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OVERVIEW

This is a Secondary English unit on William Shakespeare’s Hamlet.  The approximate time frame for this unit is 6-8 weeks within a 42-minute daily schedule.  Included in this unit are studies of the play’s plot, themes, and characterization.  Students will also develop the skills needed to read and understand the Elizabethan language of the play independently.
 

 

CONTENT KNOWLEDGE 

	Declarative 
	Procedural 

	 Students will know the plot and characters of the play
	 Whole class reading of the play, independent reading and translations

	 Students will demonstrate knowledge of the themes, such as illusion vs. reality and insanity vs. sanity, revenge
	 Students will respond to a quote and relate Hamlet to their individual interpretations.  They will also draw their own conclusions to the question “Is Hamlet Insane?”

	 Students will discuss the themes present within the play
	 Students will utilize justifications within their Soundtrack projects to relate songs to thematic issues

	 Students will define character development and individual motivations of the main characters
	 Students will focus on characterization through the use of PASTA

	 Students will read and understand the Elizabethan language present in Hamlet
	 Students will be working on independent translations and plot summaries throughout the 6-8 weeks. 

	 
	 


ESSENTIAL QUESTIONS

· How does Shakespeare, through the characters and themes of Hamlet, convey the close link between insanity and sanity?

· How does Hamlet, within its plot and characters, demonstrate the theme of illusion and reality?

· Are the students able to independently comprehend the Elizabethan language of Shakespeare?

 

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

Standard 1 -Language for Information and Understanding
Commencement - Listening and Reading 

1. Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

Students: 

· interpret and analyze complex informational texts and presentations, including technical manuals, professional journals, newspaper and broadcast editorials, electronic networks, political speeches and debates, and primary source material in their subject area courses 

· synthesize information from diverse sources and identify complexities and discrepancies in the information 

· use a combination of techniques (e.g., previewing, use of advance organizers, structural cues) to extract salient information from texts 

· make distinctions about the relative value and significance of specific data, facts, and ideas 

· make perceptive and well developed connections to prior knowledge 

· evaluate writing strategies and presentational features that affect interpretation of the information
Commencement - Speaking and Writing 

1. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly. 

Students: 

· write and present research reports, feature articles, and thesis/support papers on a variety of topics related to all school subjects 

· present a controlling idea that conveys an individual perspective and insight into the topic 

· use a wide range of organizational patterns such as chronological, logical (both deductive and inductive), cause and effect, and comparison/contrast 

· support interpretations and decisions about relative significance of information with explicit statement, evidence, and appropriate argument 

· revise and improve early drafts by restructuring correcting errors, and revising for clarity and effect 

· use standard English skillfully, applying established rules and conventions for presenting information and making use of a wide range of grammatical constructions and vocabulary to achieve an individual style that communicates effectively. 

Standard 2 - Language for Literary Response and Expression 

Students will read, write, listen, and speak for literary response and expression. 

Commencement - Listening and Reading 

1. Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text. 

Students: 

· read and vies independently and fluently across many genres of literature from many cultures and historical periods 

· identify the distinguishing features of different literary genres, periods and traditions and use those features to interpret the work 

· recognize and understand the significance of a wide range of literary elements and techniques, (including figurative language, imagery, allegory, irony, blank verse, symbolism, stream-of-consciousness) and use those elements to interpret the work 

· understand how multiple levels of meaning are conveyed in a text 

· read aloud expressively to convey a clear interpretation of the work 

· evaluate literary merit based on an understanding of the genre, the literary elements, and the literary period and tradition. 

Commencement - Speaking and Writing 

1. Speaking and writing for literary response involves presenting interpretations, analyses, and reaction to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered. 

· present responses to and interpretations of works of recognized literary merit with references to the principal features of the genre, the period, and literary tradition and drawing on their personal experiences and knowledge 

· produce literary interpretations that explicate the multiple layers of meaning 

· write original pieces in a variety of literary forms, correctly using the conventions of the genre and using structure and vocabulary to achieve an effect 

· use standard English skillfully and with an individual style. 

Standard 3-Language for Critical Analysis and Evaluation 

Students will read, write, listen, and speak for critical analysis and evaluation. 

Commencement- Listening and Reading 

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria. 

Students: 

· analyze, interpret, and evaluate ideas, information, organization, and language of a wide range of general and technical texts and presentations across subject areas, including technical manuals, professional journals, political speeches, and literary criticism 

· evaluate the quality of the texts and presentations from a variety of critical perspectives within the field of study (e.g., using both Poe's elements of a short story and the elements of "naturalist fiction" to evaluate a modern story) 

· make precise determinations about the perspective of a particular writer or speaker by recognizing the relative weight they place on particular arguments and criteria (E.g., one critic condemns a biography as too long and rambling; another praises it for its accuracy and never mentions its length) 

· evaluate and compare their own and others' work with regard to different criteria and recognize the change in evaluations when different criteria are considered to be more important. 

Commencement- Speaking and Writing 

1. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

Students: 

· present orally and in writing well-developed analyses of issues, ideas, and texts, explaining the relations for their positions and analyzing their positions from a variety of perspectives in such forms as formal speeches, debates, thesis/support papers, literary critiques, and issues analyses 

· make effective use of details, evidence, and arguments and of presentational strategies to influence an audience to adopt their position 

· monitor and adjust their own oral and written presentations to have the greatest influences on a particular audience 

· use standard English, a broad and precise vocabulary, and the conventions of formal oratory and debate. 

Standard 4 - Language for Social Interaction 

Students will read, write, listen, and speak for social interaction. 

Commencement - Listening and Speaking 

1. Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations. 

Students: 

· engage in conversations and discussions on academic, technical, and community subjects, anticipating listeners' needs and skillfully addressing them 

· express their thoughts and views clearly with attention to the perspectives and voiced concerns of the others in the conversation 

· use appropriately the language conventions for a wide variety of social situations, such as informal conversations, first meetings with peers or adults, and more formal situations such as job interviews or customer service. 

Commencement - Reading and Writing 

1. Written communication for social interaction requires using written messages to establish, maintain, and enhance personal relationships with others. 

Students: 

· use a variety of print and electronic forms for social communication with peers and adults 

· make effective use of language and style to connect the message with the audience and context 

· study the social conventions and language conventions of writers from other groups and cultures and use those conventions to communicate with members of those groups. 

 

 

INITIATING ACTIVITY

Students will be utilizing a “think-pair-share” activity as a hook into the Hamlet unit.  Students will listen to the following scenario:

“You’ve gone away to visit friends for the summer and while you are gone, you hear that your father has passed away.  Confused and upset, you come home as soon as you can for his funeral.  When you get home, everything seems strange to you.  You finally learn that your mom is about to be remarried.  Not only that, you then find out that her groom-to-be is your dad’s brother—your uncle!”

Students will have time to list the top 5 emotions they would be feeling and to hypothesize how they would react.  In collaborative pairs, they will come together to come up with their 3 top responses to the situation.  After 5 minutes, we will come together as a class and create a list on chart paper.  After the class discussion, the chart paper will be posted within the room for future reference as we are reading the play.
 

 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

DAY 1-3-Teacher and students will read Act I of Hamlet out loud in class with the students taking individual roles.  The focus of these readings will be on the relationships between the characters and the developing plot.

DAY 4- Students will construct meaning for the concept of Act I through the strategy of graphic organizers.  Students will complete a flow chart for sequencing each scene as well as a chart for character relationships.

DAY 5- Quiz on Act I. The quiz will contain short answer questions as well as quote identifications.

DAY 6-7- Students will watch the film version of Hamlet starring Mel Gibson and Glenn Close.  They will watch the clip of Act I and discuss orally the similarities and differences of the film and text versions.

DAY 8-10-Teacher and students will read aloud Act II of Hamlet.  The focus of these oral readings will be on understanding the characters’ motivations and making predictions as to what may happen in the climatic Act III. 

DAY 11- Students will complete a PASTA chart for characterization for both Hamlet and his nemesis King Claudius.  (PASTA-Physical Traits, Actions, what the character Says, Thoughts and emotions, and Any other important information)

DAY 12- Quiz on Act II.  This quiz will contain short answer questions as well as quote identifications. 

DAY 13-14 - Students will continue the film version of the play and watch Act II. We will discuss the movie version comparing our interpretations with the movie. 

DAY 15- Students will read Act III scene i to themselves.  For homework, they will read and write a plot summary of the action of that scene. 

DAY 16-17- Orally review yesterday’s reading.  Students will then translate Hamlet’s famous “To be or not to be” soliloquy into Modern English. A class discussion of the speech will follow when the translations are complete. 

DAY 18-20- The class will finish reading Act III together.  

DAY 21- Quiz on Act III in the same format as the previous quizzes.  

DAY 22-23- Students will continue watching the movie version of Hamlet for Act III.

DAY 24- On the board, place the following quote from Joseph Conrad: There is no need to believe in a supernatural form of evil; man alone is quite capable of every wickedness.   Students will be asked to interpret the quote, agree or disagree with the statement, and relate their interpretation of the quote to themes and characters of Hamlet. 

DAY 25- Class reading of ACT IV, scenes 1-3. (Act IV contains 6 very short scenes).  For homework, the class will finish the last 3 scenes of Act IV by themselves and write a plot summary of the action for each.  

DAY 26- Students will be placed in collaborative pairs to compare their summaries to ensure understanding.  A class discussion reviewing the scenes will follow. 

DAY 27- Quiz on Act IV in the same format as the previous quizzes.  * Because Acts IV and V are so brief, the movie version of these two scenes will be shown together instead of being broken up. 

DAY 28-29- Students will be responsible for reading and understanding the conclusion of the play.  They will be reading independently the final 2 scenes and writing a plot summary for each.  They also will create a Death Log to account for all of the deaths within the play and how they came about. 

DAY 30- Class discussion of Act V and the class will create a chart for the room of the Death Log as we go over their answers. 

DAY 31- Extend and Refine Task -  Students will draw a conclusion to the question “Is Hamlet Insane?” and base their conclusion on at least 4 facts from the play. 

DAY 32-33 – Quiz on Act V in the previous format. Finish the movie version of Hamlet. 

DAY 33- Finish the movie.  Hand out the Soundtrack Project and explain the assignment. Students will be placed in their collaborative groups. 

DAY 34-38- Students will utilize these class days to organize and work on their sound track projects.  The second day is designated as a computer lab day to utilize the Internet to search for the song lyrics that they have chosen. They may also use the time to write and type their justifications and play lists, and design their covers. 

DAY 39-40- Group Presentations of the Soundtrack Projects.  A tape/CD player needs to be in the room so the groups may play clips of their music during presentations.  

 

 

CULMINATING PERFORMANCE 
Include rubric(s)

Create a Soundtrack

TASK: For this project, you will be using music to express some of the themes and actions within William Shakespeare’s Hamlet. Your group of 3-4 people will be creating a movie soundtrack for an upcoming production of Hamlet.  It is your job to find songs that correlate to particular scenes within the play, find the lyrics to those songs, write justifications for using each song, and to create a cover and title for your soundtrack.  The finalized project will be put together and presented to the class.

INDIVIDUAL RESPONSIBILITY

· Each person is responsible for finding his or her own 2 songs.  For example, if your group consists of 3 people, your soundtrack will have 6 songs. 

· For each song, the lyrics must be typed or printed out with the title and artist. 

· For each song chosen, a 1-2 page justification needs to be included.  This written justification will also be typed. It must include which Act and scene each song would play during and why it is an appropriate song for that particular part of the play.  Within your discussion, you should be discussing the action of the scene, thematic issues, and important characters. 

GROUP RESPONSIBILTY

· Each Act and scene can only be used once, so as a group you will need to plan which person is choosing each scene.  Be sure to choose scenes that are important to the action and themes of the play.
· Each group will compose a play list.  The page list is a typed page of all the songs included in the order they would appear during the play.  Include titles, artists, and the Acts and scenes within this list.
· A cover will be designed for your soundtrack.  The cover should relate to the play and your choices of songs.  Be creative and utilize clipart and/or graphics from the computer, magazines, drawing, etc.
· All of the soundtrack components will be bound together: cover design, play list, 6-8 typed song lyrics, and 6-8 justifications.
· A group presentation will take place on the given due date.  Each person will talk about their song choices and how they relate to the play.  The group will decide who will talk about the cover design and title. 
***Class time will be given for group collaboration and computer lab work.

*** A CD/tape player will be available during the presentation days if you wish to burn your own CD or create a tape.  This is an optional assignment for the group.  Ten bonus points will be given to the group for a completed CD or tape. 



                 RUBRICS FOR SOUNDTRACK PROJECTS




              INDIVIDUAL WRITTEN JUSTIFICATIONS

4- Justifications are written in the expository essay format and all elements of the essay are represented.  Ideas are clear and consistent.  Justification uses the song as a center for analysis and utilizes instances from the play to formulate ideas.  Thoughts and ideas are well organized.  Language use is sophisticated and there are little to no grammatical errors throughout.

3- Justifications are written in the expository essay format and most of the elements of the essay are represented.  Ideas are clear and focused, but may lack some consistency. Justification uses the song as a center for analysis and may utilize instances from the play to formulate ideas.  Thoughts and ideas are well organized.  Language use is satisfactory and there are occasional grammatical errors throughout.

2- Justifications are not written in the expository format and may be lacking some elements of an appropriate essay.  Ideas are developed briefly with little use of evidence from both the song and the play. Thoughts and ideas are lacking internal consistency. Language use may hinder comprehension at times and frequent grammatical errors are evident.

1-Justifications are not written in the expository essay format and most or all elements of the essay are lacking.  Ideas are minimal with no evidence of development for the song, the play, or both. Thoughts and ideas are stated but not supported.  Language use demonstrates a lack of control with frequent grammatical errors. 





         INDIVIDUAL ORAL PRESENTATIONS

4- Speaker is composed.  Speech is loud enough for the entire classroom to hear and adequate eye contact is used.  Each song is discussed and explained thoroughly.  Speaker utilizes 2-3 minutes of the presentation time. 

3-Speaker is composed.  Speech is often loud enough for the entire classroom to hear.  Eye contact is not often enough, may depend on reading or notes.  Each song is discussed and explained thoroughly.  Speaker utilizes 2-3 minutes of the presentation time.

2- Speaker is not composed may appear very nervous.  Speech is difficult to hear and understand.  There is little to no eye contact with the audience.  Each song is discussed but explanations may be brief or lacking many details.  Speaker does not utilize 2-3 minutes of the presentation time.

1- Speaker is not composed during presentation.  Speech is very difficult to hear and understand.  There is no eye contact with the audience.  Speech may be lacking explanations of song choices or hardly any details are given.  Speaker does not utilize 2-3 minutes of the presentation time. 

EVALUATION FOR GROUP GRADE-COMPLETED SOUNDTRACK

Bound Materials:

All Justifications Present

_____________________

All Lyrics Present


_____________________

Complete Play List


_____________________

Cover Design and Title

_____________________

Neatness/All Parts Typed

_____________________

****Overall Group Grade

______________________

 

 

PRE-REQUISITE SKILLS

· Word Processing

· Familiarity with the Internet and various search engines

· Knowledge of Figurative Language terminology such as theme and characterization

· Knowledge of expectations of Expository Essay Format

 

 

MODIFICATIONS

Students with IEP’s will have their individual modifications met throughout the unit. (ie. extended time, computer access, and separate location for some activities)

 

 

UNIT SCHEDULE/TIME PLAN
This unit will take approximately 6-8 weeks within a daily classroom of 42 minutes.

 

TECHNOLOGY USE
· Internet search for song lyrics

· Word Processing for Soundtrack Project

· Internet will be used to retrieve graphics and clip art

· Creating a CD (Optional)

 

