enhance presentation and do not create an unnecessary distraction from the information.
Colors, graphics, animation, font, and sounds enhance presentation, but sometimes create an unnecessary distraction from the information.
Colors, graphics, animation, font, and sounds could be used more effectively to enhance the presentation, and sometimes create an unnecessary distraction.
Colors, graphics, animation, font and sounds do no enhance the presentation in any way or create an unnecessary distraction.

Include relevant information and exclude irrelevant information.
Slides include all of the material about the artifact (5w’s) in sufficient detail, and exclude irrelevant information.
Slides include all of the material about the artifact (5W’s), but more detail could be included; irrelevant information is excluded.
Slides contain some of the material about the artifact (5W’s), but also include irrelevant information.
Slides contain little of the material about the artifact (5W’s), and include irrelevant information.

Cite sources in works cited, using correct form.
Works Cited is complete and uses the correct format.
Works Cited is complete, but may have a few errors in format.
Works Cited is incomplete, with a few errors in format.
Works Cited is missing.

Observe rules of punctuation, capitalization, spelling, and grammatical construction.
Slides are error-free.
Slides contain one or two minor errors that do not interfere with comprehension.
Slides contain several errors, some of which interfere with comprehension.
Slides contain many errors that seriously interfere with comprehension.

 

PRE-REQUISITE SKILLS

Before work begins on this unit, students should have a working knowledge of basic research skills and should be able to use primary and secondary documents to support their project work. Secondly, instruction in the use of a digital camera and the fundamentals of assembling a Power Point presentation should be given.

MODIFICATIONS

Since all students will be working with a partner to assemble the culminating performance task, the needs of students with Individual Education Plans (IEP) should be easily met. Modifications according to IEP requirements will be followed with the support of resource room and alternative education staff. Additional support for those students needing extra time to complete their work will be provided by the two teachers cooperating on this project, as well as by the school librarian and computer lab teacher.

UNIT SCHEDULE/TIME PLAN

A.A. Kingston Middle School operates on a 40-minutes daily class schedule for Grade 7. This unit will take approximately four weeks to complete; however, it must be stressed that students will be receiving instruction necessary to complete the culminating project in both social studies and English classes for the duration of this time.

TECHNOLOGY USE

Students will have access to a digital camera and a computer lab with a class number of Macintosh computers. They will use this lab to assemble their class Power Point presentation of the Living Museum.

 

