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OVERVIEW

The unit will have, at its core, a work of literature: Gerda Weissmann Klein’s memoir All But My Life. Discussion will focus on Klein’s experiences as a Holocaust survivor. We will read the memoir, complete activities and explore themes related to the work: the Holocaust, hope and survival. We will then use Klein’s experiences as a catalyst to explore and investigate instances of injustices in our school, community, country and world. The goals of the unit are: Understand (the Holocaust experience, man’s injustice to man), Acknowledge (the fact that these atrocities happened and continue to happen today and the fact that hope is a powerful force that can help to overcome tragedy) and Change/personal growth (how, in our lives, can we affect change personally and globally?)
 

 

CONTENT KNOWLEDGE 

	Declarative 
	Procedural 

	 Klein’s Background
	 Inspiration (brainstorming software)

	 Facts about Klein’s experience: what did her “journey” consist of/ what were significant events in her life?

Timeline of events in Gerda’s life.
	 Power Point



	First hand understanding /knowledge of specific instance of man’s injustice to man. (Gerda’s experience)
	 Research Methods: questioning, accessing and assessing information, outlining, note taking, assimilation of sources

	 Basic historical knowledge of WWII
	 MLA research and documentation format

	 Definitions: Holocaust, Injustice, Genocide
	 

	 Dates, timelines, facts surrounding culminating research project (Topic to be selected by students. The focus will be “man’s injustice to man” in their school, community, country or world)
	 


ESSENTIAL QUESTIONS
 Where are injustices/holocausts present in our own lives in our communities, our country, and our world?

Now that you know, what will you do? How can we affect change in our lives, community, country and world?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

Standard One: Reading


Students will read from informational texts (references, periodicals, journals, autobiographies) 

· Locate and use school library resources for information and research

· Interpret and evaluate data, facts and ideas in informational texts

· Analyze and synthesize information from different sources by making connections and showing relationships to other texts, ideas, and subjects, and to the world at large

Standard One: Writing 


Students will write in order to transmit information (research reports)

· Analyze and integrate data, facts, and ideas to communicate information

· Take notes and organize information from written and oral texts, such as lectures and interviews

· Cite primary and secondary sources of information in bibliography, works cited, using correct format sheet

Standard One: Speaking


Students will speak to share information and ideas in presentations and/or multimedia projects

· Prepare and give presentations to a group of people on an informational topic

· Express point of view using providing facts and details in support

· Anticipate and respond to listener’s point of view

Standard Three: Reading


Read to analyze and evaluate ideas, information, opinions, and experiences from academic a non-academic sources

· Analyze and evaluate nonfiction texts including: 

· Determine significance and reliability of information

· Determine writer’s perspective, purposes, and intended audience

· Identify tone, style, and use of language

Standard 5: Technology Students will apply technological knowledge and skills to design, construct, use and evaluate products and systems to satisfy human and environmental needs. 
INITIATING ACTIVITY

Three Days
Students will participate in two initiating activities. One will be general, focusing on the idea of survival. The second will be more personal, focusing on the personal loss that Klein experienced as a result of the Holocaust. The second activity is intended to have students focus on their lives and what they have, so that they can better appreciate all that Klein lost.

First activity: (two days) Using Inspiration software, students will: define survival, brainstorm qualities of a survivor, physical and emotional (i.e. strength, perseverance, strong faith) and brainstorm people who are physical and emotional survivors ( i.e. Lance Armstrong is a physical survivor, Mother Theresa was an emotional survivor). These brainstorm webs will be shared 

with student’s groups and whole class. Students will be asked to keep these webs in their gratitude journal. The webs will be revisited at the end of the projects in order for students to assess if their perceptions changed in any way.

Second activity: (one day) Students will all be given a green folder/journal.  This will serve as their gratitude journal for the project. Students will also be given a copy of the work: Gerda Weissmann Klein’s All But My Life. Students will be asked to write the title of the book on the front of the journal. Students will then be asked to make a visual representation on the front (and back if they wish) of the journal representing what would be taken from them if they were to lose “all but their lives.” The visual can be words, pictures, and /or symbols, drawn or taken from magazines. Students will also make their first entry in the gratitude journal. 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

* Each day we will begin by taking three minutes to make an entry into our gratitude journals. For the entry students will free write about three things that they are grateful for in their lives. 

Day one: (Acquisition experience) WWII brainstorm. Have students get into pairs. Give students ten minutes to brainstorm everything they know about WWII in the following categories: Causes, participants, experiences, major battles, major turning points, results, dates, Holocaust, genocide. (This unit is timed to closely follow students’ study of WWII in US History and Government, therefore they have a recent recollection of such events.) Following the five-minute brainstorm, students will participate in a round-robin exercise, using their brainstorm information. (Round Robin: large papers will be posted on the wall each with one of the categories written at the top. Students circulate around the room writing one piece of information that corresponds with the appropriate category, until all information is shared) Following Round Robin, whole class will examine information and discuss responses.

Day Two and Three: (Acquisition experience) Reading Day: students will either read independently or we will read as a whole group, depending on class preference

Day Seven: (Acquisition experience) Part one reader response questions. These questions are designed to assess students’ basic knowledge of events in the work. Students will work in pairs on the questions. Unfinished questions will be finished for homework.

Day Eight: (Acquisition experience) Whole class will go over/discuss part one reader response questions. Remainder of class will be used for independent reading.

Day Nine (Extending and refining) We will begin to chart Gerda’s “crucial moments” in the work. (One of the significant aspects of the work is the gradual “peeling away” of Gerda’s life. She was not immediately sent to a concentration camp rather the process was much more gradual, making it possible for Gerda to maintain hope through most of her journey. At several points she relates the feeling that there was no way that it could ever get worse (man could not be capable of worse); and, therefore, she could make it and survive her present circumstances.)  Charting Gerda’s “crucial moments” will ask students to find the points in her life where things irrevocably changed, as well as the age she was when it happened (i.e. Gerda’s family were first forced to stay inside their home and hang a Nazi flag, then they were forced to move into the basement of the house, then her brother was forced to leave, etc.) Students will be asked to work in pairs or on their own. The “crucial moments” will be placed in the back of their gratitude journal. Students will be directed to continue adding to the “crucial moment” list on their own as they complete the work.

Day Ten (Acquisition experience) Reading Day

Day Eleven (Extending and refining) Students will be asked to free-write their own crucial moment. Their focus should be a time in their lives where the events that happened changed their life or perceptions of life forever. Students will be reminded that this event does not have to be tragic, like some of Gerda’s. (Their “crucial moment” could be a sports event where they won or lost the game, the day they got their driver’s license, their first ticket, the first time they fell in love, their first break-up, the first day of school, etc.) Students will be asked to develop the free-write into a finished piece to be handed in.

Day Twelve (Acquisition experience) Reader response questions for parts two and three. Students will be allowed to work together in class. Unfinished questions will be completed for homework.

Day Thirteen (Acquisition experience) Whole class will go over/ discuss reader response discussion questions.(Extending and refining) Students will be given their crucial moments back. We will complete a “prose to poetry” activity. Students will be asked to choose 10 words or phrases from their “crucial moment” that they feel best encapsulate their overall theme. They will then be asked to write the ten words or phrases on a separate sheet of paper. For homework students will be instructed to, using the chosen words or phrases, create a poem. The poems will be typed and displayed in the classroom.

Day Fourteen (Extending and refining): Using Gerda’s “crucial moments” (charts students have in gratitude journal), students will be asked to create a visual representation of Gerda’s Journey. They will be allowed to work in pairs. They will be given a large piece of poster paper for their final product. They will be asked to include: a title, significant (as they see them) points on Gerda’s journey, Gerda’s age, and personal responses. The poster may include words, pictures, and/or images, either drawn or from magazines.

Day Fifteen (summative assessment) Final Journal Assignment. Students will be asked to complete a final journal entry (2-3 pages). The focus of the entry must be: an evaluation of all subsequent journal entries (i.e. how have the things that you are grateful for changed evolved as you read the work), a comparison/contrast to Gerda’s life, using specific references to the work. 

Day Sixteen (Acquisition experiences) Students will be given assignment for culminating experience. In order to complete culminating experience, students will have to know how to conduct research, take notes, assess sources for validity, and use proper MLA format. Students will be given several handouts on the above information. We will discuss this information as a group. Students will also have time to meet with their partner to brainstorm a topic for their research (we will share brainstorm results as a group and discuss possible additional topics).

Day Seventeen, Eighteen and Nineteen (Acquisition experiences): Students will spend three class days in the library conducting research. They will have access to print and Internet resources.

Day Twenty, Twenty-One and Twenty-Two: Students will have three days in the computer lab to work on Power Point Presentations. The school’s computer coordinator will be available to assist students will technical  issues all days. On the first day the computer coordinator will conduct a brief training session on Power Point (most students in our district have used Power Point on different occasions by their junior year).

Day Twenty-Three and Twenty-Four: In class presentations

CULMINATING PERFORMANCE 
Include rubric(s)
 All But My Life  





Paper/Presentation

Objective: Investigate an instance of “man’s injustice to man” in your school, community, country or world.

Your research should include:

· What specific injustices are being practiced

· The history of the problem (what led up to present day events)

· Who is being victimized or treated unjustly

· Current “reasons” for victimization or unjust behavior

· Specific examples of the victimization or unjust behavior

· How, in your opinion, could/should the problem be resolved

Paper- You and your partner will each write a 3-5 page research paper focusing on your chosen area of investigation. In order to avoid two identical papers, you may want to each look at a different aspect of the problem. Your papers will be graded separately.

Paper guidelines:

· 3-5 pages, typed, double-spaced in Times New Roman 12 font

· MLA format and documentation 

· DUE: Tuesday May, 15th
Presentation- You and your partner will create a 5-10 minute Power Point presentation, highlighting your findings/research/solutions. 
All But My Life




Research Project Content Rubric

Topic____________________________________
Total Points ___/60

Group Members:___________________________

Levels of Achievement: 

Superior Quality: (11pts)

Insightful, original, meaningful connections are made and explored. Topic complex and focused on assignment. Beyond expectations.

Excellent Quality: (10pts)







In-depth, original, meaningful connections are made and explored.  Topic addresses assignment. Exemplifies all expectations.

Good Quality: (8pts)

Original and meaningful connections are made and 

explored. Topic addresses assignment. Meets all expectations.

Fair Quality: (6pts)

Connections are made and explored. Topic addresses 

assignment. Attempts to meet expectations  
Poor Quality: (4pts)

                Connections are not made and or explored. Topic fails 

     to address assignment. Expectations not met. 

Category

Specific Injustices Practiced

History of the problem

Levels of Achievement

Comments

Who is being victimized or treated unfairly

Specific examples of behavior

Current “reasons” for treatment
Solutions

 

.

 

All But My Life




Research Project Paper Rubric

Meaning

Superior Quality:
Reveals an in-depth analysis of the task and research. Makes insightful  connections between the task and research

Excellent Quality: 
Reveals a through understanding of the task and research. Makes clear connections between the task and research

Good Quality:
Conveys a basic understanding of the task and research. Makes connections (may be implicit) between the task and the research

Fair Quality:
Conveys a basic understanding of the task and research. Make few connections between the task and research

Poor Quality:
Conveys a confused or inaccurate understanding of the task and/or research. Makes no connections between the task and research

Development

Superior Quality:
Develops ideas clearly and fully, making a wide range of relevant and specific evidence from the research

Excellent Quality:
Develops ideas clearly and consistently, making use of relevant and specific evidence from the research

Good Quality:
Develops some ideas more fully than others, using specific and relevant evidence from the research

Fair Quality:
Develops ideas briefly, using few specifics

Poor Quality:
Ideas are incomplete or underdeveloped, making no use of specific evidence from research

Organization

Superior Quality:
stays clearly focused on task, demonstrates skilful use of transitions, skillfully connects ideas utilizing beginning, middle, and end

Excellent Quality: 
Stays clearly focused on task, demonstrates skilful use of transitions, logically connects ideas utilizing beginning, middle, and end

Good Quality:
stays focused on task, demonstrates appropriate use of transitions, connects ideas using beginning, middle, and end.

Fair Quality:
establishes, but fails to maintain a focus on task,

demonstrates some use of transitions, attempts to properly utilize beginning, middle, and end

Poor Quality:

fails to establish focus on task, ineffective use of transitions,

no evidence of beginning, middle, and end

Language Conventions

Superior Quality: 
uses stylistically sophisticated language to establish a unique voice, shows awareness of audience, no errors in: capitalization, punctuation, grammar, spelling, paragraphing

Excellent Quality:
uses mature/ varied language to establish a voice,

shows awareness of audience essentially no errors in: capitalization, punctuation, grammar, spelling and paragraphing

Good Quality:
utilizes original language to establish a voice,

demonstrates awareness of audience few errors in: capitalization, punctuation, grammar, spelling, and paragraphing

Fair Quality:

use appropriate language with some awareness of voice

some awareness of audience occasional errors in: capitalization, punctuation, grammar, spelling, paragraphing

Poor Quality:

uses appropriate language, fails to address/identify audience

several errors in capitalization, punctuation, grammar, spelling, and paragraphing that hinder comprehension

Quality Points:

Meaning and Development:

Superior Quality: 
32

Excellent Quality: 
30

Good Quality:

25

Fair Quality:

20

Poor Quality:

15

Organization and Language Conventions

Superior Quality:
22

Excellent Quality:
20

Good Quality:

15

Fair Quality:

12

Poor Quality:

10

Total:__________

All But My Life



Research Project Presentation Rubric

Topic_______________________________

Total Points____/40

Group members______________________

Levels of Achievement:


Superior Quality:    9pts
exceeds all expectations


Excellent Quality:  
 8pts
exemplifies all expectations


Good Quality: 
 6pts
meets all expectations


Fair Quality: 
 4pts
attempts to meet all expectations


Poor Quality: 
 3pts
expectations not met

Category

Pictures and sounds effectively incorporated into presentation

Technology serves as an aide to enhance presentation (not a distraction)

Text is limited to summative statements and key points

Level of Achievement

Comments

Public speaking skills: eye contact, voice, pace, speed

Professionalism: length, dress, preparedness

PRE-REQUISITE SKILLS

Students will have experience conducting research in a library setting, using the Internet as a research tool, working in cooperative groups and pairs, and using Power Point technology. Students are also expected to have a working knowledge of basic historical facts surrounding WWII.
MODIFICATIONS

Appropriate accommodations will be made in accordance with students’ Individual Educational Plans. 
 

UNIT SCHEDULE/TIME PLAN
Total unit will take twenty-seven days. (see above for specific daily plans). Students will need to use time outside of class for completing reading, response questions, crucial moments/poems, research and presentation preparation. Unit could be “cut down” by eliminating reading days, however these days are viewed as necessary for students’ involvement and motivation. The unit would be extended if students were not familiar with historical aspects of WWII, as more time would be necessary to teach this information.   

 

TECHNOLOGY USE
 

 Inspiration, Internet, Power Point, Microsoft Word

