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OVERVIEW
 This is a unit, which makes a transition from the Reconstruction period of the United States to the Civil Rights movement.  The Main text is The American Nation by Prentice Hall.  The text is used primarily for background information.  The textbook is not organized enough to provide a clear picture of the Civil Rights Movement.  This unit was designed for 8th grade Social Studies students, but could fit in the 11th grade class. 

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

Reconstruction plans varied by how much people wanted to punish the South.


 Life for the Freed slaves in the South was not protected by the 13th, 14th, and 15th amendments.
Students will analyze and interpret political cartoons and editorials.

 Understand the magnitude for the Civil Rights movement on the United States. 
Students will conduct research that will uncover famous civil rights places.  . 

Martin Luther King Jr. goal to end segregation in the south.
Students will analyze King’s  “ I Have A Dream” speech and be able to discuss and answer questions.

The impact the Montgomery bus boycott had on everyone in the city. 
Students will be required to write an essay based on a format.

 
 

ESSENTIAL QUESTIONS
How did the attitude of the south post-Civil War lead to the Civil Rights Movement?

What effect did the Civil Rights Movement have on all people?

CONNECTIONS TO NYS LEARNING STANDARDS
Social Studies Standard 1-History of the United States and New York       

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Intermediate 

1. The study of New York and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions. 

Students: 

· explore the meaning of American culture by identifying the key ideas, beliefs, and patterns of behavior, and traditions that help define it and unite all Americans –

· interpret the ideas, values, and beliefs contained in the Declaration of

Independence and the New York State Constitution and the United States Constitution, Bill of Rights, and other important historical documents.

2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives. 

Students: 

· describe the reasons for periodizing history in different ways investigate key turning points in New York State and United States history and explain why these events or developments are significant understand the relationship between the relative importance of United States domestic and foreign policies over time 

· analyze the role played by the United States in international politics, past and present.

3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups. 

Students: 

· complete well-documented and historically accurate case studies about individuals and groups who represent different ethnic, national, and religious groups, including Native American Indians, in New York State and the United States at different times and in different locations 

· gather and organize information about the important achievements and contributions of individuals and groups living in New York State and the United States 

· describe how ordinary people and famous historic figures in the local community, State and the United States have advanced the fundamental democratic values, beliefs, and traditions expressed in the Declaration of Independence, the Bill of Rights, and other important historic documents 

· classify major developments into categories such as social, political, economic, geographic, technological, scientific, cultural, or religious. 

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments. 

Students: 

· consider the sources of historic documents, narratives, or artifacts and evaluate their reliability understand how different experiences, beliefs, values, traditions, and motives cause individuals and groups to interpret historic events and issues from different perspectives 

· compare and contrast different interpretations of key events and issues in New York State and United States history and explain reasons for these different accounts 

· describe historic events through the eyes and experiences of those who were there. (Taken from National Standards for History for Grades K-4)

Social Studies Standard 3: Geography

Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the independent world in which we live-local, national, and global-including the distribution of people, places, and environments over the earth's surface.

Intermediate 

1. Geography can be divided into six essential elements, which can be used to analyze important historical, geographic, economic, and environmental questions and issues. These six elements include: the world in spatial terms, places and regions,

physical settings (including natural resources), human systems, environment and society, and the use of geography. (Adapted from The National Geography Standards, 1994: Geography for Life) 

     Students: 

· map information about people, places, and environments understand the characteristics, functions, and applications of maps, globes, aerial and other photographs, satellite-produced images, and models (Taken from The National

   Geography Standards, 1994) 

· investigate why people and places are located where they are located and what patterns can be perceived in these locations 

· describe the relationships between people and environments and the connections between people and places. 

2. Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from The National

Geography Standards, 1994: Geography for Life) 

     Students: 

· formulate geographic questions and define geographic issues and problems 

use a number of research skills (e.g., computer databases, periodicals, census reports, maps, standard reference works, interviews, surveys) to locate and gather geographic information about issues and problems (Adapted from The

   National Geography Standards, 1994: Geography for Life) 

· present geographic information in a variety of formats, including maps, tables, graphs, charts, diagrams, and computer-generated models 

· interpret geographic information by synthesizing data and developing conclusions and generalizations about geographic issues and problems.

Social Studies Standard 5:

Civics, Citizenship, and Government

Students will use a
variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the United States and other nations; the united States Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation.

Intermediate 

1. The study of civics, citizenship, and government involves learning about political systems; the purpose of government and civic life; and the differing assumptions held by people across time and place regarding power, authority, governance, and law. (Adapted from The National Standards for Civics and Government, 1994) 

     Students: 

· analyze how the values of a nation affect the guarantee of human rights and make provisions for human needs 

· consider the nature and evolution of constitutional democracies 

· explore the rights of citizens in other parts of the hemisphere and determine how they are similar to and different from the rights of American citizens 

· analyze the sources of a nation's values as embodied in its constitution, status, and important court cases. 

2. The state and federal governments established by the Constitutions of the United States and the State of New York embody basic civic values (such as justice, honesty, self-discipline, due process, equality, majority rule with respect for

minority rights, and respect for self, others, and property), principles, and practices and establish a system of shared and limited government. (Adapted from The National Standards for Civics and Government, 1994) 

     Students: 

· understand how civic values reflected in United States and New York State Constitutions have been implemented through laws and practices          

· understand that the New York State Constitution, along with a number of other documents, served as a model for the development of the United States Constitution 

· value the principles, ideals, and core values of the American democratic system based upon the premises of human dignity, liberty, justice, and equality 

3. Central to civics and citizenship is an understanding of the roles of their citizen within American constitutional democracy and the scope of a citizen's rights and responsibilities. 

     Students: 

· explain what citizenship means in a democratic society, how citizenship is defined in the Constitution and other laws of the land, and how the definition of citizenship has changed in the United States and New York State over time 

· understand that the American legal and political systems guarantee and protect the rights of citizens and assume that citizens will hold and exercises certain civic values and fulfill certain civic responsibilities 

· discuss the role of an informed citizen in today's changing world 

· explain how Americans are citizens of their states and of the United States. 

4. The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills. 

     Students: 

· respect the rights of others in discussions and classroom debates regardless of whether or not one agrees with their viewpoint 

· explain the role that civility plays in promoting effective citizenship in preserving democracy 

· participate in negotiation and compromise to resolve classroom, school, and community disagreements and problems.

Math Science and Technology Standard 2: 

Information Systems

· Students will access, generate, process, and transfer information using appropriate technologies.

1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning. 

     Students: 

· use a range of equipment and software to integrate several forms of information in order to create good quality audio, video, graphic, and text-based presentations. 

· use spreadsheets and data-base software to collect, process, display, and analyze information. Students access needed information from electronic data bases and on-line telecommunication services. 

· systematically obtain accurate and relevant information pertaining to a particular topic from a range of sources, including local and national media, libraries, museums, governmental agencies, industries, and individuals. 

· collect data from probes to measure events and phenomena. 

· use simple modeling programs to make predictions. 

2. Knowledge of the impacts and limitations of information systems is essential to its effective and ethical use. 

     Students: 

· understand the need to question the accuracy of information displayed on a computer because the results produced by a computer may be affected by incorrect data entry. 

· identify advantages and limitations of data-handling programs and graphics programs. 

· understand why electronically stored personal information has greater potential for misuse than records kept in conventional form. 

3. Information technology can have positive and negative impacts on society, depending on how it is used. 

     Students: 

· use graphical, statistical, and presentation software to present projects to fellow classmates. 

· describe applications of information technology in mathematical, science, and pother technologies that address needs and solve problems in the community. 

· explain the impact of the use and abuse of electronically generated information on individuals and families. 

Standard 3-Language for Critical Analysis and Evaluation 

Students will read, write, listen, and speak for critical analysis and evaluation. 

     Intermediate - Listening and Reading 

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria. 

     Students: 

· analyze, interpret, and evaluate information, ideas, organization, and language from academic and nonacademic texts, such as textbooks, public documents, book and movie reviews, and editorials 

· assess the quality of texts and presentations, using criteria related to the genre, the subject area, and purpose (e.g., using the criteria of accuracy, objectivity, comprehensiveness, and understanding of the game to evaluate a sports editorial) 

· understand that within a group there are many different points of view depending on the particular interests and values of the individual, and recognize those differences in perspective in texts and presentations (e.g., in considering whether to let a new industry come into a community, some community members might be enthusiastic about the additional jobs that will be created while others are concerned about air and noise pollution that could result.) 

· evaluate their own and others' work based on a variety of criteria (e.g., logic, clarity, comprehensiveness, conciseness, originality, conventionality) and recognize the varying effectiveness of different approaches. 

     Intermediate - Speaking and Writing 

1. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

     Students: 

· present (in essays, position papers, speeches, and debates) clear analyses of issues, ideas, texts and experiences, supporting their positions with well developed arguments 

· develop arguments with effective use of details and evidence that reflect a coherent set of criteria (e.g., reporting results of lab experiments to support a hypotheses) 

· monitor and adjust their own oral and written presentations according to the standards for a particular genre (e.g., defining key terms used in a formal debate) 

· use standard English, precise vocabulary, and presentational strategies effectively to influence an audience. 

INITIATING ACTIVITY
Have the students describe what they would do once the war was over Divide the class into groups of 4 and have them come up with a solution on how to treat the South after the war.  Each group will be given construction paper to list their responses.  Each group will present their solutions and tape their solutions on a wall.  The groups will be allowed to debate as to who has the better plan. We will review the causes of the Civil War for possible solutions to prevent another war.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Experience 1
 Students will review the Inspirations program, which will show the students how to use the program to make graphic organizers.  To review the material that we had just covered, students will use the causes of the Civil War as a trial to see if they understand how to use graphic organizers and the software.

Students will then use the Inspirations software to make graphic organizers detailing the different Reconstruction plans.  Students will be given a reading assignment dealing with the different reconstruction plans from their textbook. Students will use the Inspirations program and compare in class as to what each student has completed.  The teacher will lead a discussion as to why there were differences or similarities in the plans.  We will place the results outside the classroom for other students to view.  

 Experience 2

Students will learn about how freed slaves were treated in the south after the Civil War.  Students will be given notes that support the textbook that details the basic reaction towards freed slaves.  Students will then be asked to complete a web-based assignment.  Students will be shown the web site on a computer projector http://blackhistory.harpweek.com/4Reconstruction/reconlevelone.htm
This site will show students editorials and political cartoons of the time period.  Students will be required to read 3 editorials and view 3 political cartoons.  They should focus on what were the feelings/beliefs of people toward freed slaves.   After they have completed reviewing the articles, they will be asked to write an essay.  If the students find any additional web sites that support their essay they may be used upon approval of the teacher.

Using their notes, editorials, and cartoons, they will write a 1-2-page essay that includes the following:

Topic sentence/Historical context: With the passing of the 13th, 14th, and 15th Amendments, freed slaves were legally given their freedom.  Socially, however the freed slaves were far from free.

Using political cartoon and editorials construct an essay that address the topic sentence by answering the following:

1. Describe the feelings towards freed slaves in the South after the Civil War.

2. What were some injustices that were committed on the freed slaves?

3. How did the freed slaves feel about life in the south after the Civil War?

4. Cite examples

5. Include copies of your editorials and cartoons

 See appendix A for grading

Experience 3
Students will be required to write an essay that deals with the Civil Rights movement in the United States.  Students will visit the web site www.cr.nps.gov/nr/travel/civilrights/index.htm.  This web site  

has a list of 42 places that were important in the civil rights movement.  Each student will be assigned a site.  In addition, the students will visit www.lib.usm.edu/~spcol/crda/index.html. This site provided a list of African Americans who lived during the height of the Civil Rights movement.  The site provides interviews with 65 people about what happened to them during this time period.   I will show the web site by using a projector that is attached to the computer.  The web site provides audio clips of the interviews, which will be played, for the students.  

They will be required to research the sites and provide the following information to the class:

Biography Essay

Choose a person that you would like to read about at www.lib.usm.edu/~spcol/crda/index.html
Read the interview and write a summary essay which containing the following information:

1. Name

2. Date and place of birth

3. Education

4. Summarize any childhood experiences

5. Why did they get involved in the civil rights movement?

6. What were some of the things they did for the civil rights movement?

7. What were some obstacles they faced as an African American?

8. Any important facts about this person.

Civil Rights Sites

Then visit the web site www.cr.nps.gov/nr/travel/civilrights/index.htm.

Choose a site that is important to the Civil Rights movement.  On the same paper as your biography essay, describe the following:

1. Location of the site (State, City)

2. Importance of the site.  Why is it there?

3. What you would see if you went there. Be descriptive.

4. Picture of the site. I will assist you with putting the picture on an overhead if necessary.

Once the essay is complete, the student will give a 3-5 minute oral presentation describing their Civil Rights person and the Civil Rights site.  Students may receive extra credit for using PowerPoint presentations or taking notes and develop a poster showing different abuses. 

See appendix B for grading.

Experience 4

Students will visit the web site http://web66.coled.umn.edu/new/MLK/MLK.html to view the text from Martin Luther King’s “I have a Dream Speech” and http://members.tripod.com/NICEJOE/dream.htm

To view pictures of King’s speech and front pages of papers the day Martin Luther King was killed.

Students will complete the following:

1. What criticism does Martin Luther King make of America?

2. Has King’s dream come true?  Explain

3. Summarize what King’s dream means.

4. What document does King mention when he says, “We hold these truths to be self evident”?

5. Give some examples of prejudice that Martin Luther King provides.

See appendix C for grading

CULMINATING PERFORMANCE*
Students will view the movie The Long Walk Home. Students will view the movies for 2 hours in the gym, cafeteria, or a place where all the students can view this.  Accommodations are made with other teachers to take one day to view the movie and complete the required assignment.  In my school, we viewed the movie for the first three periods.  The rest of the day the students followed the regular schedule.  The teachers were asked to have the students complete an assigned task that dealt with the movie. If other teachers do not want to give up the class time then this will have to be done in class 

This movie The Long Walk Home deals with the Civil Rights movement in the South.  The movie dramatizes the Montgomery bus boycott of 1955.  Students will understand the political and personal effects the boycott had on the people involved.  They will learn about the choices and consequences that the characters had to faces as a result of their choices. During the movie, students will be required to take notes on 3 of the characters from the movie.  They will choose from Miriam Thompson, Norman Thompson (husband) Tonka (Norman’s Brother) Odessa Cotter, Mr. Cotter, Thelma (daughter), and Theo (son) (appendix D). The notes will contain the personality of the character, the choice they made about the boycott, the consequences, and any additional information they found important. 

Once the move is over, students will proceed to their next class where they will be lead in a discussion by the teacher (appendix E).  They will also review their notes and ask questions to clarify any problems/questions.  After they review their notes they will complete a planning sheet that will help them organize their essay (appendix F).  They will also be given a sheet of quotes from the main characters that they can use in their essay (appendix G).  

The students will have the rest of the day to write their rough draft essay.  A teacher will then evaluate the rough draft.  They will move from class to class and continue to work on the final draft.  At the end of the day the last period teacher will collect all finished essays.  Those who do not finish the essay will complete it for homework.  The grade will consist of the evaluation of all the steps involved in the day.  We will grade the plan sheet, note sheet, edited rough draft and final essay (appendix H,I). The grade could be used for both the English and Social Studies classes.  Again, if taking the day to do this activity is not possible; this can be done in Social Studies class.

 * The English and SS Departments at Otto Shortell Middle School developed this project.

 Additional activities can include a test or tests and quizzes.

The English departments can also share in this activity due to the extensive writing process. The grade can be given for English and Social Studies.

PRE-REQUISITE SKILLS
 Students will have experienced the causes of the United States Civil War.  They should know how to use the Internet, Inspirations, work in-groups, take notes, how to debate, and graphic organizers.  Students should have experience in document citation in an essay.  Students should also be familiar with document based questions (DBQ’s).

MODIFICATIONS
 Modification could consist of the following:

Extended time on writing assignments.

Assistance with Internet usage.

Allowing students to revise and edit writing assignments.

Extended time on quizzes and tests

Using a scribe

Any other modifications required through Individual Education Plans

Voice activated software

 

UNIT SCHEDULE/TIME PLAN
Assuming the class is 40-42 minutes long, 5 days a week, the duration of this unit should take 2 to 3 weeks depending on the availability of computers to the students.  In addition, if the culminating project is not done in one school day, the time period may be extended.  Students may have to do some parts of the assignments during study halls, after school, or at home.  The teacher may want to take into consideration time to give a test or tests and quizzes that measure the students knowledge comprehension.  The teacher should also plan time to give reading assignments from the text as well as classroom notes. 

TECHNOLOGY USE*
1. Much of the teacher preparation was accomplished through searching the Internet with the assistance of the high school librarian.

2. Some web sites were shown to the class using a computer overhead projector as well as speakers so the children can see and hear information.

3.  The movie The Long Walk Home was provided by the school.  It is also available at Blockbuster.

4. Additional videos can be used to supplement the lessons.

5. Reconstruction and Civil Rights web sites:

http://blackhistory.harpweek.com/4Reconstruction/reconlevelone.htm
http://www.cr.nps.gov/nr/travel/civilrights/index.htm
http:// www.lib.usm.edu/~spcol/crda/index.html
http://web66.coled.umn.edu/new/MLK/MLK.html
http://www.civilrightsphotos.com
http://www.naacp.org
http://www.learner.org/biographyof america/prog12/index.html

* Thanks goes to Mrs. Cronn at the Oneida High School for assistance in locating these web sites

Movie - Civil Rights –Madison Oneida BOCES #25403

Movie – Reconstruction of Segregation 1865-1910 Madison Oneida BOCES #24406

Additional movies can be obtained through Madison Oneida BOCES

For a timeline of Reconstruction:

Http://chnm.gmu.edu/courses/122/recon/chron/html
For notes on the web for Reconstruction and the Civil Rights movement:

http://www.socialstudieshelpcenter.com
Appendix A

For Rubric see appendix I

Name_______________






Introduction   

0- Provides no introduction




1- Provides introduction w/o using historical context




2-States what essay is about, uses historical context, but is not clear 




3- Clearly states what the essay is about, uses historical context

Feelings towards
0- provides no examples of feelings towards slavery

Free slaves
1-provides 1 example of feelings towards slavery



2-provides 2 examples of feelings towards slavery



3-provides three examples of feelings towards slavery

Injustices 

0- no examples of injustices





1- 1 example of injustices

2- 2 examples of injustices


3- 3 examples of injustices

Freed slaves feelings 
0- no examples of slaves feelings

1- 1 example of slaves feelings


2-  2examples of slaves feelings




3-  3 examples of slaves feelings

Documentation
0- Cites no documents

1- Cites 1 document

2- Cites 2 documents

3- Cites 3 documents

Copies of editorials
0- Provides no copies 



& cartoons

1- Provides 2 copies

2- Provides 4 copies

3- Provides 6 copies


Possible points 18

Total points     _____


Comments:

Appendix B

Written scoring

Name_____________________

 Description of person that was interview
0- Provides no descriptions

1- Provides 1 descriptions

2- Provides 2 descriptions

3- Provides 3 descriptions

 Personal history (education, childhood)
0-   Provides no descriptions

1- Provides 1 descriptions

2- Provides 2 descriptions

  




            3-   Provides 3 descriptions

 Reasons for involvement/contributions
0-   Provides no reasons

1- Provides 1 reason

2- Provides 2 reasons

  




            3-   Provides 3 reasons

 Obstacles/ other important information
0-   Provides no descriptions

1 Provides 1 descriptions

2 Provides 2 descriptions

  




            3-   Provides 3 descriptions

 Location of Civil Rights event

0-   Provides no descriptions

& importance




1-   Provides 1 descriptions

3- Provides 2 descriptions

  




            3-   Provides 3 descriptions

Oral Presentation 

Scoring is the same as above








Possible points

points earned

1. Description of person that was interview


3

2. Personal history (education, childhood)


3

3. Reasons for involvement/contributions


3

4. Obstacles/ other important information


3

5. Location of Civil Rights event & importance

3


Total possible points 30    

Points earned             _______


Comments

Appendix C

Name___________________________









Possible points



What criticism does Martin Luther King 


0-   Provides no descriptions

make of America





1-   Provides 1 descriptions

2-   Provides 2 descriptions

  




            

3-   Provides 3 descriptions


Has King’s dream come true?  Explain


0-  gives no response

1- gives one example

2- gives 2 examples

3- gives 3 examples

Summarize what King’s dream means.


0- does not summarize

1-Summerizes 1/3 of the document

2-Summerizes ½ of the document

3- summarizes the whole document

What document does King mention when he says,

0- Does not provide the document



 “We hold these truths to be self evident”?


3- Provides the document

Give some examples of prejudice that 


0-   Provides no descriptions

Martin Luther provides




1-   Provides 1 descriptions

2-   Provides 2 descriptions

  




            

3-   Provides 3 descriptions 3


Possible points 15 

Points earned ______


Comments:

Appendix D


 Character

Personality &
       Choice made
Consequences
    Other details 




Information 
       Concerning bus
from choice




About character       boycott


Miriam

 Thompson


 Odessa 

 Cotter 


 Choice*


 *You must choose one other character to take notes on.  You may choose Mr. Norman    

 Thompson, Tonka Thompson, Mr. Cotter, Thelma Cotter, or Theo Cotter.  Write the name   

 under “Choice” above

Appendix E

Please use the following questions to guide the discussion after the movie

1. What examples of segregation did you see in the video?

2. Which character from the movie did you like/ respect the most?  The least? Why?

3. Why did the policeman make Odessa and the children leave the park? Why was Mrs. Thompson so upset about the incident?

4. How do you think Odessa felt as she was serving Christmas dinner to the Thompson family?  What part of the conversation would you find the most offensive?

5. What events do you feel influenced Miriam’s decision to help Odessa? Why?

6. What kind of sacrifices did Odessa and other African Americans make during the boycott?

7. How did the cab driver help Theo and Thelma? Why do you suppose he got involved?

8. Why do you think Theo decided not to fight back against the white boy?  What would you have done?

9. What do you think of Mr. and Mrs. Thompson’s relationship?

10. What do you think of Tonka?  Do you believe there are people who still share these ideas today?

11. Why was Odessa so touched by the gifts she received for Christmas?

  Ideas for discussion

1. Assign individual groups different discussion questions and ask them to report back to the class and ask for input.

2. Whole-Group discussion.

3. Overhead with questions –discuss.

4. Independent work for beginning of class period: second half share answers with partners.

Appendix F

The Long Walk Home




Name




The Long walk home dramatizes the Montgomery bus boycott of 1955.  On a political level, the boycott had a major impact, leading to the U.S. Supreme court decision of 1956, which outlawed bus segregation in Montgomery.  On a personal level, the boycott also had a major impact on the lives of people involved, often resulting in serious consequences.

Choose one character from the movie and discuss the choice he/she made and the consequences that followed as a result of the choice.

Possible choices:

Miriam Thompson, Norman Thompson (husband), Tonka (Norman’s brother), Odessa Cotter, Mr. Cotter, Thelma (daughter), Theo (son)

Use the planning sheet to organize your essay.

Character______________________

Choice_________________________________________________________________________________________________________________________________________________________________

Remember all choices have consequences.  What were the Major consequences on both sides of the issue of your character?

Reasons which made this choice difficult

Reason for making this choice anyway


What choice would you have made in your character’s situation? Explain

Essay: Using all the information from the prewriting exercise, write a well-developed essay of five (5) paragraphs as shown:

Paragraph 1- Introduction including your character and his/her choice.

Paragraph 2- Reasons which made this choice difficult.

Paragraph 3- Reasons for making this choice anyway.

Paragraph 4- What choice you would have made and why.

Paragraph 5- Conclusion

Proofread your essay.  Make any necessary changes or corrections needed.

Appendix G

The Long Walk Home
Directions: The following quotes are being supplied to you as a way of supporting your stance for the essay.  Try to include as many of these quotes as possible for the character you’ve chosen to write about.  Extra credit will be given to students who properly use these quotes in their papers.

Miriam Thompson:

“The rest of the world around you just lives one way, and it just seems natural not to question it.”

To Mr. Thompson: “If I make my own money, I’ll do with it what I please.  The includes giving it to the Reverend King.”

To Tonka:  “ I know what’s right and I know what’s wrong.  I will not have my judgement questioned by some wet-behind-the-ears-patrolman, or by you.”

Norman Thompson:

“I think the best thing to do is just to downplay the whole thing.”

“Here I am trying to hold my head up as a white man in this town, and you’re carting around a n----- maid”

“By you driving her to work is telling her she is just like us.  You have to understand that she’s not, and she never will be.”

Tonka Thompson

“ You shouldn’t have had the officer come out here to apologize to a n-----; that’s just plain wrong.”

“ I won’t stand for the n-----s running around Montgomery yapping about how they won.”

“We all have to hold the line.  We can’t give in.”

Odessa Cotter
“I’ll walk ‘till I’ve hot no legs if it gives my children a better shot in this world.”

“Mrs. Thompson, I don’t want your children growing up afraid of mine.”

“We’re going to win this thing with or without you Mrs. Thompson.”

“We are going to vote, and when we do, we’re going to put Negroes into office.”

Mr. Cotter

“I’m tired of hanging my head in the shadow of crackers.  I want to ride in the front of the bus.”

Appendix H

Scoring sheet

Name___________________




Date_______________

Plan Sheet


0

1

2

3

Notes



0

1

2

3

Edited rough draft

0

1

2

3

Introduction and

0

1

2

3

Conclusion

Reasons which made 

0

1

2

3

The decision difficult

Reasons for making the
0

1

2

3

choice anyway

What would you have done
0

1

2

3

Mechanics and appearance
0

1

2

3


Possible points 24x3= 72

Points earned     _______


Comments:

Appendix I

Writing Rubric

   Quality



3




2



1



0











   Meaning:

   The extent to which

-fulfill the requirements
-fulfill some requirements
-fulfill few requirements

   the response exhibits

of the task


of the task


of the task

   understanding and 

-demonstrates insight





-makes few connections

   interpretation of the task
and makes connection


   Development:

   The extent to which

-makes effective use of
-may be brief, with little
-may contain a few

   Ideas are elaborated

relevant and accurate

elaboration, but are 

examples or details

   using specific and

examples to support ideas
sufficiently developed

    relevant details

-develop ideas fully with
-provide some examples and






thorough elaboration

details, but may exhibit 










difficulty in demonstrating










how the examples relate to










or support the ideas


   Organization:

   The extent to which the
-establish and maintain 
-are generally focused,
-may focus on minor

   response exhibits 

clear focus


though some may contain 
details or do not 

   direction, shape, and

-show a logical, coherent
some irrelevant details
establish a focus

   coherence


sequence of ideas through
-show a clear attempt

-show little or no 






the use of appropriate

at organization


organization






transitions of other devices


   Language use:

   The extent to which the
-are fluent and easy to read,
-are readable, with some
-are often repetitive, with  

   Response reveals an

with vivid language and a 
sense of engagement or
little or no sense of 

   awareness of audience 
sense of engagement or
voice



engagement or voice

   and purpose through

voice



-primarily use simple 

-use minimal vocabulary

   effective use of words,
-are stylistically 

sentences and basic

-may indicate fragmented

   sentence structure, and
sophisticated, using varied
vocabulary


thoughts

   sentence variety

sentence structure and 






challenging vocabulary


· 0 response is irrelevant of incoherent

· Rubric used from 8th grade ELA test

Appendix J

Final Grade

Name____________________






Possible points

Points earned 

Appendix A




18

Appendix B




30

Appendix C




15

Appendix H




72


Total Possible points



135

Teachers can factor in any additional tests and quizzes

