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OVERVIEW
Students will study life in colonial America.  They will explore the economy, geography, and government of the three colonial regions.  They will study the influences upon the development of the colonies.  Students will incorporate a variety of technological skills and programs in this unit.

CONTENT KNOWLEDGE 

Procedural

1  Students will write a compare and contrast essay
4  Students will induce how colonial leaders were chosen

2  Students label a map
5  Students will compare and contrast key vocabulary words

3  Students will induce how geography influenced economy
6  Students will read for information

Declarative

1 Identifies the effects of the Dutch, English, and French influences in New York State
4 Identifies how colonial government leaders were chosen (appointed by king, selected by a proprietor, elected by colonists)

2  Makes generalizations about daily life in colonial America (social/cultural, political, economic including slavery, religious)
5  Identifies colonial occupations (craftsmen)

3 Shows patterns in how colonial regions' geography and lifestyles influenced their economies





ESSENTIAL QUESTIONS

· What are the cultural, geographic, economic, and political aspects of colonial life?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s)
Content Area:
Social Studies

Level:
Elementary

Standard # 1 
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Idea #1. The study of New York and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.  

· know the roots of American culture, its development from many different traditions, and the ways many people from a variety of groups and backgrounds played a role in creating it

Key Idea # 3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

· classify information by type of activity: social, political, economic, technological, scientific, cultural, or religious

Key Idea #4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments. 

· explore different experiences, beliefs, motives, and traditions of people living in their neighborhoods, communities, and State



Standard #3
Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live - local, national, and global - including the distribution of people, places, and environments over the Earth's surface.

Key Idea # 1 Geography can be divided into six essential elements which can be used to analyze important historical, geographic, economic, and environmental questions and issues. These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environment and society, and the use of geography. (Adapted from The National Geography Standards, 1994: Geography for Life)

· study about how people live, work, and utilize natural resources

Key Idea #2. Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from The National Geography Standards, 1994: Geography for Life )

· ask questions about where places are located; why they're located where they are; what is important about their locations; and how their locations are related to the location of other people and places. (Adapted from The National Geography Standards, 1994 )



INITIATING ACTIVITY

As a hook into the unit, the class will be presented with pictures of Colonial tools and implements.  To link their prior knowledge, students, in pairs, will try to identify each object.  Correct answers will be shared and discussed by teacher.  Students will compare some of the colonial tools to its modern counterpart.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Day
Procedural (P) or Declarative (D) Acquisition Experiences

1
(D) In cooperative groups, students will read page 115 in the text and complete the graphic organizer about the contributions of the Dutch.

2
(D) Read aloud passages from various pages of the text to complete the graphic organizer about the contributions of the English and the French.

3
(D) Students will label a map naming each colony and coloring each a different color.  Students will create a title for their map.

4
(D) Cooperative group reading of  "Classes and Occupations" leaflet.  Students will compile a list of colonial craftsmen and occupations as they read.

5
(D) Students will identify the colonial regions on a map and color code each region.  They will design a key for their map.

6
(D) Two library lessons: Students will be presented word lists regarding each of the three colonial regions (one region at a time).  They will view three videos, saying aloud the key words as they are heard.  Students will enter the key words on their inductive reasoning graphic organizer.

8
(P) In the Computer Lab, students will use the Inspiration Program to create a graphic organizer showing all the craftsmen and occupations from the list they compiled from the reading on Day 4.

9


(D) Guided reading of text pp. 122 and 124 to complete the graphic organizer about daily life in colonial times.

10
(P) In the Computer Lab, students will use the Mapmaker's Toolkit to explore the colonies, their geography and location of cities.

11
(D) Students will read selected pages from . . .If You Lived in Colonial Times and complete the web graphic organizers about food, clothing, and school.

12
(D) Paired reading of p. 124 in text to complete the graphic organizer on the life of children in colonial times.

13
(D) Students will complete the "key word" worksheets for the vocabulary words - Indentured Servant and Apprentice.  They will also complete the vocabulary worksheet.

14
Students will write a compare/contrast essay about the life of a colonial child with their own. (food, clothing, school)

16
Students will complete a compare/contrast Venn diagram graphic organizer about the life of an indentured servant, a slave, and an apprentice.

17
(P) In the Computer Lab, students will use a spreadsheet document about the population of the colonies to respond to several constructed response questions.  They will insert a column, delete a row, sort data, and program a column to show growth in population.  In the classroom, they will enter information about the population of the regions onto the regions graphic organizer that was used on Day 7. 

18
Students will complete a graphic organizer comparing and contrasting the lives of the early settlers to the Iroquois Indians.

19
Test

Day
Extending and Refining Experiences

7
(P) Presentation of the steps of inductive reasoning.  Using the graphic organizer completed during the library lessons, students will work in pairs to induce how geography influenced the economy of the colonial regions.

15
(P) Using pp. 16-17 of Everything You Need to Know About American History, students will complete the inductive reasoning graphic organizer about how colonial leaders were chosen.  

CULMINATING PERFORMANCE 
Include rubric(s)

Day
Meaningful Use Task

20-23
Decision Making: Students will use the decision making chart to respond to the following question:  Which colonial region is the best in which to live?  Each will write an opinion/point of view friendly letter supporting their choice based upon the outcome of their decision making process.

 

Decision Making - Colonial America




Task Components
4
3
2
1

IDENTIFIES ALTERNATIVES
Correctly identifies all three colonial regions
Identifies two colonial regions correctly
Identifies only one colonial region correctly
No colonial region is correctly identified

IDENTIFIES CRITERIA
All criteria are clearly and thoroughly important to the decision task
All criteria are important to the decision task
Some criteria are important to the decision task
Only one or no criteria are important to the decision task

TRIES ALTERNATIVES AGAINST CRITERIA


Thoroughly and accurately assesses the extent to which (how well) each region meets the criteria  
In a satisfactory way assesses how well each region meets the criteria
Is not fully accurate in assessing how well each region meets the criteria
Inaccurate in assessing how well each region meets the criteria

SELECTS ALTERNATIVE
Selects alternative that meets or exceeds the criteria
Selects alternative that satisfactorily meets the criteria
Selects alternative that does not entirely meet the criteria
Selects alternative that does not seem reasonable

SUPPORTS ALTERNATIVE CHOICE
Writes a thorough and well-developed essay of the decision task
Provides satisfactory support for the decision
Provides some support for the decision
Does not support the decision in the essay

Opinion/Point of View - Colonial Regions




Task Components
4
3
2
1

OPENING
Clearly and completely states an opinion on the best region.  Writes a creative opening
Clearly states an opinion on the best region
States an opinion on the best region that is not as clear as it could be
States no opinion on the best region or is so unclear that the position is unknown.

ORGANIZATION
Effectively and accurately organizes the material in an opinion/support pattern
Accurately organizes the material in an opinion/support pattern
Organizes the material into a pattern but the pattern is not the most appropriate
Material is not organized into any type of pattern

SUPPORT
Provides well-developed and logical support (examples, details, reasons) for opinion
Provides logical support (examples, details, reasons) for opinion
Provides some support (examples, details, reasons) for opinion but also has some illogical support
Provides little, if any, support (examples, details, reasons) for opinion

CONCLUSION
Constructs a clear creative conclusion that follows logically from the original opinion
Constructs a specific conclusion that follows logically from the original opinion
Constructs a conclusion that is unclear in light of the original opinion
Constructs no concluding statement

MECHANICS

USAGE

GRAMMAR
All sentences are well-developed using variety, correct capitals, spelling, punctuation and paragraphing.  Accurate grammar and word usage is demonstrated
Sentences are complete using correct capitals, spelling, punctuation and paragraphing.  Accurate grammar and word usage is demonstrated
Most sentences are complete but contain errors in capitalization, spelling, punctuation and paragraphing.  Errors in grammar and word usage are numerous
Few, if any, sentences are complete with many errors in capitalization, spelling, punctuation and paragraphing.  Poor grammar and word usage is demonstrated.  Errors affect communication

PRE-REQUISITE SKILLS
Students would need to have some keyboarding skills.  They would need to have experienced the process of decision making.  Students should know the compare/contrast and opinion/point of view patterns for writing.

 

MODIFICATIONS
 Classified students may be provided with the Decision Making Chart that already has the Criteria and Alternatives determined.

 

UNIT SCHEDULE/TIME PLAN
 This unit would take about one month's time.

 

TECHNOLOGY USE
 Inspiration Program

Mapmaker's Toolkit

Spreadsheet Program

 Word Processing
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