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OVERVIEW
 Through this unit, based on the novel HOLES by Louis Sachar, students will determine the importance of setting in character development.  Word recognition and comprehension strategies, as well as, the use of graphic organizers, will be the guides for success with this novel.  Additional materials sited are from THOUGHFUL EDUCATION, published by Hanson, Silver, Strong, & Associates,  and adopted by the Watertown City School District.  The teaching length of the unit is four to five weeks.

CONTENT KNOWLEDGE 

Declarative 
Procedural 

Setting develops character
 Demonstrate reciprocal teaching strategies

Literary elements of foreshadowing and metaphor
 Organize information graphically

Character traits and relationships 
 Rewrite the story with alternate setting

 
 Graphically demonstrate relationships among characters

 
 Demonstrate the process of constructing support through writing

 
 

ESSENTIAL QUESTIONS
1. How does setting reveal character?

2. How does the author use literary elements to invoke interest?

3. How do people grow and change to adapt to difficult situations?

 

CONNECTIONS TO NYS LEARNING STANDARDS
 
Learning Standards In English Language Arts

Standard 1 - Language for Information and Understanding

Students will read, write, listen, and speak for information and understanding.

Intermediate - Speaking and Writing

1. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly.

Students:

· produce oral and written reports on topics related to all school subjects

· establish an authoritative stance on the subject and provide references

· establish the validity and verifiability of the information presented

· organize information according to an identifiable structure, such as

      compare/contrast or general to specific

· develop information with appropriate supporting material, such as facts, details, illustrative examples or anecdotes, and exclude extraneous material

· use the process of pre-writing, drafting, revising, and proofreading (the "writing process") to produce well-constructed informational texts

· use standard English for formal presentations of information, selecting appropriate grammatical constructions and vocabulary, using a variety of sentence structures, and observing the rules of punctuation, capitalization, and spelling.

Learning Standards In English Language Arts

Standard 2 - Language for Literary Response and Expression

Students will read, write, listen, and speak for literary response and expression.

Intermediate - Listening and Reading

1. Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text.

Students:

· read and view texts and performances from a wide range of authors, subjects, and genres

· understand and identify the distinguishing features of the major genres and use them to aid their interpretation and discussion of literature

· identify significant literary elements (including metaphor, symbolism, foreshadowing, dialect, rhyme, meter, irony, climax) and use those elements to interpret the work

· recognize different levels of meaning

· read aloud with expression, conveying the meaning and mood of a work

· evaluate literary merit based on an understanding of the genre and the literary elements.

Intermediate - Speaking and Writing

1. Speaking and writing for literary response involves presenting interpretations, analyses, and reaction to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multilayered.

Students:

· present responses to and interpretations of literature, making reference to the literary elements found in the text and connections with their personal knowledge and experience

· produce interpretations of literary works that identify different levels of meaning and comment on their significance and effect

Learning Standards In English Language Arts

Standard 3-Language for Critical Analysis and Evaluation

Students will read, write, listen, and speak for critical analysis and evaluation.

Intermediate - Speaking and Writing

1. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based.

Students:

· present (in essays, position papers, speeches, and debates) clear analyses of issues, ideas, texts and experiences, supporting their positions with well-developed arguments

· develop arguments with effective use of details and evidence that reflect a coherent set of criteria (e.g., reporting results of lab experiments to support a hypotheses)

· monitor and adjust their own oral and written presentations according to the standards for a particular genre (e.g., defining key terms used in a formal debate)

· use standard English, precise vocabulary, and presentational strategies effectively to influence an audience.

Learning Standards In English Language Arts

Standard 4 - Language for Social Interaction

Students will read, write, listen, and speak for social interaction.

Intermediate - Listening and Speaking

1. Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations.

Students:

· listen attentively to others and build on others' ideas in conversations with peers and adults

· express ideas and concerns clearly and respectfully in conversations and group discussions

· learn some words and expressions in another language to communicate with a peer or adult who speaks that language

· use verbal and nonverbal skills to improve communication with others.

Intermediate - Computer Technology

1. Computers as tools for design, modeling, information processing, communication, and system control, have greatly increased human productivity and knowledge.

Students:

· use a computer to connect to and access needed information from various Internet sites.

· use computer hardware and software to draw and dimension prototypical designs.

· use a computer as a modeling tool.

· use a computer system to monitor and control external events and/or systems.

 

INITIATING ACTIVITY
 As a hook into the literature unit on HOLES by Louis Sachar, students will participate in a MYSTERY (Thoughtful Education STRATEGY – Watertown – See attached).  The class will be shown a bag full of articles including:a canteen,  an onion, old sneakers, a lizard, a shovel, a lipstick tube, a peach).  After examining the clues, the students will be divided according to NUMBERED HEADS and compose a group story from the clues given using the PASS AROUND PARAGRAPH strategy (Thoughtful Education – Watertown -  See attached)  Each group will then orally share the story with the other groups.  

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 Lesson 1 – 

· The students will learn the steps of RECIPROCAL TEACHING using “ A Terrible Accident” from Houghton Mifflin SOAR TO SUCCESS.

· The students will be grouped heterogeneously into home groups consisting of 4 members each. They will share read chapters 1-4 of HOLES.   In each group students determine who will be responsible for each of the 4 strategies for good reading: clarify, question, predict, and summarize.  

· The students will participate in a JIGSAW (Thoughtful Education – Watertown – See attached).   In the home groups, each member is responsible for writing, in 50 WORDS OR LESS, a description of one of the following: the setting at Camp Green Lake, Stanley, Stanley’s family, Stanley’s life at Camp Green Lake.  Before writing, expert groups are formed to discuss content of the task. (See rubric)
Lesson 2

·  In home groups, students will each share their responses from chapters 1-4.  Then they will share read chapters 5 and 6.  RECIPROCAL TEACHING strategies will be used in each group and shared with the whole class.

· The teacher will begin a class flow chart of the characters met and their relationships.  The students will include this information in their notes.

Lesson 3

· In home groups, students will read chapters 8 – 11 and use RECIPROCAL TEACHING strategies.  Students will write responses using generic response starters (such as: As I read, I was thinking…,  I wonder…) and add to the character flow chart.

Lesson 4- 8  (Chapters 12-28)

· Students  will continue reading chapters in home groups and using reciprocal teaching strategies.

· In the student folders, students make a list of words or ideas to clarify and discuss within the groups the steps to clarify.

· Students will respond to the literature each day, using 50 WORDS OR LESS.  Responses may be Brief Bio, Place/ Event, Cause/ Effect.  ( The Descriptive Writing rubric may be used to grade the writing.)

Lesson 9

· Students will individually write a prediction as to the title for Part 2 – The Last Hole.

· In home groups, read chapters 29 – 30.  Continue techniques using Reciprocal teaching.  

Lesson 10

· Students will read Chapter 31 in home groups then use the CENTRAL IDEA GRAPHIC ORGANIZER to discuss “bad luck”.

Lessons 11 – 16

· Students will read chapters 32 – 49 silently or in a small guided reading group, recording words or ideas to clarify as they read. 

· Students will discuss their ideas to clarify in their home groups. Use Central Idea Organizer to discuss foreshadowing.
· Students will use CENTRAL IDEA GRAPHIC ORGANIZER to discuss foreshadowing.
 Lesson 17

· After modeling the process, students will each be assigned a specific chapter from the following:13, 14, 15, 16, 19, 21, 22, 24, 30,31, 32, 35, 36, 37, 38, 39, 41, 42, 43, 44, 46, 47.  Students will review the chapter and discuss the relationships among the characters.  On Inspiration software, the pairs will design and label symbols for each character.  They then position the shapes to show the relationships represented in the reading.  Once printed, the groups describe orally the graphic relationships.  After group discussion, the students individually write in 50 WORDS OR LESS a conclusion about Stanley’s character changes as the story progresses.  (See rubric.)
Lesson 18

· In their home groups, students will discuss character traits that Stanley has developed throughout the story.     Discuss as a class how these traits were portrayed.  Assign each group a trait to make an ACROSTIC poster with specific examples of how the traits were portrayed.    Once they are shared orally with the class, each student will write an essay describing 2 of Stanley’s character traits.   Use of Microsoft Works or Word is recommended.                    
· Part 3 – Filling in the Holes – Students read chapter 50 in home groups. Students in home groups will clarify ideas that may seem confusing and individually write a summary of the chapter.
Lesson 19

· In their home groups, students will use a PROPOSITIONAL SUPPORT GRAPHIC STRUCTURE as an Inspiration template to discuss and fill the various “holes in the story that have been filled”. (See attached)
NOTE:  RECIPROCAL TEACHING is practiced and discussed each day for 5 minutes.  Periodic written self-reflection is assigned in response to:  “Which strategy helped me most as I read today?”

Lesson 20 – Extending and Refining 
 

· Using the Deduction – Graphic Organizer students will support the statement: Why is HOLES an appropriate title for this book?  Using a word processor, they will write an essay to support their opinion.  (See rubric)

CULMINATING PERFORMANCE 
Include rubric(s)
 Formative Assessment: Teacher made test.

Meaningful Use of Knowledge: Invention

As Louis Sachar, the students will invent a different setting for a story that develops Stanley’s character traits of perseverance and courage.  In an essay, the students will describe the setting and how the character traits would be developed in this setting. (See rubric) 

 

PRE-REQUISITE SKILLS
· Cooperative learning techniques

· Use of Inspiration software

· Writing process

· Keyboarding

· Word processing

 

MODIFICATIONS
 Students with Individual Education Plans will be provided the modifications designed for them.  

 

UNIT SCHEDULE/TIME PLAN
This unit is designed to take approximately a month.  The lessons vary in length, therefore, it will be up to the instructor’s discretion and the student’s abilities as to how long should be spent on each lesson.

 

TECHNOLOGY USE
 

Inspiration software

Microsoft Word

MYSTERY

A strategy to stimulate thinking by solving problems.  

Introduction:  Mystery presents students with a set a clues to hypothesize solutions to interesting problems.  The clues must by comprehensive and represent all data needed to solve the problem. 

  Steps:  

1. Teacher selects mystery and develops a set of clues.  All the information necessary to solving the problem must be included in the clues.

2.  Teacher makes sets of clues and distributes sets to groups of students.

3.  Students organize clues by similarities and hypothesize potential solutions.

4. Teacher may facilitate a discussion of students thinking, assign reading to support/refute students’ solutions, or identify solutions and organize debates.

5. Teacher leads discussion on most probable solution.

PASS AROUND PARAGRAPH


Pass Around Paragraph is a cooperative writing activity that reinforces the direct teaching of basic paragraph structure.  It can be used with pairs of students, triads, or groups of four.

Steps:

1. Begin with a topic sentence.  This can be teacher generated or developed from the group.  One student in the group copies the topic sentence on paper.

2. The topic sentence is passed to a second student in the group who adds a detail sentence.

3. The paper is then passed to the third student who adds another detail sentence.  

4. The fourth student in the group adds the final detail sentence.

5. The paragraph is passed back to student #1.  This student writes a concluding statement that the whole group has agreed upon.

6. Pass Around Paragraphs are shared with the class.

c. 1995 Hanson Silver Strong and Associates, Inc.

JIGSAW

A strategy for learning through teaching

Introduction:

In Jigsaw, a body of content is broken down into recognizable pieces, parts, or units.  The class is then broken down into the same number of parts.  Each Part is then assigned the content over which it is to become expert.  Each part then teaches its part to the other parts.  When all the pieces are put together the full picture is seen.

Steps:

1. Identify the content and break into manageable parts.

2. Select heterogenous teams to become experts on their respective parts.  

3. Arrange the schedule so that expert teams can teach their content to the other teams.

4. Have students participate in discussion or write summary analyses.

C 1995 Hanson Silver Strong and Associates, Inc.

DESCRIPTIVE WRITING
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   1

Clearly addresses the topic
Addresses the topic
Attempts to address the topic
Topic is minimally addressed

Several specific and accurate details
Some specific details, mostly accurate
Details are general, some are accurate
Little accurate information or details

Uses transitions
Few, if any, transitions
No transitions
No transitions

Few, if any, mechanical errors
May be some mechanical errors
Errors may interfere
Errors interfere with meaning

Rubric for Deduction

For 

HOLES by Louis Sachar
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Content
· Support for the generalization is totally accurate.

· Explanation is well-developed using many accurate details and/or examples.
· Support for the generalization is generally accurate.

· Explanation is developed using generally accurate details and/or examples. 
· Support for the generalization is somewhat accurate.

· Explanation is somewhat developed with some accurate details and/or examples.
· Support for the generalization has very little accuracy.

· Explanation is mostly inaccurate or nonexistent.

· Details are few, if any.



Conventions
· Uses sentence variety.

· Uses proper grammar and punctuation.

· Has few, if any, spelling errors.
· Generally uses complete sentences and some sentence variety.

· Generally uses proper grammar and punctuation.

· Spelling errors do not interfere with understanding.
· Uses mostly complete sentences, but little variety.  

· Contains some errors in grammar and punctuation.

· Spelling errors may interfere with understanding.
· Errors in sentence structure, grammar, and/or spelling interfere with understanding.

INVENTION TASK RUBRIC

For

HOLES by Louis Sachar 
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Content
· Creatively identifies and describes a detailed setting

· Creatively and logically develops character traits through setting
· Identifies and describes the details of a specific setting.

· Logically develops character traits through setting.
· Identifies setting, but may lack detailed description.

· Alludes to character traits, which may or may not connected to setting.
· Setting is vague, if addressed at all.

· Vaguely addresses character traits, if at all.



Conventions
· Uses sentence variety, proper grammar and punctuation

· Few, if any, spelling errors
· Generally uses complete sentences, with some sentence variety.

· Generally uses proper grammar and punctuation.

· Spelling errors do not interfere with understanding.
· Lacks sentence variety.

· Contains some errors in grammar and punctuation.

· Spelling errors may interfere with understanding.
· Errors in sentence structure, grammar, punctuation, and/or spelling interfere with understanding.

