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LEARNING CONTEXT
Purpose or Focus of Experience
In this experience, students research famous people and battles during the Civil War Era, sharing the information learned by portraying that person or battle in a "Living Museum".  This experience is meant to be used within a larger Learning Unit on the Civil War.  This experience would be a great culminating activity for a Civil War Learning Unit.  Also, this experience is written for classrooms that utilize the push-in model from support services (special education teachers and reading teachers) and use a team-teaching model.  This helps to organize and assist students within their writing and with their final presentations.

Connection to Standards

English Language Arts
Standard 1 - Language for Information and Understanding 

Students will read, write, listen, and speak for information and understanding. 

1.
Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

Students: 

· gather and interpret information from children's reference books, magazines, textbooks, electronic bulletin boards, audio and media presentations, oral interviews, and from such forms as charts, graphs, maps, and diagrams. 

· select information appropriate to the purpose of their investigation and relate ideas from one text to another 

· select and use strategies they have been taught for notetaking, organizing, and categorizing information 

2.   Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly. 

Students: 

· present information clearly in a variety of oral and written forms such as summaries, paraphrases, brief reports, stories, posters, and charts 

· select a focus, organization, and point of view for oral and written presentations 

· use a few traditional structures for conveying information such as chronological order, cause and effect, and similarity and difference 

· use details, examples, anecdotes, or personal experiences to explain or clarify information 

· include relevant information and exclude extraneous material 

· use the process of pre-writing, drafting, revising, and proofreading (the "writing process") to produce well-constructed informational texts 

· observe basic writing conventions, such as correct spelling, punctuation, and capitalization, as well as sentence and paragraph structure appropriate to written forms

Standard 3-Language for Critical Analysis and Evaluation 

Students will read, write, listen, and speak for critical analysis and evaluation. 

1.
Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

Students: 

· monitor and adjust their own oral and written presentations to meet criteria for competent performance (e.g., in writing, the criteria might include development of position, organization, appropriate vocabulary, mechanics, and neatness. In speaking, the criteria might include good content, effective delivery, diction, posture, poise, and eye contact). 

Social Studies
Standard 1 - History of the United States and New York 

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York. 
1.
The study of New York and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions. 

Students: 

· know the roots of American culture, its development from many different traditions, and the ways many people from a variety of groups and backgrounds played a role in creating it 

Essential Question

 What makes the Civil War one of the most critical and fascinating eras in our nation’s history?

 CONTENT KNOWLEDGE 

	Declarative 

Students will:
	Procedural 

Students will:

	Learn about famous people and battles during the Civil War Era
	 Use note-taking skills learned utilizing the gathering grid and guidelines

	 Understand the feeling experienced for participants in the Civil War regardless of their side.
	 Use notes to write paragraphs for mini research report

	 Learn guidelines for note-taking
	Use editing and revising skills following the guidelines and checklists

	Learn guidelines for writing paragraphs
	 Follow step-by step instructions using checklists. 

	 Identify the qualities of exceptional leaders regardless of their patriotic affiliation.
	 Write a narrative from a research report.

	 
	 Oral Presentation


PROCEDURE

1. Students will pick a famous person or battle from their Civil War studies or request one for approval.

2. Students will research that person or battle following the attached RESEARCH CHECKLIST and take notes.  Students will use the gathering grid to organize notes (see attached).
Note-Taking Lesson Plan

Materials:  transparencies of sample paragraphs related to the Civil War, blank gathering grid on chart paper, gathering grids for students, overhead projector, chart paper, markers

Anticipatory Set:  Write the objective on the white board:  “Today you will learn how to take notes for a Civil War mini research report.”  Read the objective aloud.  Ask students what they already know about taking notes.  List student’s responses on chart paper.  

Share:  Discuss these responses.

Model:  Place the transparency of the Civil War paragraph on the overhead.  Read the paragraph aloud.  Using a think aloud approach, go back to the beginning and say what you’re thinking as you reread each sentence.  What is each sentence telling me, the reader?  Continue in this manner until you reach the end of the paragraph.  Then think aloud what the main idea or topic of the paragraph is.  Next, explain to students that you will find the important ideas or details that give information about the topic of the paragraph.  While re-reading the paragraph slowly, underline key phrases.  Explain that you are underlining the important details or information.  Explaining why certain words are important and why others are not.  List the topic and your notes on the gathering grid on chart paper.  Emphasize that you are putting the ideas in your own words.  Have students verbally compare what you are writing to what is written in the paragraph.  Teach students how to record the information needed for the resource box. (Title, Author and page numbers)

Guided Practice:  Put another paragraph on the overhead projector and read it aloud.  Invite students to help discover the passage’s topic and supporting ideas, encouraging them to listen carefully and to think about each sentence.

Share:  Discuss what all of the sentences are about, and when students have agreed on the topic of the paragraph, write it on the gathering grid on chart paper.  Reread each sentence in the paragraph; invite students to underline the key words or phrases on the transparency.  To stress the importance of writing notes in your own words, have students turn to a partner next to him or her and orally summarize the paragraph, putting them “on the clock” for one minute.  When finished, have them refer to the underlined words and phrases on the transparency.  Invite students to write the important details or notes on the gathering grid.  Be sure to record the resource information too.

Closure:  Bring out the chart on which students listed everything they knew about note-taking.  Ask them what guidelines they would add.  Write these on the chart paper.  Post the chart paper in the classroom for students to use as they compose their notes.  Review the RESEARCH CHECKLIST and GATHERING GRID with students.
Assignment/Independent Practice:  Students will begin taking notes from gathered non-fiction literature, videotapes, Internet sites and other materials on their famous Civil War person or battle.

Sample Chart:

Note-Taking Guidelines
	· It’s what the book or paragraph is about

· It’s short

· Read for facts

· Look for the main idea or topic of each paragraph

· Write down what is important

· In your own words, not the author’s words

· Reread

· Be sure your notes are accurate and organized by topic

· If you must copy a sentence directly from a book, put quotation marks around it and note the page number


3.
Using their notes, students will create a mini research report.  This will be handed in to the teacher to be graded using the rubric attached.

Writing Paragraphs from Notes Lesson Plan

Materials:  transparencies of sample paragraphs about the Civil War, notes and paragraphs from note-taking lesson, chart paper, markers

Anticipatory Set:  Begin by writing the objective on the white board, “Today you will use your notes to write paragraphs for your report.” Read the objective aloud.  Read the Civil War paragraph aloud. Have students say what they already know about writing a coherent paragraph, and ask them whether they think the one just read is a good paragraph.  Write their ideas down on chart paper.

Share:  Discuss what makes a good paragraph and how the paragraph read aloud is a good or bad paragraph and why.  Put another paragraph on the overhead and discuss this paragraph continuing to chart their ideas.

Model:  Tell students that you will use their paragraph guidelines to draft your own.  Display the notes constructed from the note-taking lesson.  Read aloud the notes, and then use the think-aloud method.  State what the topic of the paragraph is.  State that you want the first sentence to be the topic sentence--which states the main idea of my paragraph.  Write the first paragraph on chart paper.  Continue to think aloud stating that you will refer to your notes for details needed to write supporting sentences that will explain the topic.  Finish the think-aloud by writing a conclusion sentence.  After writing the first draft, read the paragraph aloud to students.  

Guided Practice:  Have students help revise the paragraph and make changes.  Have students refer to their paragraph guidelines, revision and editing checklist (see assessment).  Reread the entire paragraph and then get them involved in revising it.  Ask them: to state the topic and the main idea of the paragraph, to list the details in the other sentences that support the main idea, to determine if you used enough details to explain the main idea.  Ask:  Do the sentences in the paragraph stick to the topic and make sense?  Is it organized in the correct order?  Did you use vivid language or “thesaurus words”?  Are my sentences choppy?  What are some interesting words or ways that I started my sentences?  Can I improve them?  Did I or how did I expand my sentences?  Are the words in correct order?  Are the words spelled correctly? Are letters capitalized correctly?  Is the paragraph indented?  Is the punctuation used correctly?  Does the paragraph sound right as you read it?

Closure:  When finished revising and editing the paragraphs, ask if there are any more guidelines for writing paragraphs that we need to add to the chart.  After adding their suggestions to the chart, post it in the classroom for students to use as they write and revise their drafts.  Review the RESEARCH REPORT RUBRIC with students.

Assignment/Independent Practice:  Students will use their notes that they have written on their chosen topics to write the first draft of their report.
Sample Chart:

 Paragraph Guidelines

	· Has one topic

· Has a topic sentence

· Has supporting sentences which give details or facts about the topic

· Has vivid words or “thesaurus words”

· Has sentences that make sense and stick to the topic

· Has sentences that are in an order that makes sense

· Has sentences that begin in different ways

· Is made up of sentences that flow

· Needs to be revised and edited


*School Librarian will teach students how to write a Works Cited page during the class library time.

4.
Students will turn the research information into a narrative form. 

Research Report to Narrative Lesson

Materials:  transparencies of a paragraph about someone in history and important event, copies of other paragraphs about someone in history and important events for student use.

Anticipatory Set:  Begin by writing the objective on the white board, “Today you will learn to turn your research report into a narrative.” Read the objective aloud.  Then begin by telling students about your morning or day.  Stress the “I” in your story as well as the sequence.  Then ask students what they heard and list it on the board.  Prompt students (if necessary) to say what happened in sequence and then ask who the story is about.  

Share:  Discuss with students how this is a narrative

Model:  Put one of the paragraphs on the overhead of the famous person.  Read the paragraph aloud.  Next, tell students that you are now that person and read the paragraph using “I.”  Then ask students what you did to change that paragraph.  Discuss the importance of sequence and that you should begin with the day they were born and end with what made them famous.  Then put the paragraph of a famous event on the overhead.  Read the paragraph aloud.  Explain that you want this event to sound as though it just happened and that you were there when it happened.  Read the paragraph putting in changes.  Ask students what you did to change the paragraph.  Discuss the importance of sequence of events so that the narrative makes sense.

Guided Practice:  Using other copied paragraphs, pass these out to students.  Have students work in pairs.  For five minutes, have students work together to change their paragraphs into narratives.  Then share with the class by reading the original paragraph and then their changes.

Closure:  On chart paper, create a list of what is important to remember about changing a research report into a narrative. (sequence, adding “I”, making an event sound like it is happening today)

Assignment/Independent Practice:  Have students write their research reports into narratives.  Put their narratives on index cards so that they can practice from these cards for their museum presentations.  Only their presentation and memorization of the narrative will be graded.

5.
Students will follow the attached PRESENTATION CHECKLIST.  Review this checklist with students as well as the PRESENTATION RUBRIC.  Students may videotape then critique and evaluate each other for practice prior to their Living Museum presentation.

6.
Using a main hallway, lunchroom, gym, or auditorium, set up the “Living Museum” with props, pictures, names of the battles, names of the historical Civil War persons and the students representing them.

7.
Using a marker, place a button on each student’s hand.  If the students stand on a platform of some kind they will be above the visitor and in effect be somewhat removed from their audience.  This seems to give the feeling of actually being a statue.  When visitors come through, they press the button on the hand of the statue, and the famous Civil War person or famous battle narrator will come alive to tell about his/her life or battle.

8.
Teachers or other volunteers will use a digital camera to take pictures of the museum and post these pictures on the school web page.  Another volunteer will videotape the living museum for future use.

INSTRUCTIONAL/ENVIRONMENTAL MODIFICATIONS

All modifications will be made according to the IEP.  Other modifications for this experience may be:

· to prepare a brochure given to classes in advance, listing names of Famous Civil War persons and battles and the people who portray them, as well as the times the museum is open. 

· Some students could take notes and report back to the class on information they learned or critique the presentations.  

· Some students could record their notes from research books and then type them on the computer.  

· Use the software programs of Timeliner, Inspiration or Kidspiration to assist with writing.

· Allow students to use a spellchecker during writing.

· Partner a low/high student during preparation and/or presentation

· For lower level readers, these students could watch a short videotape, listen to a speaking web page, or book on tape about their person or battle and take notes from this.

TIME REQUIRED

2-3 weeks – Much of the time spent on this lesson will be independent work.

RESOURCES

Computers with Internet Access and speakers, Digital Camera, Video recorder, Encyclopedias, Television and VCR, Overhead projector, Videotapes of Civil War, Non-fiction Civil War books and other printed material and tape recorder.

ASSESSMENT PLAN

Research Checklist for famous Civil War Person

1. __ Find out where and when your famous Civil War person was born. 

2. __ Find out where he/she lived. 

3. __ Tell about the early years. 

4. __ Tell about family life. 

5. __ Tell about the major contribution(s) that made them famous. 

6. __ Tell several facts about his/her life. 

7. __ Write a title for your report

8. __ Use the information from each guiding question to write one paragraph for your report.

9. __ List the resources information from your gathering grid on a separate sheet of paper.  Don’t forget that resources are organized and in alphabetical order.  (Works Cited)

10. __ Recopy your report in your best handwriting or type it.

11. __ Used the Revision and Editing Self-Checks on Rough Draft

12. __ Find a photo and place it after the last page of your report (before the Works Cited)

Research Checklist for famous Civil War Battle
1. __ Find out where your battle took place. (Name the state and the nearest town)

2. __ What was the most IMPORTANT outcome of your battle?  This means what effect did the battle have on the war?  (Name at least two)

3. __ Who were the MAJOR people who played a part in this battle?  Give a very brief biography of the general in your battle.

4. __ What other significant material did you find out about this battle?

5. __ Write a title for your report

6. __ Use the information from each guiding question to write one paragraph for your report.

7. __ List the resources information from your gathering grid on a separate sheet of paper.  Don’t forget that resources are organized and in alphabetical order.  (Works Cited)

8. __ Recopy your report in your best handwriting or type it.

9. __ Used the Revision and Editing Self-Checks on Rough Draft

10. __ Find a photo and place it after the last page of your report (before the Works Cited)

Presentation Checklist: 

1.  ___Memorize part 





2.  ___Gather props, including costume 

3. ___ Practice part after memorizing 



4.  ___Practice speaking clearly and distinctly 

5.  ___Practice appropriate body language and eye contact 



6. ___ Remember to stay in character for visitors 

7. ___ Set up your area on museum day 
Research Report Rubric

*This rubric can be used in two ways, one being that each little box equals 5 points a piece for a total score of 100% or as a standard rubric of 1-4

	4
	· Addresses all items on the checklist and demonstrates quality researching and writing

· Uses at least two sources of information

· Uses complete sentences.

· No mistakes in spelling, punctuation, or capitalization.

· Very neatly written or typed

	3
	· Addresses most of the items on the checklist and demonstrates some quality in researching and writing

· Uses at least two sources of information.

· Uses complete sentences most of the time.

· Few mistakes in spelling, punctuation or capitalization.

· Writes neatly.

	2
	· Addresses some of the items on the checklist and demonstrates little quality in researching and writing

· Uses at least two sources of information.

· Uses complete sentences some of the time.

· Several mistakes in spelling, punctuation or capitalization.

· Writes fairly neat.  

	1
	· Addresses few of the items on the checklist and demonstrates no quality in researching and writing

· Uses one source of information.

· Uses many incomplete sentences.

· Mistakes in spelling, punctuation, and capitalization interfere with meaning.

· Illegible writing.


Presentation Rubric

*This rubric can be used in two ways, one being that each little box equals 5 points a piece for a total score of 100% or as a standard rubric of 1-4

	4
	· Has narrative memorized

· Stays in character.

· Uses a variety of props (includes costume)

· Speaks clearly and distinctly

· Uses appropriate body posture and eye contact

	3
	· Has most of narrative memorized

· Stays in character for most of museum visit

· Uses at least two props (includes costume)

· Usually speaks clearly and distinctly

· Uses appropriate body posture and eye contact most of the time

	2
	· Has a small amount of narrative memorized

· Often out of character

· Uses one prop (includes costume)

· Speaks clearly and distinctly some of the time.

· Uses appropriate body posture and eye contact some of the time.

	1
	· Did not have narrative memorized. (Used index cards)

· Out of character for most of museum visit.

· No props

· Speaks too softly or not distinctly

· Uses inappropriate body posture or no eye contact


 Revision Self-Check

___  Does the paper have an introduction paragraph?

___  Does each paragraph have a topic sentence?

___ Is each topic sentence adequately supported by details, examples and appropriate

       information?

___ Does each paragraph only discuss one idea?

___ Have I arranged the paragraph in the order of the gathering grid?

___ Does the paper have a concluding paragraph?

___ Have I varied my sentence structure to eliminate short, choppy, unclear sentences?

___ Have I considered suggestions made during peer/teacher conferences?
Editing Self-Check

___ Have I begun each sentence with a capital letter?

___ Have I used proper end punctuation?

___ Have I used commas appropriately?

___ Have I checked spelling?

___ Have I underlined titles of books?

___ Have I placed titles of articles with quotation marks?

___ Have I followed the proper format for the Works Cited page?

Name_________________________________________________   Date_______________________________

Gathering Grid for Mini Civil War Research Project/Living Museum

Name of Civil War Person _____________________________________________

	Guiding Question
	Response
	Resource

	Where and when was your famous Civil War person born?
	
	

	Where did he/she live?
	
	

	Describe the early years of their life.  Childhood and adolescents
	
	

	Describe their family life.
	
	

	Describe this person’s major contributions to the Civil War that made them famous.
	
	

	Describe any other interesting facts about his/her life.
	
	


Name_________________________________________________   Date_______________________________

Gathering Grid for Mini Civil War Research Project/Living Museum

Name of Civil War Battle  _____________________________________________

	Guiding Question
	Response
	Resource

	Where did your battle take place?  (Name the state and nearest town)
	
	

	What was the most IMPORTANT outcome of your battle?  This means what effect did the battle have on the war? (Name at least two)
	
	

	Who were the MAJOR people who played a part in this battle?  Give a very brief biography of the general in your battle.
	
	

	What other significant information did you find out about your battle?
	
	


Possible Research Topics

Harriet Tubman






Battle of Bull Run

Abe Lincoln







Battle of Shiloh

Booker T. Washington





Battle of Antietam

General Robert E. Lee





Battle of Fredericksburg

General William Sherman




Battle of Chancellorsville

Frederick Douglass





Battle of Gettysburg

Sojourner Truth






Battle of Chickamauga

Dred Scott






Battle of Chattanooga

William Lloyd Garrison

Harriet Beecher Stowe

Clara Barton

George B. McClellan

Ulysses S. Grant

Ambrose E. Burnside

Joseph Hooker

Thomas J. Jackson

George G. Meade

William Sherman

Jefferson Davis







