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OVERVIEW
This unit is a mini research project for third and fourth graders to learn about one of the larger islands near their community of Clayton called Grindstone Island.  The students will learn how an island affects the life of the people living there.  They will also learn that lifestyles on Grindstone Island have changed over time.  This unit was completed in two 3-4 multi-age classes at Guardino Elementary School.  It is a two month long unit designed to totally immerse the children in reading, writing, speaking, and listening culminating in a final project.  The lessons take about one and one-half hours per day with a few exceptions.  The daily scheduled reading and writing workshop times are used for this project.  The activities are related to the New York State Standards in Language Arts, Social Studies, and Technology.

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

1. An island environment affects the life of the people living there.


1.  Fill in a Compare and Contrast graphic organizer showing how environment affects certain aspects of the physical, economic, and social life of the people on Grindstone Island and compare and contrast it to our community of Clayton. 

Use map to locate Grindstone and then construct own map.

2.  Grindstone Island has changed over time.


3.   Information can be gotten from reading and listening to ideas of others.  Questions can be asked to extend student’s meaning.
 2 & 3.  Analyze perspective of an old time Grindstone Islander through his eyes.

-Read and interpret documents about                                  Grindstone Island.(census, tax roll, etc.)

-Locate reference materials in library.

-Retrieve articles from newspaper archives.

-Formulate questions and conduct interviews of local experts.

-Read and analyze official documents.

-Read for information.



4.  Information can be clearly written. 
4. Take notes.

· Write at least 2 paragraphs about their topic on Grindstone Island for a Class Picture Book.  

· Draw a picture to go with their written piece.

5.  Written pieces can be presented in a variety of ways.
 5.  Written pieces will be typed and put into class picture book.

-  Learn to use the Power Point Program to prepare presentation for parents. 

ESSENTIAL QUESTIONS
1. How does the environment affect the life of Grindstone Islanders?

2. What was Grindstone Island like over the past 100 years and how do we learn about its history and share that information with others?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
CONTENT AREA: English/Language Arts

LEVEL:  Elementary

Standard 1- Students will read, write, listen, and speak for information and understanding.

KEY IDEA 1: Listening and reading to acquire information and understanding involves collecting data, facts, and ideas; discovering relationships, concepts, and generalizations; and using knowledge from oral written and electronic sources.

The student should be able to:

    Gather and interpret information from:

Children’s reference books

Textbooks

Audio visual presentations

Newspaper archives

Brochures

Local history books

Information from speakers on local history and people from Grindstone Island

     Gather and interpret information from:

Maps

Photographs

Postcards

     Select and use strategies:

Note taking

Organizing

Summarizing

     Present information clearly in a variety of oral and written forms such as:

Summaries in paragraph form for picture book

Picture for Power Point Presentation

Presentation to Parents

Video of Presentation for community to run on local cable station

Presentation for other children and adults at the museum during the summer

     Observe basic writing conventions:

Capitalization

Spelling

Grammar

Punctuation

Sentence and Paragraph structure

     Use the computer for word processing:

Final draft

Scanning photographs for picture books and Power Point Program

     Equipment:

Scanner

Digital cameras

CONTENT AREA: Math, Science, and Technology

LEVEL:  Elementary

STANDARD 2: Students will access, generate, process, and transfer information using appropriate technologies.

KEY IDEA: information technology is used to retrieve, process and communicate information and as a tool to enhance learning.

     Use a variety of equipment and software packages to enter, process, display, and communicate information in different forms using pictures, text, and sound.

      Access needed information from printed media, electronic data bases, and community resources.

CONTENT AREA: Social Studies

LEVEL:  Elementary

STANDARD 1: Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

KEY IDEA 4: The skills of historical analysis include the ability to explain the significance of historical evidence.

     The students will:

View historic events through the eyes of those who were there, as shown in their art, writing and artifacts.

CONTENT AREA: Social Studies

LEVEL: Elementary

STANDARD 3: Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live-local, national, and global- including the distribution of people, places, and environments over the earth’s surface.

KEY IDEA 1: Geography can be divided into six essential elements which can be used to analyze important historic, geographic, economic, and environmental questions and issues.  These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environment and society, and the use of geography.

       The student will:

Study about how people live, work and utilize natural resources.

Draw maps and diagrams that serve as representations of places, physical features, and objects.

Investigate how people depend on and modify the physical environment.

INITIATING ACTIVITY

1. Invite a resident of Grindstone Island to the classroom.  (It should be a relative of one of the students in the class, if possible).  Have the visitor read the poem “If Once You Have Slept On An Island.”*  Then have the visitor talk to the students about Grindstone Island.

2. Next have everyone do the Human Treasure Hunt.**

*Poem can be found at the end of this unit.

**Dimensions of Learning Teacher’s Manual, Robert Marzano and Debra Pickering, Association for Supervision and Curriculum Development, Alexandria, Virginia.  This treasure hunt page can be found at the end of this unit.

 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 Day One- Using Local Maps of the 1000 Islands find Grindstone Island, Clayton, and other large islands surrounding Grindstone Island.  Have students look at the island map of Grindstone. (Included at the end of the unit.)  Go over the map parts of the island.  Then with a partner fill out the word map chart for ISLAND.**

**Dimensions of Learning Teacher’s Manual, Acquiring Knowledge, Strategies for Vocabulary, sheet found at the end of this unit.

Day Two-Share their word map charts.  Next watch the video produced by high school student Renae LaShomb called Grindstone.  Discuss.

Day Three- Using the Compare/Contrast Graphic Organizer found in the Dimensions of Learning Teacher’s Manual,** enlarge it to bulletin board size.  Show students how to compare and contrast Clayton to Grindstone Island.  This organizer will be kept up as an ongoing process.  As information is gained it will be put on the chart.   Topics for the area marked different on the organizer will be given.  Examples are: transportation, farming, schools, recreation, weather, getting information, and etc.

**Compare and Contrast Organizer is at the end of this unit.

Day Four- Read Grindstone Island (A single sheet of history written by Grace Wright and included at the end of this unit.)  As a class brainstorm a list of questions about Grindstone Island to ask the local town historian.  Teacher should type the list of these questions up.  Give one list to the town historian.  Run off enough copies of these questions for all of your students.

Day Five- Listen to the town historian tell about the history of Grindstone Island.  Students will take notes as they listen.  They will also be handed out the papers with the questions on them.

Day Six- With the handout of the questions for the historian, in partners, students in collaboration using Pairs Check* will each come up with two new pieces of information about Grindstone Island.  Students may answer more questions if they can.  Hand in questions and answer sheet.  Check for understanding.   Add any new information to the comparison/contrast chart as a class.

 *Dimensions of Learning Handbook(Collaboration strategies in the Acquiring/Integrating Knowledge phases)

Day Seven- List the topics we will study about Grindstone Island: Land &Location, Churches, Recreation, Family Life, Transportation, Jobs (quarries, cheese factory), Communication, and Farming.  Students will select their top three areas of interest.  The teacher will sort the groups according to students’ first choice, keeping in mind that the size of each research group should be similar.  Also, the groups need to be heterogeneous.  A list of the teacher and the students in each research group is posted for classes the next day. 

Next students will write a thank you letter to the town historian.

  Day Eight-The Research Begins

The groups go to their assigned teacher.  In small groups the students learn about research.  The teacher models how to ask good questions about a topic by choosing a topic of general interest (ex. boats) and generating questions with the group. Each student then brainstorms a list of at least 20 questions pertaining to their topic.  They should be who, what, where, when, why, and how questions.  Do not use questions that have yes of no answers.  Questions are due the next day.

Day Nine-Read

Collect students’ questions.  Students begin reading and highlighting information about their topic.  The teacher should collect various resources for the students so that they will be able to begin reading now.

Day Ten, Eleven, and Twelve-Read, Read, Read

Students continue reading to become experts on their topics.  During these times, the teacher passes back each student’s questions individually.  Then the teacher models for each research group how to categorize their 20 questions.  For example, the farm group might find that their questions could fit under the headings: location, crops, livestock, tools, reasons for decline, and daily activities.  There should be no more than four or five major headings or categories.

Day Thirteen-Speaker

Manley Rusho, a Grindstone Island native, comes to the classroom to speak to the students.  Pupils take notes and ask questions about their topics.  Using any new information, fill in the large compare/contrast bulletin board from Day Three lesson.

Day Fourteen, Fifteen, and Sixteen-Note Taking

Students use colored pencils to write each of their questions on index cards.  The color of the pencil is determined by the color of the category it was placed under.  Once the questions are on index cards, the teacher models how to take notes.  Then students begin answering their questions on their cards by taking notes from their readings.  Checking students’ notes is an ongoing individual process during this time.

Someday during this time a full day field trip to Grindstone Island is scheduled and taken.  Students take their notebooks and digital cameras.  Mr. Rusho will act as our tour guide and a school bus will be sent over by barge so that we will be able to use it on the roads of Grindstone Island.

Day Seventeen-

Make sure all the information is on the compare/contrast chart.  Using the information on the chart, the students will write an essay comparing and contrasting Grindstone Island and Clayton.  Rubric for assessment is at the end of this unit.  It should be shared with the students before they begin writing.

Day Eighteen, Nineteen, and Twenty-Writing Process

When students’ notes are completed, they begin drafting 2-3 paragraphs about their topic knowing that their audience will be other children. Students take their pieces through all the steps of the writing process. 

Day Twenty one and Twenty two-

Computer schedules are set up to begin typing paragraphs and scanning drawings and photographs.  Both the school librarian and computer teacher help with these lessons.  Rubrics will be shown to the children ahead of time.

Day Twenty three and Twenty four-

With the classroom teachers and the computer teacher, students plan and prepare a one to two page Power Point Presentation to be shown to the parents.

CULMINATING PERFORMANCE 
                                                     Include rubric(s)

During the first week of June, parents, administrators, and friends are invited to the Thousand Islands Museum to listen to the students’ Power Point Presentation on Grindstone Island.  They will also share their class picture books.  The program is videotaped and played on the local cable television station.

The students will also read their class picture book with the kindergarten and first grade students of the school.

 

 

PRE-REQUISITE SKILLS
Students need to know how to use Micro Soft Word  programs and digital cameras.

MODIFICATIONS

This project was done with a team of two classroom teachers, a learning resource room teacher, a remedial reading teacher, a computer teacher, and the school librarian.  The students were allowed to choose a research topic from a given list.  There were eight groups of  4-5 children.  We had children of mixed academic abilities in each group.  The groups were small so teachers could work with any child having difficulties.

 

 

UNIT SCHEDULE/TIME PLAN

This unit takes approximately five to six weeks to complete.  We used the reading time in the morning and writers’ workshop time in the afternoon to complete the lessons.  We spent about one to two hours per day on the lessons.

 

 

TECHNOLOGY USE

Technology use is interspersed throughout the unit.  Teachers and students will use digital cameras, scanners, computers, and various word processing programs.  We will also use camcorders, VCRs, and videotapes.  Students’ will be assessed on their contribution to the Power Point Presentation.
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IF ONCE YOU HAVE SLEPT ON AN ISLAND

If once you have slept on an island, 

You’ll never be quite the same;

You may look as you look the day before

And go by the same old name.

You may bustle about in streets and shops;

You may sit at home and sew,

But you’ll see blue water and wheeling gulls 

Wherever your feet may go.

You may chat with the neighbors of this and that

And close to your fire keep, 

But you’ll hear ship whistle and lighthouse bell

And tides beat through your sleep.

Oh, you won’t know why, and you can’t say how

Such change upon you came,

But once you have slept on an island

You’ll never be quite the same!

                                                                              By: Rachel Field
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Description L_ 550 19, T

Word maps and charts are graphic representations that help students visualize the components of
_definition. The map includes three relationships essential to a rich definition:

e Whatisit?
e What is it like?
e What are some examples?

Word maps teach students the qualities of a definition. Too often, students have a narrow concept
of what the meaning of 8 word encompasses. Many students think of definitions as simple, diction-
- ary-like statements characterized by little elaboration and personal comment. Word maps encourage
students to personally integrate their background knowledge with a concept. Once students
understand the qualities of a definition, they apply this knowledge to expand their own vocabularies’
and to master unfamiliar concepts.

Procedure

Step 1: Explain to students that in order to understand new vocabulary, they need to know what
makes up a definition of a word. Go over the three questions that make up a definition.

Step 2: Introduce students to the word map, and describe its parts. Begin with a familiar concept
such as ice cream.

Step 3: Ask, "What is it?" (food, dessert). Write these descriptors on the map. (Tell students that their
answers should be general.) Next, ask students, “What is it like?” Record their responses on
the map (cold, creamy, delicious, soft, hard, etc.). Explain that these qualities are properties
that make ice cream different from other foods and desserts.

Step 4: Ask for examples (chocolate, vanilla, strawberry, butter pecan, etc.). Encourage students to
use information from their background experiences as they complete their maps.

Step 5. Model the process and guide the students through several other examples.

Step 6: Encourage students to use maps independently as they study. Tell them that word maps and
charts help them to learn new, difficult concepts and that they can use them to study for

exams.
Example: "Ice Cream” Word Map
What is it?
food What is it like?
cold
* creamy
delicious
Ice Cream
hard/soft
chocolate vanilla strawberry butter pecan :
|
What are some examples? '
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GRINDSTONE ISLAND , /o riqat

After years of disputed ownership, Grindstone Island became a part of
New York State in 1822, by treaty. The first recorded settler was Amariah
Howe in 1802, ZLumbering was the first known industry.

In 1880, fifty quarry men from Scotland, Wales, Ireland and Denmark cam
to the Island to mine the red granite in the quarries owned by Robert Forsy
These sturdy folk built the first school in the Town of Clayton. In 1890~
1896, Reverend Alexander Shorts built a church. After the quarries closed
in 1895, farming became a way of life. An excellent cheese factory (33 pat
voperated from 1896 to 1957.

In the summer of 1884, the American Canoe Association encamped on the
northern end of the island. The Iroquois Indians had camped there for year
The site is known as Canoe~Picnic Point State Park,

Buildings of record have been a U.S.Customs(1896-1915), a U.S. Post
Office(1880-1974), a general store with a second floor meeting hall suitabl
for basketball and dancing, two schools and a church. The church, a school
and Dodge Memcrial Hall are the only active public buildings remaining.

Electric power reached the island via underwater cable in 1955,
Telephones were installed in 1956, |

In 1975, tweniy two'permanent homes are maintained. Seven farms are
engaged in the production of beef cattle., There are 65 permanent residents
Twelve children attend the one room school on the island(K-6) and seven
attend Thousand Island High School at Sand Bay. Many of the residents are
descendents of early settlers. There are many cottages occupied in summer,
some by the same families for generations.

All supplies are transported from the mainland. Daily river crossings
" are made. Two landing barges are employed for machinery and catile.

In 1960, two residents, Mr. & Mrs, David Atherton skated to Clayton at

age 82 on wooden skates purchased in 1901,
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discuss any new information learned AFTER
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Paired Verbal Fluency
This strategy is for getting to be verbally
active with important information prior to a new

topic.

Identify a #1 and a #2 in the pair

#1 talks while #2 listens (or writes)

#2 talks while #1 listens (or writes)
Discussion should focus on points the
partners want clarified or questions they
want answered

WM o

Pairs Check
1. Partners both do first two problems, etc.
2. Partners must agree on answers before
proceeding to the next two problems, etc

Pathways to Understanding -Lipton &Wellmar
Pathways Publishing, 229 Colyer Road,
Guitford, VT. ISBNO - 9685022-0-5





Treasure Hunt

Find Someone Who……..
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knows what an island is.
has swum in the St. Lawrence River.



has been to a cottage or a summer home.


has taken a tour boat in the 100 Islands.
can name an island in the 1000 Islands.

has slept on an island.
has been to Potter’s Beach.
has eaten River Rat cheese.

 


Power Point Presentation Rubric

                             3            2          1

Graphics
Student’s graphics are clear, sized correctly and spaced properly.
Student’s graphics are somewhat clear, and sized correctly and somewhat spaced properly. 
Student uses superfluous graphics or unclear graphics, or graphics that are not properly placed.

Text
The text is easily understood, logically organized, and contains correct information. 
The text is somewhat clear, organized and contains correct information.
The text is disorganized, and unclear in some places with some mistakes in information.

Mechanics
Presentation has no more than one misspelling and/or grammatical error.
Presentation has no more than two misspellings and/or grammatical errors.
Presentation has three or more spelling and/or grammatical errors.

Elocution
Student pronounces words correctly.  Audience members can hear presentation.
Student pronounces a few words incorrectly. Some audience members can hear presentation.
Student pronounces some words incorrectly, and speaks too quietly for students in the back of class to hear.

Visual Rubric for the Picture Book

        3                         2                        1

Supports the text
Somewhat supports the text
Has little to do with the text

Neat in appearance
Somewhat neat in appearance
Erasures

Clear photographs
Somewhat clear photographs
Fuzzy photographs

Rubric for Written Mechanics of Picture Book

     3                          2                       1

Few, if any, errors.
Errors that may interfere somewhat with readability.
Many errors of grammar, syntax, capitalization, punctuation, and spelling that interfere with readability and comprehension.

Grammar, syntax, capitalization, paragraphing, and punctuation are correct.
Some errors of grammar, syntax, capitalization, punctuation, or spelling.
Mistakes interfere with readability and comprehension.









Rubric for the Content of the Student’s Written 2 to 3 Paragraphs in the Class Picture Book

                           3               2               1

Meaning:  The extent to which the response exhibits understanding and interpretation of the tasks
· fulfill the requirements of the tasks

· demonstrate insight and make connections
· Fulfill some requirements of the task

· make some connections
· fulfill few requirements of the task

· make few connections

Development:  The extent to which ideas are elaborated, using specific and relevant details and examples
· develop ideas fully with thorough elaboration

· make effective use of relevant and accurate examples to support ideas
· may be brief, with little elaboration

· provide some examples and details
· may contain a few examples or details

Organization:  The extent to which the response exhibits direction, shape, and coherence
· establish and maintains a clear focus

· show a logical, coherent sequence of ideas through the use of appropriate transitions
· generally focused but some irrelevant details

· show a clear attempt at organization
· may focus on minor details, or lack a focus

· show little of no organization

Language Use: The extent to which the response reveals an awareness of audience and purpose through effective use of words, sentence structure, and sentence variety.
· are fluent and easy to read, with vivid language and a sense of engagement or voice

· stylistically sophisticated, varied sentence structure and challenging vocabulary.
· are readable, with some sense of engagement or voice

· primarily use simple sentences and grade level vocabulary
· are often repetitive, with little or no sense of engagement or voice

· use minimal vocabulary
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