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OVERVIEW

This is a fourth grade social studies unit on the American Revolution. This unit will pay particular attention to New York’s role in the war. This unit will take approximately 4-5 weeks to complete. In this unit students will summarize the political and economic causes leading to the Revolution.  They will identify leaders, and groups of people involved during that time period. Students will also summarize key battles, with a focus on New York State battles. Effects of the war will also be identified.  Students will incorporate a variety of technological skills and programs in this unit.
CONTENT KNOWLEDGE
                                                       Procedural

1.Students will be able to write a persuasive letter.
2. Students will be able to use the skill of compare and contrast.

3.Students will learn the skill of analyzing perspectives.


4.Students will learn the process of experimental inquiry.

                                                      Declarative

1. Summarizes the political and economic causes leading to the revolution.
2.Identifies leaders and groups (Loyalists/Patriots) of the Revolution as well as sides taken by New York State Indians.

3. Summarizes the significance of key battles of the war (Lexington and Concord, Yorktown) and important battles fought in New York State.
4. Identifies the effects of the revolutionary war.



ESSENTIAL QUESTIONS

· What was the role of New York State (people and places) in the Revolutionary War?

· What were the causes and results of the Revolutionary War?

· Who were the important people and what contributions did they make during this time period?
CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s)
Content Area:
Social Studies

Level:
Elementary

Social Studies Standard # 1
Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Idea # 1. The study of New York and United States history requires an analysis of the development of American culture, its diversity and multicultural context, and the ways people are unified by many values, practices, and traditions.

1. understand the basic ideals of American democracy as explained in the Declaration of Independence and the Constitution and other important documents

Key Idea # 3. Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.
1. identify individuals who have helped top strengthen democracy on the United States and throughout the world

Social Studies Standard #3
Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live - local, national, and global -including the distribution of people, places, and environments over the Earth's surface.

   Key Idea #2 Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from The National Geography Standards, 1994: Geography for Life )

· Ask questions about where places are located; why they re located where they are; what is important about their locations; and how their locations are related to the location of other people and places.  (Adapted from The National Geography Standards, 1994 )

Content Area: 
English Language Arts

Level:
Elementary

ELA Standard #1
Students will read, write, listen, and speak for information and understanding.

Key Idea#1 Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

2. select and use strategies they have been taught for notetaking, organizing, and categorizing information

3. make appropriate and effective use of strategies to construct meaning from print, such as prior knowledge about subject, structural and context clues, and an understanding of letter-sound relationships to decode difficult words

ELA Standard #3
Students will read, write, listen, and speak for critical analysis and evaluation.

Key Idea #2 Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

2. express opinions (in such forms as oral and written reviews, letters to the editor, essays, or persuasive speeches) about events, books, issues, and experiences, supporting their opinions with some evidence
3.  Monitor and adjust their own oral and written presentations to meet criteria for competent performance (e.g., in writing the criteria might include development of position, organization, appropriate vocabulary, mechanics, and neatness. In speaking, the criteria might include good content, effective delivery, diction, posture, poise, and eye contact). 

4.  Use effective vocabulary and follow the rules of grammar, usage, spelling, and punctuation in persuasive1 writing.

`

INITIATING ACTIVITY

As a hook into the unit, students will listen to a 5-minute excerpt from the book Johnny Tremain, highlighting an action sequence from the Revolutionary War.  To link their prior knowledge about this time era, students will engage in an activity entitled “Five Words – Three Words”.  In this activity each student will identify five words that come to mind when given the phrase “The American Revolution”.  In collaborative pairs students will select the best three words out of their original ten.  Each partnership will then explain the three words they chose.  These words will be posted on a chart, and referenced throughout the unit.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Day
Procedural (P) or Declarative (D) Acquisition Experiences

1
(D) Students will read pages 18-22 If You Lived at the Time of the American Revolution , and page 85 Learning About New York State to understand why the Revolution started.  Students will work with a partner to complete a “Fish Bone” (cause/effect) graphic organizer.

2
(D) Students will look at a more detailed description of causes of the Revolutionary War, as presented in Everything You Need to Know About American History.  Students in small groups will examine a given cause of the Revolution identifying specific factors reflected on the graphic organizer (Who, what was the name of the battle, why it happened, the reaction of the colonist).  Emphasis on this activity will be to have students understand the growing discontent of the colonists with England.

3
(D) Classify causes of the Revolution as either political or economic using a graphic organizer.

4 -6
(D) Students will be given a card with a specific name of a famous person during the Revolutionary War.  They will then use multi-media to research that person using the Internet and other library resources. Finally, they will create and present a Power Point presentation about the person they researched.  The presentation will include graphics imported from other computer files.

7and 8
(D) Students will read pages 23-28, 34-44, 54-56, 59, 64-71, 76-79 from If You Lived at the Time of the American Revolution to collect information on Loyalists, Patriots, The Declaration of Independence, and the Constitution.

9
(P) Students will learn the steps involved in the skill of analyzing perspective as the teacher constructs a model for the process.  Teacher and students will work together on completing the graphic organizer for this skill as they analyze King George’s perspective on the Colonists behavior.

10 and 11
(P)Students will learn the steps involved in writing a persuasive letter.  Teacher will construct a model for the process.  Teacher and students will work on completing a “Construct Support” graphic organizer for this skill as they develop the reasons why Parliament should repeal the Tea Tax. Upon completion of the graphic organizer teacher will review business letter format.  Teacher and students will work together on completing a persuasive letter to Parliament.

15-16
(D) Students will read about significant battles of the war (social studies text pages 133-134, 136-145), and fill out a graphic organizer discussing what the battle was, when it took place, where it took place (based on geography) who won it, and what were the effects.

17-18
(D) Students will read pages 173-176 from The American Revolution, by Bruce Bliven Jr. about the end of the revolution. They will identify possible effects of the wars’ end, and write them on post-it notes.  Teacher will ask students to look at their notes and arrange them on the board in specific categories. They will then suggest category headings for each group of notes (List-Group-Label activity).

19
(P) Students will learn the steps involved in an Experimental Inquiry as the teacher constructs a model for the process.  Teacher and students will work on completing a graphic organizer, which will identify the prediction made and the facts supporting this prediction.  The inquiry question is Why were most Native Americans on the British side?

 Day
Extending and Refining Experiences

12 - 14
Students will analyze the perspective of either a Loyalist of a Patriot and their feelings towards the Revolutionary War.  Students will complete the “Analyzing Perspectives” graphic organizer using information obtained from Days 7 and 8 activity.  Students will then write a persuasive letter –Patriots would write to King George, while Loyalists would write to a relative who chose to become a Patriot.

CULMINATING PERFORMANCE 
Include rubric(s)

Day
Meaningful Use Task


Colonists vs. England – Experimental Inquiry

How was it possible that the thirteen colonies were able to defeat the most powerful country, England, in the 1700’s?

20
· Students would be given this inquiry question to investigate.  A variety of informational sources would be available to the students to enable them to make a prediction, which would answer the initial question.  Students would use facts, details, examples, etc., from the unit work as well as other sources to gather support for their prediction.

21 - 23
· Students will compose and share an Opinion/Point of View With Evidence Composition, in which they are supporting with evidence the prediction they made for the Experimental Inquiry question.
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Social Studies Experimental Inquiry Rubric

Task Components
4
3
2
1

Explains Phenomenon





Makes Prediction
Independently presents an accurate and thoroughly stated prediction to the given hypothesis question
Presents an accurately stated prediction to the given hypothesis question with minimal help
Presents an appropriate but too generally stated prediction to the given hypothesis question with maximum help
Makes a prediction that shows a misunderstanding of the given hypothesis question even with maximum help


Tests Prediction





Data Collection
Independently collects complete and accurate support
Collects accurate support with minimal help
Collects insufficient and inaccurate support with maximum help
Collects insufficient and inaccurate support even with maximum help

Evaluates Outcome
Independently provides a complete and accurate explanation of the prediction in terms of the support collected
Provides an accurate explanation of the prediction in terms of the support collected with minimal help
Provides general explanation of the prediction but omits specifics in the support with maximum help
Provides an inaccurate and incomplete explanation of  the prediction in terms of the support even with maximum help

ELA Opinion Point of View Rubric

Task Components
4
3
2
1

Opening
Clearly and completely states an opinion or point of view on an issue or topic.  Writes a creative opening
Clearly states an opinion or point of view on an issue or topic
States an opinion of point of view on an issue or topic but it may not be stated as clearly as it should be
States no opinion of point of view on an issue or states one so unclearly that the position is unknown

Organization
Effectively and accurately organizes the material in an opinion/support pattern
Accurately organizes the material in an opinion/support pattern
Accurately organizes the materials into a pattern but the pattern is not the most appropriate
Material is not organized into any type of pattern

Support
Provides will-developed and logical support (examples, details, reasons) for opinion
Provides logical support (examples, details, reasons) for opinion
Provides some support (examples, details , reasons) for opinion of point of view but also has some illogical support
Provides little, if any, support (examples, details, reasons) for opinion

Conclusion
Constructs a clear creative conclusion that follows logically form the original  opinion
Constructs a specific conclusion that follows logically form the original opinion
Constructs a conclusion that is unclear in light of the original opinion
Constructs no concluding statement

Mechanics 

Usage

Grammar
All sentences are complete using correct capitals, spelling, punctuation and paragraphing.  Accurate grammar and word usage is demonstrated
Sentences are complete using correct capitals, spelling, punctuation and paragraphing.  Accurate grammar and word usage is demonstrated
Most sentences are complete but contain errors in capitalization, spelling, punctuation and paragraphing. Errors in grammar and word usage are numerous
Few if any sentences are complete with many errors in capitalization, spelling, punctuation and paragraphing. Poor grammar and word usage is demonstrated.  “Errors affect communication

PRE-REQUISITE SKILLS

· Word Processing
· Familiarity with the computer program: Power Point
· Use of Internet Encyclopedia
 

 

MODIFICATIONS

Students with IEPS will have their modifications met throughout the course of this unit. (i.e. Extended time, computer access)
 

 

UNIT SCHEDULE/TIME PLAN

4-5 weeks
 

 

TECHNOLOGY USE

· Word process a summary

· Use computer encyclopedia

· Use Internet to research people

· Create and present a Power Point presentation

· Import graphics from computer files

 

 

This component is not assessed at this benchmark level since the hypothesis question is given to the students.


How could the colonies defeat England, the most powerful nation in the 1700’s?





This component is not assessed on this task
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