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OVERVIEW

This thematic unit on Friendship and Belonging centers on the novel Crazy Lady by Jane Lesley Conly.  Although it is a Language Arts unit, many of the events that take place revolve around issues dealing with alcoholism and the impact it has on family and those close to the family.  Many of the role-play activities and written responses throughout the unit can easily be connected to what students are currently learning in health about alcoholism.  The unit also incorporates other short stories and poetry pieces that reinforce the unit theme as well as paralleling tasks on the New York State English Language Arts Exam. 
	Declarative
	Procedural

	· Students will understand the key elements of characterization.
	· Students will be able to use the skills of comparing and contrasting.

	· Students will understand how setting influences characterization.
	· Students will be able to write a persuasive business letter.

	· Students will identify key elements of plot including foreshadowing,, exposition, mood, internal and external conflict.
	· Students will be able to develop arguments using specific details and evidence that reflect a coherent understanding of plot and characterization

	· Students will connect key concepts from the unit to their own lives.
	· Students will work in pairs to research and create an alcoholism awareness brochure.

	· Students will better understand the physical, emotional and social effects of alcoholism.
	· Students will perform an I-search for information regarding the stages of alcoholism and the effect it has on people


CONTENT KNOWLEDGE 

ESSENTIAL QUESTIONS

· What does it mean to belong?

· What is true friendship?
· What are the effects of alcoholism?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

Standard 1: Language for Information and Understanding

Students will listen, speak, read, and write for information and understanding.  As listeners and readers, students will collect data, facts, and ideas; discover relationships, concepts, and generalizations; and use knowledge generated from oral written and electronically produced texts.  As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to acquire, interpret, apply, and transmit data.

· Relate new information to prior knowledge and experience

· Understand and use the text features that make information accessible and usable, such as format, sequence, level of diction, and relevance of details.
· Establish an authoritative stance on the subject and pro-vide references to establish the validity and verifiability of the information presented

· Organize information according to an identifiable structure, such as compare/contrast or general to specific

· Develop information with appropriate supporting material, such as facts, details, illustrative examples or anecdotes, and exclude extraneous material

· Use the process of pre-writing, drafting, revising, and proofreading (the “writing process”) to produce well-constructed informational texts

· Use standard English for formal presentation of information, selecting appropriate grammatical constructions and vocabulary, using a variety of sentence structures
Standard 2: Language for Literary Response and Evaluation

Students will read and listen to oral, written, and electronically produced texts and performances from American and world literature; relate texts and performances to their own lives; and develop an understanding of the diverse social, historical, and cultural dimensions the texts and performances represent.  As speakers and writers, students will use oral and written language that follows the accepted conventions of the English Language for self-expression and artistic creation.

· And observing the rules of punctuation, capitalization, and spelling. Read and view texts and performances from a wide range of authors, subjects, and genres

· Understand and identify the distinguishing features of the major genres and use them to aid their interpretation and discussion of literature

· Identify significant literary elements (including metaphor, symbolism, foreshadowing, dialect, rhyme, meter, irony, climax) and use those elements to interpret the work

· Recognize different levels of meaning

Standard 3: Language for Critical Analysis and Evaluation

Students will listen, speak, read, and write for critical analysis and evaluation.  As listeners and readers, students will analyze experiences, ideas, information, and issues presented by others using a variety of established criteria.  As speakers and writers, they will use oral and written language that follows the accepted conventions of the English Language to present, from a variety of perspectives, their opinions, and judgments on experiences, ideas, information and issues.

INITIATING ACTIVITY

As a hook into the unit, students will watch a five-minute video clip from the movie “Simon Birch”.  After viewing, students will create a Type I Response (see page on Five Types of Writing) describing how they would feel if they were in Simon’s shoes.   Students will Pair-Share their responses.  Students will then work in Numbered Heads to create a list of 3-5 reasons why people sometimes don’t belong or fit in.  Students will then share responses with whole class and a master list of reason will then be generated for display in the classroom throughout the unit. 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining experiences for all stated declarative and procedural knowledge

	Declarative:
	Procedural:

	Day 2
	Day 4

	Day 3
	Day 15

	Day 5
	Day 17

	Days 10—12
	Days 26-29

	Day 13
	

	Day 16
	

	Day 17
	

	Day 22
	

	Day 25
	


Day 1: Introduce unit theme and use the five word-three word strategy to create a list of reasons why they feel people sometimes have a difficult time fitting into a group, neighborhood, classroom, and/or their society.

Share responses and list on poster paper.  Display for reference throughout the unit.

Homework: Have students create a Type 1 response, explaining a time when they felt left out or a time when they didn’t feel like they “fit-in”. In their response they need to describe the situation, explain how they felt, and explain how they handled the situation.

Day 2: Share Type 1 responses.  Read the short story, “Betty Anne” by Ina Hughes.  Have students complete graphic organizer and extended response.  

Day 3: Introduce and distribute the novel, Crazy Lady.  Give students three minutes to look at the cover and the quotes on the front and the back of the book.  After giving students time to preview the novel, give students time to create a Type 1 Prediction Response.  What do you think the story is going to be about?  What do the pictures reveal about the story?  What does the quote, “Friends come from unlikely places” seem to reveal about the novel?  Have students Pair/ Share their prediction responses, providing reasons from the preview to support their predictions.

Before students read the novel, use the Word Map strategy to introduce the term exposition to the students.  

Read chapter 1.  After reading, have students create a Type 2 listening response, “What exposition is revealed about Vernon, his family, and his life in the opening chapter?”

Day 4: Use the Think-Pair-Share strategy to have students consider the following question--“Does where a person live influence how a person acts or behaves?”  

After sharing the responses, review elements of setting.  Listen to chapter 2-3.  In these chapters the novel’s setting is revealed.  After listening to the chapters, have half of the students work with a partner to come up with words and phrases from the chapter that represent Tenley Heights.  Have the other half of the students come up with words and phrases from the chapters that represent the “slums”.  

Share words and phrases and fill in the Venn Diagram, showing the similarities and the differences between Tenley Heights and the slums.  

Students use the key words and phrases to draw a picture of the setting. 

Day 5: Discuss elements of characterization.  Read chapters 3-4.  Have students use the Observing/ Conclusion Graphic Organizer to outline observations they made about Maxine’s character and then what these observations help them conclude about her.  Discuss what the way she speaks, dresses, and seems to say to reveal about her.  

Day 6: Read excerpts (opening chapter) from the novel, Friends by Rosa Guy and The Cat Ate My Gymsuit by Paula Danziger.  Have students identify elements of characterization.  Have students create their own colorful characters. Use the Colorful Character Graphic Organizer to brainstorm, and then give students time to work independently to create an opening chapter to a novel where their colorful character is introduced.

Day 7: Editing Workshop Have students work in Collaborative Groups of three to four to share their colorful character responses.  After listening to the responses, members of the group need to provide feedback and suggestions for revising.  Next, students will work on their revisions.

Day 8: Using Earthwalk, students will publish their revised Colorful Character responses.  

Day 9: Students will share their revised Colorful Character Responses with their Cooperative Groups from day 7.  Each group will select one response to share with the class orally. 

Day 10-12: Read chapters 3-4.  Use the cause/effect graphic organizer to analyze how Vernon’s life is impacted when he doesn’t make the baseball team.  Because he doesn’t make the baseball team, Vernon starts to hang out with his friends become increasingly destructive.  Have students work in Cooperative Groups to design an activity or program that would help keep kids like Vernon off the streets.  Students need to develop a mission statement for the program and a flyer to advertise their program.  Each group will use Microsoft Publisher to create their flyers.  Flyers will be displayed in class and students will vote on the mission statement and flyer that is most appealing.  The group with the most votes will win a free book pick from the next book order for each member of the group.

Day 11: Have students listen to chapter 5.  After students listen, have them create a Type 2 response, predicting what they think might happen next as a result of Vernon’s actions at the end of chapter 5. (Cause/Effect) Have students Pair/Share responses.  Read chapter 6-7.  Explain how the potato incident has started to change Vernon’s relationship with Maxine and Ronald.  Distribute the Story Plot Map and display one on the overhead.  Using the map we will outline the rising action and/or events that lead to the climax (potato incident), and we will look at some of the events that have happened as a result of the climax.

Day 12: Students will break into small groups to read chapters 8-9. After reading chapters 8-9, distribute the exposition review sheet.  Have students discuss elements of exposition and what exposition is revealed about Maxine in the last two chapters.  Then have students create the character sequence graphic organizer.  

Day 13: Break students into small groups, have students “Round Robin Read” to each other.  After students read, have students construct questions for discussion.  As a whole group, have groups share discussion questions and invite students to respond.

Day 14: Use the PreP strategy prior to reading chapters 12-13.  “What comes to your mind when you hear the word alcoholic?  Individually, have students write down all of their associations and then make a composite list on the chalkboard of all the different responses.  Have students reflect on why each association was made and then extend the activity by asking students the following:

What does an alcoholic look like?  What does an alcoholic act like?  What makes people become an alcoholic?”  What other information do you know about this topic?

Connect discussion to Maxine Flooter and have students listen to the next few chapters to identify some of the characteristics we noted in the PreP activity.

Read chapters 12-13.  For homework, have students create a Type 2 Response.  Why do you think Maxine lashes out at Vernon during church?  How would you feel if you were Vernon at the end of chapter 13?  

Day 15: Use the Think-Pair-Share strategy to have students respond to the following question: “Is Maxine a good mother?”  After students share with a partner, have students respond.  Use the Pro-Con Graphic Organizer to list student responses.  Read chapters 14-16.  For homework give students the foreshadowing review and response.  What do Miss Marlow’s increased visits seem to be foreshadowing?

Day 16: Distribute the Type 5 Persuasive Business Letter Response.  Read through the task together and sample business letters. Distribute the Constructing Support graphic organizer.  Give students time to complete.

Day 17: Review elements of business letter (format and content).  Give students class time to complete their first draft.

Day 18: Distribute the revising checklist.  Go over directions and then break students into peer conferencing groups.  Give students time to share letters and get feedback from their groups.  Letters need to be revised for next class period.

Day 19: Students will be able to publish business letters using Microsoft Publisher and Earthwalk.

Day 20: Share letters.  Read chapters 17-20.  After reading the chapters have students create a Type 2 response, explaining how Maxine’s mood has changed in the last few chapters.  What events from the last few chapters seemed to have contributed to this mood change? After students create and share their responses.  Discuss Maxine’s mood change and relate it to what students know about drug abuse and addiction.

Day 21: Read chapters 20-24.  

Day 22: Read chapters 25 + 26. Have students create a Type 1 Response.  “If you were Vernon how would you be feeling following the church incident?”  Support answers with specific details from the novel.

Day 23: Introduce Type 5 Response: Persuasive Business Letter.  Complete the Venn Diagram, comparing a friendly letter to a business letter.  Model the process for creating a business letter and the format for writing the business letter.  Identify the purpose, audience, and task.  Have students complete the QAD sheet to help them clarify and generate ideas for their response.  

Day 24: Invite students to share their QAD responses.  Then, give students time to draft their business letters.

Day 25: Students will work in peer-editing groups to get feedback and suggestions for revising their letters.  For each conference, the students will be required to complete the “Business Letter Checklist” and provide specific feedback and suggestions for improvement.

Day 26: Using Earthwalk, students will use Microsoft Word to publish their letters.  After letters are published, letters will be shared on the “big screen”.  

Day 27-28: Read the resolution of the story.  Following discussion of the ending, have students create a Type 1 Response, “Do you think Maxine made the right choice?”  In you response be sure to use specific details from the novel for support.

Day 29-32: Introduce novel role-play project, “Maxine Vs The State of Maryland”.  Give students time to create roles and practice presenting.

Day 33: Present Court Case
CULMINATING PERFORMANCE 
Culminating Project-Alcohol Awareness Pamphlet

Students will be creating a brochure that outlines the effects and stages of alcoholism.  Working in pairs, students will perform an I-search using pre-selected sites on alcoholism.  They will then use the information to design, create and publish a pamphlet to be presented to students to 5th and 6th grade students.
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Overview: Following our interdisciplinary unit on alcohol, students will have two days of
computer training using publisher. Students will work in groups of three, to design, create, and
publish a pamphlet that outlines key concepts from the unit on alcohol abuse. Once the pam-
phlets are completed, students will be required to preSent their pamphlets to the sixth grade
students for final evaluations.

Your pamphiet should include the following:

define alcoholism

provide information about the social, physical, and emotional effects of alcohol
list and briefly describe the various stages of alcohol abuse

explain and/or list some of the treatments available

pictures, color, creativity

Key Dates to Remember:

Library Dates:

Rough Draft (sketch) Due:

Final Draft Due:

Presentation Date(s):

Group Information:

Members: Roles (time keeper, recorder, reporter)
1.
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 Letter-Writing Rubric

 Key Elements and Criteria

· The introduction of a business letter states the writer's purpose for writing.  The letter ends with a closing statement.

· The body of a friendly letter or business letter is appropriate for the writer's purpose.  A friendly letter is conversational in tone.  Anecdotes, descriptions, and details make it interesting to read.  The body of a business letter has a clear message that relates to the writer's purpose. 

· The format of the letter follows the planning form guidelines.  The headings, salutation, and closing are correctly placed and provide the required information.

· The conventions of writing are followed (capitalization, punctuation, spelling, grammar, and paragraphs).

	4 Proficient
	All four criteria are evident to a high degree.

	3 Capable
	All four criteria are evident.  A few errors in format and /or conventions appear.

	2 Satisfactory
	The letter fulfills the writer's purpose.  Several errors in format and/or conventions appear.

	1 Beginning
	The letter attempts to fulfill the writer's purpose, but ideas are not adequately developed.  There are many errors in format and/or the conventions of writing.


[image: image3.png]Culminating Project
Alcohol Awareness Pamphlet

Overview: Following our interdisciplinary unit on alcohol, students will have two days of
computer training using publisher. Students will work in groups of three, to design, create, and
publish a pamphlet that outlines key concepts from the unit on alcohol abuse. Once the pam-
phlets are completed, students will be required to preSent their pamphlets to the sixth grade
students for final evaluations.

Your pamphiet should include the following:

define alcoholism

provide information about the social, physical, and emotional effects of alcohol
list and briefly describe the various stages of alcohol abuse

explain and/or list some of the treatments available

pictures, color, creativity

Key Dates to Remember:

Library Dates:

Rough Draft (sketch) Due:

Final Draft Due:

Presentation Date(s):

Group Information:

Members: Roles (time keeper, recorder, reporter)
1.





Crazy Lady
Role-Play Rubric
	Participation

Participated in each day's creation of the project by contributing to the group discussion and helping to create roles and arguments for the presentation.  Used all of class time effectively.
	Needs Improvement
	Fair
	Excellent

	Quality

Provides well-developed and accurate support for the role of the character through the use of specific evidence from the story.
	
	
	

	Presentation

The presentation was well organized.  Arguments were presented clearly and logically, and all members participated in the presentation.  The presentation shows that you used class time well and were prepared.
	
	
	

	Creativity

Used creativity in the presentation of both their characters and their arguments.  The characters were animated and the arguments were logical, persuasive, and convincing.
	
	
	


PRE-REQUISITE SKILLS
Students will be placed in cooperative groups throughout the unit.  Some prior thought must be put into this aspect of this unit.  Our students have been trained since the beginning of the year on how they need to work in groups according to different situations in order to get tasks accomplished.  Refer to Kagan’s literature on Cooperative grouping. Students have already been taught what the Written Type Reponses are and have used them since the beginning of the year.  This unit is geared toward students at the 6th-8th grade levels.  It is assumed that they have some basic word processing skills before attempting this unit such as feeling comfortable using a keyboard and mouse.  They should know how to access the word processing program and Microsoft publisher program once the students sit down to start working.  It would also be helpful if the students know how to retrieve Clip Art and can create Word Art.

MODIFICATIONS
The Special Education students with Individual Education Plans are expected to be mainstreamed into the regular class time for this unit.  Tape-recorded readings will be provided for those with any reading disability so they may listen to the book as many times as needed.  Writing disabled students may have a scribe or may just be required to fill out only the graphic organizer part of the compare contrast essay.  Another strategy may be to have a disabled student tape record an assignment, or journal entries.  Through the very nature of this unit differentiated instruction enables special education students to easily participate in all activities.

SCHEDULED TIME PLAN

TECHNOLOGY USE
Students will use their knowledge of computers to create a Pamphlet in Microsoft Publisher in which they research write about the key concepts from the unit on alcohol abuse. Students could also use a digital camera to help in documenting their project.  This will involve the students taking the pictures and loading them into a document.

Students will also have to perform a search for information on pre-selected Internet sites in order to obtain some information about their project.  This could be in the computer lab or one could sign out the EARTH WALK mobile wireless Internet lab.  This would enable students to search within the classroom topics relating to the issue on the Internet while the teacher facilitates at the same time through the use of her computer.  The student is then able to see what the teacher is doing on a larger screen.  The earth walk lab will also be used to create two type 5 responses throughout the unit, a business letter and a flyer that advertises a community program.
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