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OVERVIEW
 This is a learning unit based on the social studies elementary learning standard of economics.  The unit includes the topics of scarcity, goods/services, imports/exports, economic groups, and free enterprise.

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

 The student knows the relationship between goods and services.
 The student knows how to organize and interpret information on a chart.

 The student knows that groups utilize scarce resources in an attempt to satisfy their basic needs and wants.
 The student knows how to use a map to identify natural resources available in New York State.

 The student knows that the distribution of natural resources is important for a country’s economy.
 The student knows how to complete and use various graphic organizers.

 The student knows that there are four factors of production.
 The student knows how to use a web-site to obtain information.

 
 

 
 

ESSENTIAL QUESTIONS
 Is money everything?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
Standard 4 – Economics

Key Idea 1 –The study of economics requires an understanding of major economic concepts and systems, the principles of economic decision making, and the interdependence of economies and economic systems throughout the world.

Key Idea 2 – Economics requires the development and application of the skills needed to make informed and well-reasoned economic decisions in daily and national life.

Performance Indicators
Students:

· know some ways individuals and groups attempt to satisfy their basic needs and wants by utilizing scarce resources.

· explain how people’s wants exceed their limited resources and that this condition defines scarcity.

· know that scarcity requires individuals to make choices and that these choices involve costs.

· study  about how the availability and distribution of resources is important to a nation’s economic growth.

· make hypotheses about economic issues and problems, testing, refining, and eliminating hypotheses and developing new ones when necessary.

· present economic information by developing charts, tables, diagrams, and simple graphs.

INITIATING ACTIVITY
· All worksheets in this unit are available upon request.  To receive a copy, please contact me at guarino@tds.net.

Using the Think-Pair-Share cooperative learning strategy and a graphic organizer for controversial questions, the students will answer the essential question: Is money everything?.  Students should be reminded that the graphic organizers contain individual opinions and that the ideas should be respected as such.

 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 Acquisition Experience #1

Students are given an opportunity to spend an imaginary $200 on anything they wish.  Calculators can be used to check the addition of money.  The definitions of economics, scarcity, and opportunity cost are introduced.  To close the lesson, pose the following question: If everyone was given one millions dollars every year, would this solve the problem of scarcity?.

 Acquisition Experience #2
The definitions of economic group, production, consumption, consumer, labor unions, and corporation should introduced.  Students will partner read pages 277-279 of their textbooks (Killoran et al. New York: Its Land and Its People. Lake Ronkonkoma, New York: Jarrett, 1997.) to find the goods and services each group uses and consumes.  Information should be placed on a chart.  If this text is not available to you, you could write a worksheet that explains to the students what goods and services each group uses and consumes.

Extending/refining Experience # 1
Students will be working with a partner to name a decision that each economic group could make.  They should then identify the advantages and disadvantages of this decision.  All information will be placed on a chart and a conclusion sentence should be constructed.

Acquisition Experience #3

The definitions of goods, services, factors of production, land, labor, capital goods, and entrepreneurship should be introduced.  Brainstorm a list containing goods and a list containing services.  Students will be given the mnemonic device C-E-L-L to help them remember the four factors of production.  Students will be asked to complete a chart listing examples for each factor of production.

Extending/refining Experience#2

Students will be going on a carefully guided cyber quest (worksheet available).  Written directions will be given to help students log on to www.crayola.com.  Students will view pictures of the Crayola factory floor and obtain examples for each factor of production (some general assumptions will need to be drawn from the pictures).  Students should then answer the following questions: Why might someone consider this web-site a good example of the factors of production?  Is there something you could add to the web-site to make it a better example?.

Acquisition Experience #4

The definitions of occupation, agriculture, manufacturing, and factories should be introduced.  Have students make a web of the different occupations that could be found within New York State.  Continue this activity using the Think-Pair-Share strategy.  After the completion of this strategy, students should write one occupation on provided pieces of paper.  Use these jobs to play occupation charades.

Acquisition Experience #5

The definition of natural resources should be introduced.  Have students brainstorm different natural resources that they think are available in New York State.  Students are then sent on a product map scavenger hunt.  A home survey worksheet, regarding where products are made, is assigned for homework.

Acquisition Experience #6
The definitions of interdependent, exports, and imports are introduced.  Students will use a home survey (see experience #5) to create a bar graph.  A discussion regarding the uneven distribution of natural resources should follow. 

CULMINATING PERFORMANCE 
Include rubric(s)

PROBLEM SOLVING

 The culminating performance for this unit is a task that simulates the development of a toy business.  This simulation will use all vocabulary and principles taught within this unit.  The students should work in cooperative groups for the majority of this task.   However, the final question should be answered independently.

Questions included within the culminating experience: 

 1) Which toy will you make?

2) Is this toy a good or a service?

3) Which group of people will be the consumers of your product?

4) Knowing your consumer group, what types of advertising would appeal to this population?

5) List the factors of production for your business.

6) Using a product map of NY, where would you build your factory?

7) How will your product be shipped to stores?

8) What do you see as the advantages and disadvantages to selling this product?  Make a chart to show this information.

9) List the income and expenses from your first month of business.

10) Your business is losing money.  What could you do to cut your costs?  What are the advantages and disadvantages of this decision?

11) Is money everything?  Justify your answer using the information you learned from starting your own business.

Rubric for Culminating Experience

Addresses assigned task



7 points

· all parts of packet are complete

· packet in order

· shows the work of all group members  

Shows working knowledge of material

8 points

· questions answered in such a way that shows that vocabulary is understood

· uses product map correctly

· charts completed in appropriate manner

· well planned advantages and disadvantages stated

· final essay shows both opinion and opposing view

Development of concepts



3 points

· work demonstrates thought and consideration of economic principles

Language Usage




2 points

· uses an opinion/opposing view format

· uses appropriate capitalization and punctuation

· few spelling errors

· varied and interesting sentence structure

· shows consideration of audience

· proper paragraph indentation

· sound organization

PRE-REQUISITE SKILLS
 Students should know the following skills before beginning this unit:

· Reading a legend (key) to decipher a map

· BASIC functions of using a computer (i.e./ scrolling down, enter, etc.)

· How to use a calculator

· How to complete charts and graphic organizers.

 

MODIFICATIONS
 Modifications should be made for students with learning disabilities.  Components of IEPs should be considered during the instruction and grading of this unit.  For example, if a student in my classroom is entitled to extended time and to a separate working location, these accommodations would be made.

 

UNIT SCHEDULE/TIME PLAN
 Completion of this unit should take 15-18 class periods ( one class period for the initiating activity, one class period for each acquisition experience, 2 class periods for extending/refining experience #1, 2-3 class periods for extending/refining experience #2, and 4-5 class periods for the culminating experience).  Taking into consideration events beyond teacher control, the lessons in this unit do not need to be completed in 15-18 consecutive school days.  However, no other social studies units should be taught simultaneously to this one. 

REFLECTION

This was an amazing unit to teach.  It was wonderful to see students consider other opinions and sometimes modify their own convictions.  Although the students did not apply realistic monetary amounts in the culminating activity, this fact did not distract from the rest of the activity.  Actually, this part of the final project was one of the favorites!

TECHNOLOGY USE

Upon completion of this unit, students will have used a calculator and a computer.

 

 

