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OVERVIEW

This unit actively pursues complete comprehension of poetry and poetic terminology for application on part three parallel tasks of the NYS English regents. A variety of techniques to acquire the terminology and analytical skills needed for both the regents and intelligent discourse are utilized. Technology is integrated by having the students synthesize information in electronic presentations. 

Time: This unit will take approximately one month. Time may need to be adjusted to allow for the students’ presentations.

CONTENT KNOWLEDGE 

	Declarative 
	Procedural 

	 Know poetic devices
	The students will demonstrate how to use graphic organizers to compare poetry

	Know rhyme scheme and meter
	Demonstrate understanding of tone

	List poetic forms (sonnet, villanelle, free verse, blank verse)
	Read and interpret lines of poetry

	Know primary topics of three major poets
	 

	Know the similarities in two different poems
	 

	Know poetry of five or more poets
	 


ESSENTIAL QUESTIONS

1. Who are five well-known poets and what are their most common poetic forms?

2. How can you take a poem and analyze it both literally and figuratively?
3. How can you compare two poems?
4. How can you write an analytical paper comparing two poems while factoring in details from the poets’ lives?
 

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
 Standard 2: Information Systems Students will access, generate, process, and transfer information using appropriate technologies. 

Standard 1: Language for Information and Understanding Students will listen, speak, read, and write for information and understanding. As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use knowledge generated from oral, written, and electronically produced texts. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to acquire, interpret, apply, and transmit information. 

Standard 3: Language for Critical Analysis and Evaluation Students will listen, speak, read, and write for critical analysis and evaluation. As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to present, from a variety of perspectives, their opinions and judgments on experiences, ideas, information and issues. 

 

INITIATING ACTIVITY
 As a hook into the unit, students will eat an Oreo cookie and then write in a journal about the cookie's assault on the senses for two minutes. Once the students finish writing, they will circle the three most appealing words. Students in numbered heads will discuss poetic forms on a word map. Each student will then compose two lines of poetry and will generate a title for the poem. In Think Pair Share the students will answer the following questions:

1. Who wrote this? 

2.  Why did we write this? 

3.  What is the subject of the poem? 

4.  What feeling do you get about the subject? 

5.  Is this a poem?

6. How do we understand poetry? 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 

1. TSW (The Students Will) look up ten poetic terms listed below and use a variation of the concept attainment strategy for each term. 

A. Blank Verse

B. Meter

C. Figurative language (Simile, hyperbole, personification, metaphor)

D. Stanza

E. Diction

F. Imagery

G. Free Verse

H. Couplet

Assessment: Each student will be given a card with the definition of a device and another device name. A student will be called on to read his/her card and will say, e.g.:

“I have two lines of rhyming poetry”

Another student will respond with what is written on his/her card, e.g.:

“I have couplet. Who has the word the author uses to convey his or her message or feeling?”

This will continue while the teacher uses informal assessment to gauge students’ responses.

2. TSW learn Blank Verse with a ten-minute lecture using three-minute pause. Students will then do a make prediction about five classic poets (Donne, Milton, Shakespeare, Petrarch, Shelly). The students will then pick one poem and identify at least three devices, introduced the previous day, within the poem.

3. TSW construct a model of analyzing a poem while the teacher uses a think aloud strategy on the poem “I Too, Sing America” by Langston Hughes using the following “break down” strategy:

A. Read the poem silently twice

B. Read the poem out loud once

C. Read to the first punctuation mark and write in the margin what you think that line means.

D. Give a summary sentence of what the poem means overall.

E. Go back and identify three poetic devices.

F. Determine whether or not the devices add or subtract from the poems meaning. Prepare to defend why? Word Map

4. TSW read “Harlem” by Langston Hughes using the strategy modeled in lesson three. TSW use the Internet to write fifty words or less about the life of Langston Hughes.

Click here for information on Langston Hughes
Assessment:  Graded on NYS 11th grade rubric for part three.
5. TSW use the previously modeled “break down” strategy to interpret three Elizabeth Bishop poems. The students will form groups of three and will use reciprocal teaching to gain insight into the form of a villanelle.

6. TSW take notes on the form of a villanelle and will use a numbered head strategy to check for understanding. TSW compose a villanelle using proper rhyme scheme and meter and will illustrate it using their choice of computer software.
7.  TSW be introduced to five advanced poetic terms using concept attainment in cooperative groups. TSW then read the “Love Song of J. Alfred Prufrock” and a paragraph on T.S. Elliot’s life. TSW construct a web using Inspirations to explain the poem and will then present it orally, in groups.
Assessment: See rubric one (ELA standard 1)

8. TSW complete a worksheet to identify poetic terms in five poems that have common themes with different tone. Using Think Pair Share we will discuss how students felt after each poem. Using FWL the students will describe tone as if applies to the poem after looking up the definition.

Assessment: Informal assessment will be used

9. The teacher will construct a model comparing two poets on a T graph using a Think aloud strategy.

     A. Choose two poems

      B. Use the process of breaking down a poem

      C.: List key points of each poem

       D. Circle three similarities.




  E. Write a form paragraph to show the differences and/or similarities between the two poems (Thesis)

10. TSW read a poem by Sylvia Plath and Mya Angelou and will use reasoning by analogy to break down the two poems. TSW write a thesis paragraph about the two poems and outline an essay (learned previously in the year).

11. TSW select two poems by two different poets introduced so far and find information about their lives.

12. TSW write a comparison essay about the two previously selected poems incorporating life details. TSW then prepare a seven-minute Power Point presentation to introduce their poet and the similarities and or difference of poems selected.

Assessment: NYS 11th grade rubric for part 3 on the paper. (ELA standard 3)

Rubric number 2 for the presentation (MST standard 1, ELA standard 1)

CULMINATING PERFORMANCE 
Include rubric(s)

The literary canon was developed before our time and scholars and students alike often find it outdated. How could we determine a system for judging whether a poem belongs in the canon or not?  Identify at least two different poems that you would choose and substantiate why they belong in the canon.

  

PRE-REQUISITE SKILLS

1. Knowledge of a thesis driven essay

2. Knowledge of Inspiration Software
3. Knowledge of Power Point
 

 

MODIFICATIONS

Activities will be adjusted based on need

Assistance will be available for all procedural knowledge in the form of notes and videotapes

Additional support will be provided from technology department
 

 

UNIT SCHEDULE/TIME PLAN
 This unit can take from three weeks to five weeks.

 

TECHNOLOGY USE
 Inspiration

Internet search engine MSN and AltaVista

Power Point

Kid Pics, Publisher, and Clip Art

 

RUBRIC 1

	
	A
	B
	C-D
	F

	Information contained
	The outline accurately interprets both literal and figurative meanings of the poem.  The outline uses most of the advanced poetic devices correctly.  The outline shows advanced comprehension of poetic form and meaning.  
	The outline interprets accepted literal and figurative meanings of the poem.  The outline uses most poetic devices correctly.  The outline shows comprehension of poetic form and meaning.  
	The outline attempts to decipher literal and figurative meanings of the poem with some inaccuracies.  The outline uses some poetic devices correctly.  The outline shows little comprehension of poetic form and meaning.  
	The poem does not have an accurate literal and or figurative interpretation.  Few to no poetic devices are used correctly.  The outline displays no comprehension of poetic meaning.  

	Visual Appeal
	The outline shows advanced creativity and a clear and succinct plan.  
	The outline is a bright and lively with pictures and a clear plan. 
	The outline has some clarity and some visual interest
	The outline is confusing.  

	Presentation
	The presenters speak loudly and clearly.  Eye contact is maintained 90% of the time.  Presentation appears well planned.  
	The presenters speak loudly and clearly 90% of the time.  Eye contact is maintained 69% of the time.  Presentation is well planned but needs some assistance i.e. index cards.  
	The presenters need to be told to speak up more than once.  There is little to no eye contact.  Presentation does not appear to be well planned.  
	The presentation falls short of criteria listed in A

B

C-D


RUBRIC 2

	
	6
	5
	4/3
	2/1

	Meaning and Development
	Reveals an in-depth analysis of both poems and poet with insightful connections to the real world.  Ideas are fully developed and coherent.
	Conveys a thorough understanding of the poems and poets with some connection to the real world.  Ideas are logically sequenced.
	Conveys a basic understanding of poems and poets with few developed connections.  Ideas have some order but can be confusing at points.  
	Provides minimal or no understanding of poems and or poet.  Some or no focus of ideas and or organization.



	Presentation
	The presenters speak loudly and clearly.  Eye contact is maintained 90% of the time.  Presentation appears well planned.
	The presenters speak loudly and clearly 90% of the time.  Eye contact is maintained 60% of the time.  Presentation is well planned but needs some assistance i.e. index cards.
	The presenters need to be told to speak up more than once.  There is little to no eye contact.  Presentation does not appear to be well planned.  
	The presentation falls short of criteria listed in 

6

5

4/3

	Technology use
	A clear understanding of Power Point is presented.  Graphics, animations, and sounds are used to enhance presentation appropriately.  
	A clear understanding of Power Point is presented.  Graphics, animations, and sounds are used to enhance presentation.
	A limited understanding of Power Point is presented.  Few graphics, animations, or sounds are used.
	No understanding of Power Point is presented.  No graphics, animations, or sounds are used.  


Rubric 3: Problem Solving Task Rubric

(Taken from Dimensions of Learning Training)

	
	6
	5
	4-3
	2-1

	Identifies Constraints
	Accurately and thoroughly describes criteria for the canon that is not immediately apparent.
	Accurately identifies the most important criteria for the canon.
	Identifies some important criteria for the canon, along with some that is not important or relevant.
	Omits the most significant criteria.

	Identifies Alternatives
	Identifies creative but plausible solutions that address the new and old criteria for the canon.
	Identifies alternatives for the canon that appear plausible and address the most important old and new criteria. 
	Presents alternatives for addressing the criteria of the old and new canon but that do not address some important difficulties.
	Presents alternatives that fail to address critical old or new criteria.

	Selects Alternatives
	Provides clear, complete, summary of the reasoning that led to the new choices for the canon.
	Describes process that led to the selections for the canon.
	Describes most of the process that led to the selections for the canon.
	Describes an illogical method for the selections in the canon.

	Supports Choice
	Describes decisions that produced canon choices and how alternatives would fare.
	Describes a clear rationale for canon choices and alternatives in the final selection.
	Describes an unclear rationale for the ordering of choices and or alternatives in the canon.
	Describes an unreasonable review of the strengths and weaknesses of the choices for the canon.


