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OVERVIEW
One of the essential concepts that students must master in Global Studies is the concept of culture.  This learning unit first uses several strategies to teach that concept and its components.  After relating culture to students’ lives, this learning unit has students apply these concepts to the Neandertal people that lived in Europe during the last Ice Age.  This unit is designed for a traditional forty-minute class over a period of nine days and is designed to be taught at the same time students are learning about evolution in biology class.

This unit is designed for a traditional forty-minute class over a period of nine days. 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

Students will learn the concept of culture.
Students will be able to discuss Neandertal culture in various ways (written, graphic, oral)

Students will learn the components of culture, which includes material, social, ideological, and artistic aspects.
Students will compare Neandertal and early human cultures.

Students will learn about the basic culture of the Neandertal people, which includes dwellings, religion, art, geography, and diet.
 

 Students will learn about the basic culture of early Homo sapiens.
 

 
 

 
 




ESSENTIAL QUESTIONS
What is culture and its essential components?

Does culture change over time?

Did early humans and other hominids like Neandertals share this concept?

What is the origin of our species?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

Social Studies

Standard 2: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives.

The study of world history requires an understanding of world cultures and civilizations including an analysis of important ideas, social and cultural beliefs, values, and traditions.  This study also examines the human condition and the connections and interactions of people across time and space, and the ways different people view the same event or issue from a variety of perspectives.

Students will define culture and civilization, explaining how they change over time.

Students will investigate various components of culture and civilization.

Standard 3: Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live – local, national, and global – including the distribution of people, places, and environments over the Earth’s surface.

Geography can be divided into six essential elements, which can be used to analyze important historic, geographic, economic, and environmental questions and issues.  Theses six elements include: the world in spatial terms, places and regions, physical settings, human systems, environment and society, and the use of geography. 

Students understand the development and interaction of social/cultural, political, economic, and religious systems in different parts of the world.

English Language Arts

Standard 1: Students will read, write, listen, and speak for information and understanding.

Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources.

Students interpret and analyze complex informational texts and presentations including technical manuals, professional journals, newspaper and broadcast editorials, electronic networks, political speeches and debates, and primary source material.

Students write and present research reports, feature articles, and thesis/support papers on a variety of topics related to all school subjects.

 Math, Science, and Technology
Standard 2: Students will access, generate, process, and transfer information using appropriate technologies.

Information technology is used to retrieve, process, and transfer information using appropriate technologies.

Students will access, select, collate, and analyze information obtained from a wide range of sources.

Standard 4: Students will understand and apply scientific concepts, principles, and theories pertaining to the physical setting and living environment and recognize the historical development of ideas in science.

Individual organisms and species change over time.

Students will explain the mechanisms and patterns of change.

INITIATING ACTIVITY
As a hook into the unit, the students will view a clip from the movie Clan of the Cave Bear.

Students using collaboration strategy Think-Pair-Share will link prior knowledge through strategy Word Splash after the hook Real-life connection.  The world splash is a collection of key terms.  These terms will be displayed on the board or an overhead.  Students will be asked to explain these terms with examples from their own lives.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.

Day One

-      To construct meaning for culture, the students will use the Think-Pair-Share strategy.

· At the beginning of the class, show a short clip of about 3 minutes from Clan of the Cave Bear.  The scene should show some cultural activity that the Neandertal participate in such as when they attack the cave bear to become “men.”  Ask the class what they have to do to become adults.  Tell them that becoming adults is part of their culture. 

· Bring in a favorite CD of yours to the class.  

· Explain to them why it is your favorite CD and see if any of them have heard of it or know anything similar to it.  Ask students in the class what their favorite CD or favorite type of music is.  After this discussion has ended, explain that music is one aspect of our culture.  Ask if anyone knows what the word “culture” means.

· Put up a Word Splash with the term “culture” in the center and various aspects of culture around it.  Some aspects include family, music, religion, recreation, jobs, clothing, housing, friendship, holidays, etc.

· Use Think-Pair-Share for the rest of the activity.  Have students write down something in their lives, which is related to one of the aspects of culture on the Word Splash.  Pair the students with a partner to discuss what each wrote down.  Have each pair share the best ones that they wrote down with the rest of the class.

· Have students come up with their own definition of culture.

· Before the students leave, read their definitions to the rest of the class.

· Right before the class leaves, give them the definition below, which might be similar to the definition that one student gave.  

“Culture is the patterns of behavior and thinking that people living in social groups learn, create, and share.”

· Tell them that their homework is to bring something from their culture to class tomorrow.

Day Two

· Students will construct meaning for the concept of culture through the strategy of show and tell.

-    Ask students to quickly write down a definition of culture.

· Using a “show and tell format,” have students come to the front of the room and explain to the class what they brought and how it represents their culture.

· Even if students did not bring anything to class, they can still do this because any material object can be considered part of our culture (books, pens, paper, money, hair ties, shoes, etc.).  Ideas are also part of our culture.

· While students are giving their show and tell presentations, write a list of what was brought on the board.  

· To organize the idea of culture, students will use the List-Group-Label strategy.

· Use List-Group-Label for the following:

( With the list that is on the board, have the students put those cultural elements into different categories.

( When the students have grouped the cultural elements into categories, they need to give each category a title.  They cannot have an “OTHER” category.

( Go around the room and see what categories students have come up with.

( Have some students share their categories and what they put in them with the rest of the class.

· Explain that anthropologists (the people that study culture) divide culture into the following categories: material (materials that are manufactured), social (how people organize themselves), ideological (what values people have), and artistic (activities of interest).

· One final activity is to see if the students can put the list that is on the board into the categories that anthropologists use.  Have them hand this in at the end of class.

Day Three
· To organize the knowledge of Neandertals, students will use a K-W-L.

· K-W-L

( Pass K-W-L charts out to the students.

( Write the word “Caveman” on the board.

( Tell the class to write everything that they know about cavemen under the “K” column.

( When they are done, go over the “K” column with the class.

( Tell them to write down what they think they are going to learn about cavemen under the “W” column.

( Go over this column with the class.

( Explain that the proper term for caveman is Neandertal.  Pass out material on Neandertals to the class.  This material should be in a Global Studies textbook, a biology textbook, Human Antiquity, or the “Neandertals: A Cyber Perspective” website.

( Have the class read the material.  While they read, they can add new questions to the “W” column.  They should also list new information that they learn under the “L” column.

( Have students divide the information they put in the “L” column into different categories under the chart.  Go around the room and help students if needed.

· Have students write a short summary (5 sentences) about the article before they leave.

Day Four

· Quickly review “culture” and its four different categories with the class.

· Go over the “L” column from day three with the class.

· Ask if the Neandertals had a culture.

· Explain that we can never really know, but we can look at what they left behind.

· To construct model for discussing Neandertal culture, students will use Semantic Word Mapping.

· To shape the discussion of Neandertal culture students will use Semantic Word Mapping
· Semantic Word Mapping.

( Using the readings from day three, have the students tell you some of the cultural elements about the Neandertals.  List these on the board.

( Put bubbles on the board with the term “Neandertal Culture” in the middle.  See below for an example.

( Have students draw similar bubbles on their own paper.  

( Have students go through their readings and “L” columns to fill in their semantic word maps.

( Have some students put theirs on the board.

( An example:


















Day Five

· To construct model for discussing early human culture, students will use 3-minute pause.

· Pass out sheets that discuss early human culture.  This can come from either a Global Studies textbook or Human Antiquity.

· Have the class read the selection.

· Every five to ten minutes stop the students from reading and have them write a one to two sentence summary about what they have read so far.

· When all the students are done, have them read their summaries aloud.

· Make sure that they have mentioned the important aspects of early human culture.  These should include the Mother Goddess, tools, nomadic travel, domestication of animals, etc.

Day Six

· To help students construct a model for the procedure of Big Mac essay writing through teacher modeling and written steps.

· Pass out rubrics for essay/pictures/speech.

· Go over the rubrics with the class.

· Review the Big Mac essay outline with the class and go over steps on the board.

· Explain that they need to do this for a final project on culture.

· Have students tentatively select one cultural aspect of Neandertals that they would like to write about.

· Review the outline format for the Big Mac essay.

· Using the readings from day three, have the students make a tentative Big Mac outline for their essay.  Go around the room and help them if needed.

Day Seven

· Let half of the class use the computers to get information about Neandertals.

· Let the other half go over their readings to take notes or begin their pictures.

· Monitor the students.

Day Eight

· Same as Day Six except switch, which half of the class is on the computers and which is at their desks.

Day Nine

· Students will compare and contrast Neandartal and early human culture.

· Comparison/Contrast

( Pass out comparison/contrast sheets.

( Give the students the following topic sentence: Although Neandertals and early humans had many similar cultural features, they were two distinct groups culturally.

( Give the students time to list these similarities and differences.

( When they are done listing, have them compare what they got with other students.  They may add other ideas to their own lists.

( Have them write an introductory paragraph for this essay.

( Collect both the paragraph and their list.

· With the time that is left in class, the students may work on their essays, pictures, or speeches.

Day Ten
· Students give their speeches and turn in their essays and pictures.

· As a final review, have students add one final thing to the “L” column of their K-W-L charts and read them to the class.

CULMINATING PERFORMANCE 
Include rubric(s)

Students will complete three performances to finish off this unit.  They will need to select one aspect of Neandertal culture, write a Big Mac Essay about that aspect, draw a picture to accompany it, and give an oral presentation to the class about this aspect.  To do this, students will need to select what they think is the most important part of Neandertal culture.  This should be done by using definitional investigation.  The book Human Antiquity and the “Neandertal: A Cyber Perspective” website are excellent sources for students to use about Neandertals.  The rubrics are included below.  They should be given out on Day five so students know what is expected of them.  Also included after the rubrics is the comparison/contrast outline and rubric for Day eight.

Note:  Big Mac and Picture rubrics were adapted from Marrick MacDonald’s “States’ Research Project,” which is available at www.title3.org.  
 Rubric for grading Big Mac Essay
(Adopted from the Oregon State Department of Education website)

Oregon Department of Education July 8, 1996

WRITING SCORING GUIDE
PRIVATE
Ideas and Content - Communicating knowledge of the topic, including relevant
examples, facts, anecdotes and details



6
The writing is exceptionally clear, focused and
interesting. It holds the reader’s attention. Main
ideas stand out and are developed by strong support
and rich details that fit the audience and purpose. The
writing has
· a clear focus and control.

· main idea(s) that stand out.

· details that are on topic and carefully selected; when

needed, use of resources provides strong, accurate,

believable support.

· an appropriate amount of detail (not too much or too

little) to support an in-depth explanation or

exploration of the topic; the writing makes

connections and shares insights.

· main ideas and selected details that fit the purpose

and hold the reader’s attention from beginning to

end.
5
The writing is clear, focused and interesting. It holds
the reader's attention. Main ideas stand out and are
developed by supporting details that fit the audience
and purpose. The writing has
· a clear focus and control.

· main idea(s) that stand out.

· details that are on topic and carefully selected;

when needed, use of resources provides strong,

accurate, believable support.

· an appropriate amount of detail (not too much or

too little) to support a thorough explanation or

exploration of the topic; the writing makes

connections and shares insights.

· main ideas and selected details that fit the purpose

and hold the reader’s attention from beginning to

end.
4
The writing is clear and focused. The reader can easily
Understand the main ideas. Support is present, but may be limited or somewhat general. The writing has
· a clear purpose.

· clear main ideas.

· details that are on topic, but may be too general or

limited; when needed, resources are used to provide

accurate support.

· details that may sometimes be too many or too few for

a thorough explanation or exploration of the topic;

some connections and insights may be present.

· main ideas and selected details that fit the purpose

and hold the reader’s attention most of the time from

beginning to end.

3
The writing has main idea(s), but they may be too
broad or simplistic. Supporting detail is often too
limited, overly general, or sometimes off the topic. The
writing has
· a purpose that is easy to find.

· main idea(s) that are easy to find but overly obvious

or predictable; main points or conclusions repeat

ideas often heard.

· support of main ideas, but there aren’t enough

supporting details, or they are too general,

predictable, or somewhat off topic.

· details that may not be based on reliable resources;

may be based on clichés, stereotypes, or sources of

information that are biased, uninformed, or

unreliable.
2
The writing has main idea(s), but they are
undeveloped, and the purpose is somewhat unclear.
The writing has
· an unclear purpose that requires the reader to guess

the main ideas.

· minimal development, lacking details.

· details, when included, are not well connected to

the main ideas and clutter the paper.

· details that are frequently repeated.
1
The writing lacks main idea(s) or purpose. The writing
Has
· ideas that are very limited or simply unclear.

· few or no attempts to develop ideas; the paper is too

short to demonstrate the development of an idea.

Writing Scoring Guide 
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PRIVATE
Organization Structuring information in logical sequence, making connections and transitions among ideas, sentences and paragraphs



6
The organization makes the central idea(s) and
supporting details clear. The order and structure are
strong and move the reader easily through the writing.
The writing has
· effective (and sometimes creative) ideas, details,

and examples in an order that is easy to follow.

· a strong and inviting introduction that draws the

reader in and a strong conclusion that leaves the

reader satisfied.

· smooth, effective transitions that tie together ideas,

sentences and paragraphs; the reader can move

easily from one part to the next.

· details placed where they work well and make the

most sense.
5
The organization helps clarify the central idea(s) and
supporting details. The order and structure are
strong and move the reader through the writing. The
writing has
· ideas, details, and examples in an order that makes

sense and is easy to follow.

· an inviting introduction that draws the reader in

and a conclusion that leaves the reader satisfied.

· smooth transitions that tie together ideas,

sentences, and paragraphs; the reader can move

easily from one part to the next.

· details placed where they work well and make the

most sense.
4
The organization is clear and functional. Order and
Structure are present, but may seem like a formula.
The writing has
· clear sequencing.

· an organization that may be predictable.

· an introduction that is recognizable but may not be

especially inviting; a developed conclusion that is

functional but may seem repetitive and ordinary.

· transitions that work but they may be awkward or

common.

· a body that is easy to follow with details that fit

where placed.

· an organization which helps the reader, despite

some weaknesses.

3
An attempt to organize the writing has been made, but
it does not work well in places or is too obvious. The
writing has
· attempts to put ideas in order, but the order is

sometimes unclear.

· a beginning and an ending, but they are either too

short or too obvious (e.g., "My topic is..."; "These

are all the reasons that...")

· a limited number of transitional words that are used

too many times (e.g., “and,” “then,” “but,”, “so,”

· “or,” “for,” “yet,” numbering)

· a structure that is too obvious, almost like a formula.

· details that seem out of order and confuse the

reader.

· an organization that helps the reader in some places

but breaks down in others.
2
The writing lacks a clear organizational structure. An
occasional attempt at organizing is made, but the
writing is difficult to follow and the reader has to
reread large sections. The writing may seem
incomplete. The writing has
· some attempts to organize ideas, but the order does

not make the meaning clear.

· a missing or extremely undeveloped introduction,

body, or conclusion.

· few or no transitions; when present they are

ineffective or overused.

· details are randomly placed; the reader is frequently

confused.
1
The writing doesn’t hold together; the writing seems
Haphazard and disjointed. Even after rereading, the
Reader is still confused. The writing has
· ideas that are not in a clear or logical order.

· no recognizable beginning or ending.

· few or no transitions.

· arrangement and pace of ideas that either drag or

feel rushed.

Writing Scoring Guide 
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PRIVATE
Voice - Expressing ideas in an engaging and credible way for audience and purpose



6
The writer has chosen an appropriate voice for the
topic, purpose and audience and shows a deep sense of
involvement with the topic. The writing is interesting
and sincere. The writing has
· an effective level of closeness to the audience or

distance from it (e.g., a narrative should have a

strong personal voice, while a research paper may

require a more objective voice; both should be lively

or interesting).

· an exceptionally strong sense of purpose and

audience.

· a sense that the topic has come to life; when

appropriate, shows use of originality, liveliness,

honesty, conviction, excitement, humor, suspense

and/or use of outside resources.
5
The writer has chosen an appropriate voice for the
topic, purpose and audience and shows involvement
with the topic. The writing is interesting and seems
sincere. The writing has
· an appropriate level of closeness to the audience or

distance from it (e.g., a narrative should have a

strong personal voice, while a researched report may

require a more objective voice; both could be lively

or interesting.)

· a strong sense of purpose and audience.

· a sense that the topic has come to life; when

appropriate, the writing shows originality,

liveliness, honesty, conviction, excitement, humor,

suspense and/or use of outside resources
4
A voice is present, and there is a sense of involvement
With the topic. In places, the writing is interesting and
Seems sincere. The writing has
· a questionable or inconsistent level of closeness or

distance from the audience.

· a sense of purpose and audience but may not use a

consistently appropriate voice.

· originality, liveliness, humor and/or use of outside

resources, when appropriate; however, at times

voice may be too casual or formal.

3
The writer doesn’t seem particularly involved with the
topic or may seem either too personal or too
impersonal. The writing has
· a voice that doesn’t seem to match the topic,

purpose, and audience.

· a limited sense that the paper was written for a

particular audience.

· a sense in places of the writer behind the words;

however, this may shift or disappear a line or two

later.

· limited ability to shift from a casual, informal voice

to one that is more objective when that is necessary.
2
The writing provides little sense of involvement or
evidence of a suitable voice. The writing has
· little or no sense that the writer cares about the

topic; the writing is largely flat, lifeless, stiff, or

mechanical.

· little or no awareness of matching the topic, purpose

and audience.

· little or no sense of the writer behind the words;

there are only a few places where the reader and

writer can feel a connection.

· a voice that is likely to be overly formal or overly

personal.
1
The writing lacks a sense of involvement and a suitable
Voice. The writing has
· no sense that the writer cares about the topic; the

writing is flat, lifeless, stiff, or mechanical.

· no sense that the piece was written for an audience.

· no hint of the writer behind the words; there are few

if any places where the reader feels connected to the

writer. The writing doesn’t get the reader involved.

Writing Scoring Guide 
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PRIVATE
Word Choice - Selecting functional, precise and descriptive words appropriate for audience and purpose



6
Words communicate the intended message in an
exceptionally interesting, accurate and natural way.
The writer uses a rich, broad range of words that have
been carefully chosen and thoughtfully placed. The
writing has
· accurate, powerful and specific words; word choices

make the writing interesting and lively.

· fresh, original expression; if slang is used, it is for a

reason and works very well.

· vocabulary that has variety and gets noticed but is

also natural and doesn’t seem to be trying to impress

the reader.

· ordinary words used in an unusual way.

· words that create strong pictures in the reader’s

mind; metaphors and similes may be used.
5
Words communicate the intended message in an
interesting, accurate, and natural way. The writer uses
a broad range of words that have been carefully chosen
and thoughtfully placed. The writing has
· accurate, specific words; word choices make the

writing more interesting and lively.

· fresh, clear expression; if slang is used, it is for a

reason and works well.

· vocabulary that may have variety and get noticed but

is also natural and doesn’t seem to be trying to

impress the reader.

· ordinary words used in an unusual way.

· words that create clear pictures in the reader’s mind;

metaphors and similes may be used.
4
Words communicate the intended message. The writer
Uses a variety of words that work and are appropriate
For the topic, audience and purpose. The writing has
· words that work but do not necessarily make the

writing more interesting and lively.

· expression that works; however, slang, if used, does

not always seem to match the purpose or seem

effective.

· some attempts at colorful language; however, they

may occasionally seem overdone.

· rare experiments with language; however, the

writing may have some especially good moments,

and it generally avoids clichés.

3
Language is ordinary. The writer does not use a
variety of words, producing a sort of "generic" paper
with commonly used words and phrases. Words may be
too technical or loaded with jargon. The writing has
· words that work, but that are rarely interesting.

· expression that seems ordinary and general; any

slang is used for a reason and is effective.

· words that are accurate for the most part, although

misused words may sometimes appear.

· attempts at colorful language that do not fit or seem

natural; they seem forced or trying to impress.

· too many clichés and overused expressions.

· overuse or ineffective use of technical jargon.
2
The language is monotonous and/or misused, taking
away from the meaning and impact. The writing has
· words that are flat or not specific enough.

· words or expressions that are either so common or

used so often that they detract from the message.

· images that don’t work because they are not clear or

are absent altogether.
1
The writing shows a limited vocabulary, or is so filled
With words not used correctly that the meaning is
Unclear. Only the most general idea comes through
Because the language is not specific enough. The
Writing has
· general, vague words that do not make the point.

· a small set of words used over and over.

· words that simply do not work; they seem too

general or just plain wrong.

Writing Scoring Guide 
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PRIVATE
Sentence Fluency - Developing flow and rhythm of sentences



6
The writing has an effective flow that is smooth and
natural. The sentences are put together so they are
consistently varied and interesting. The sentences
make the piece easy and interesting to read. The
writing has
· a natural, fluent sound; it glides along with one

sentence flowing effortlessly into the next.

· extensive variation in sentence lengths, patterns,

and beginnings that make the writing interesting.

· a sentence structure that helps the reader understand

the text by highlighting key ideas and relationships.

· strong control over sentence structure; if fragments

are used at all, they work well.

· natural-sounding dialogue, if dialogue is used at all.
5
The writing has a smooth, natural flow. Sentences are
put together so they are varied and interesting. The
sentences make the piece easy and interesting to read
aloud. The writing has
· a natural, fluent sound; it glides along with one

sentence flowing into the next.

· a variety of sentence lengths, patterns, and

beginnings that make the writing interesting.

· sentence structure that helps the reader understand

the meaning.

· control over sentence structure; if fragments are

used at all, they work well.

· natural-sounding dialogue, if dialogue is used at all.
4
The writing flows; however, connections between
Phrases or sentences may be less than fluid. Sentences
Are somewhat varied, making oral reading easy. The
Writing has
· a natural sound; the reader can move easily through

the piece, although it may lack a sense of rhythm.

· some repeated sentence lengths, patterns and

beginnings that detract somewhat from overall

impact.

· strong control over simple sentences; less control

over more complex sentences. If fragments are used

at all, they are usually effective.

· dialogue, if used at all, that usually sounds natural

but can sound artificial.

3
The writing tends to be choppy rather than smooth.
Sometimes awkward constructions force the reader to
slow down or reread. The writing has
· some passages that are easy to read aloud and some

that are choppy.

· some variety in sentence lengths, patterns, and

beginnings, although a few are used repeatedly.

· simple sentence used correctly, but more complex

sentences may have problems; if fragments are used,

they may not be effective.

· sentences that are correct, but are not very

interesting or appealing .

· dialogue that may not sound unnatural or not true-to-

life, if it is used .
2
The writing tends to be choppy or rambling. Awkward
construction often forces the reader to slow down and
reread. The writing has
· large portions of the text that are difficult to follow

or read aloud.

· sentence patterns that are monotonous (e.g., subject-verb

or subject-verb-object).

· a large number of awkward, choppy, or rambling

sentence structures.
1
The writing is difficult to follow or to read aloud.
Sentences tend to be choppy, incomplete, rambling, or
Just very awkward. The writing has
· sentences that may be hard to real aloud easily.

· confusing word order that often makes the meaning

hard to follow.

· sentence patterns that frequently make meaning

unclear.

· sentences that are fragmented, confusing, choppy, or

rambling on and on.

Writing Scoring Guide 
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PRIVATE
Conventions - Demonstrating knowledge of spelling, grammar, punctuation, capitalization, usage, paragraphing



6
The writing demonstrates mastery of a variety of
standard conventions, even in complex and less
common situations. Errors, if any, are not obvious or
significant. The writing has
· correct use of punctuation, including commas, semi-colons,

apostrophes and colons, in a variety of

situations to add meaning.

· correct spelling, even of difficult words.

· paragraphing that strengthens the impact and

organization.

· correct capitalization.

· correct grammar and usage that contribute to clarity

and style.

· skill in using a wide range of conventions in a

sufficiently long and complex piece.

· little or no need for editing.
5
The writing demonstrates strong control of standard
conventions which effectively contribute to the message
Errors are so few and so minor that they do not
distract the reader. The writing has
· correct grammar and usage.

· sound paragraphing.

· effective use of punctuation.

· correct spelling, even of difficult words.

· few capitalization errors.

· skill in using a wide range of conventions in a

sufficiently long and complex piece.

· little need for editing.
4
The writing demonstrates competent handling of
Standard conventions. Minor errors are distracting but
not confusing. The writing has
· correct end-of-sentence punctuation; minor and very

few or no instances of confusion with commas,

semi-colons, apostrophes or colons.

· common or key words spelled correctly.

· paragraph breaks that are logically placed.

· correct capitalization; errors, if any, are in

uncommon cases.

· occasionally incorrect grammar and usage; problems

do not confuse or change the meaning.

· a need for some minor editing.

3
The writing show a limited control of standard
Conventions. Errors begin to interfere with readability.
The writing has
· errors in grammar, usage, and capitalization that do

not block meaning but do distract the reader.

· paragraphs that sometimes run together or begin at

ineffective points.

· end-of-sentence punctuation that is usually correct,

but internal punctuation contains frequent errors.

· spelling errors that distract the reader; misspelling

of common words sometimes occurs.

· some control over basic conventions, but the text is

too simple or too short to show mastery.

· a significant need for editing.
2
The writing shows little understanding of standard
conventions. Errors often distract and confuse the
reader, requiring the reader to reread passages. The
writing has
· many places where punctuation is left out or

incorrect.

· frequent spelling errors, even of common words.

· random paragraph indentations or none at all.

· many capitalization errors, including sentence

beginnings and names.

· errors in grammar and usage that confuse the reader

or change the meaning or are inappropriate for

audience and purpose.

· a need for major revisions and corrections.
1
Numerous errors in conventions repeatedly distract the
reader and make the writing difficult to read. The
writing has
· very limited skill in using conventions.

· punctuation (including ends of sentences) that tends

to be omitted, haphazard, or incorrect.

· frequent spelling errors that significantly interfere

with readability.

· paragraphing that may be irregular or absent.

· capitalization that appears to be random.

· a need for extensive editing.


Picture Rubric
PRIVATE
Posters
4
3
2
1
Required Components

Required Components
All required components present
One required component missing
Two required components missing
More than two required components missing
*Colored

*name of cultural aspect at top

*8 X 11 minimum*Neandertal in picture 

*picture about aspect

Neatness
*name is easy to read

* picture are clear and understandable

* the layout is well thought out
* the picture is visually appealing to the eye

* parts of the poster can be seen from a distance

* it is organized
* the poster is somewhat cluttered in appearance

* parts of the poster can be seen from a distance
* organization was not thought out

* can not be seen from a distance


Word Arrangement
*word is arranged in an interesting way (arched, diagonally, curved, vertical)
* word is present, but presentation is traditional
* word is present
*word may or may not be present

* illegible


Focal Point
* one focal point is established based on content or subject

* one element is emphasized
* focal point is established
* focal point is vague in sections
* no specific focus

* haphazard arrangement


Composition

(repeating colors, symmetry, asymmetry, patterns)
* a definite form of composition is evident
* some form of composition is evident
*very little form of composition is evident
* no form of composition is evident


TOTAL POINTS
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Comparison/Contrast Rubric

PRIVATE
Task Component
4
3
2
1


Identifies Items
Selects items that are extremely suitable for addressing the objective and show original thinking.
Selects items that provide a means for completing the task.
Selects items that satisfy the basic objective, but creates some difficulties for finishing the task. 
Selects items that are not appropriate.


Identifies Characteristics
Selects characteristics that encompass the most essential aspects of the items and present a unique insight.
Selects characteristics that provide for a meaningful comparison.
Selects characteristics that provide for a partial comparison and may include extraneous characteristics.
Selects characteristics that are trivial or do not address the topic sentence.


Identifies the Similarities and Differences
Accurately assesses all similarities and differences for each item.  May provide inference from the comparison, which was not explicitly asked for. 
Accurately assesses the major similarities and differences among the characteristics.
Makes some errors in identifying major similarities and differences.
Makes significant errors in identifying the major similarities and differences.


PRE-REQUISITE SKILLS
Students need several pre-requisite skills for this project.  First, students need to be familiar with the Big Mac essay format.  This is the term used at Owen D. Young Central School for a traditional five-paragraph essay (introduction, three supporting paragraphs, and a conclusion).  Also, students need to be familiar with computers and how to navigate the internet.  This unit was designed to be taught the same time as a biology unit on evolution so students should also be familiar theories of human evolution.

MODIFICATIONS
At Owen D. Young, there are numerous computers in every classroom.  Because all schools are not yet blessed with this, it may be necessary to have a day scheduled in a school’s computer room ahead of time.  It is also important to work with the Resource Room and Special Education Teacher(s) for students with IEP.

UNIT SCHEDULE/TIME PLAN
This unit was designed with a traditional forty-minute schedule in mind to take place over ten days. It can easily be modified for block scheduling by simply combining several of the days into one period.  If that is true, students should be given a few extra days to complete the culminating performance.

TECHNOLOGY USE

This learning unit relies heavily on the “Neandertals: A Cyber Perspective” website.  This site is referenced with articles from traditional print sources is frequently updated when new information about Neandertals comes out.  Also, this unit also begins with a clip from the movie Clan of the Cave Bear.  

REFERENCES

Feder, Kenneth, and Michael Alan Park.  Human Antiquity: An Introduction to Physical 
Anthropology and Archaeology.  Mountain View, CA: Mayfield Publishing, 
1989. 

Last Neanderthal.  Dir. Steve Garwood.  Ambrose Video, 2001.

Ramanan, Kharlena Maria.  “Neandertals: A Cyber Perspective.”  
http://sapphire.instate.edu/~ramanank. 4/20/01.

Stringer, Christopher, and Clive Gamble.  In Search of Neanderthals.  New York: 
Thames and Hudson, 1993.
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TOPIC SENTENCE:











