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OVERVIEW

The Social Studies unit, Traveling Along Clinton’s Ditch, will help 4th grade students focus on one of the major waterways of New York State, the Erie Canal.  This waterway plays an important role in New York State’s transportation system, economics, and history.  The Erie Canal has been an important part of our community since it’s completion in 1825.  In this unit, the students will be motivated to learn about the history and importance of this major waterway.  The time frame for this unit is approximately nineteen 40 minute sessions.

CONTENT KNOWLEDGE 

	Declarative

The students will know and understand…                   

 
	Procedural 

The students will know how to…

	*the development process of the Erie Canal. 
	*complete graphic organizers synthesizing information from primary sources.

	*the date of it’s completion.
	*write a chronological narrative using facts learned throughout the unit. 

	*the role the Erie Canal played on New     York State’s transportation system,   economics, and history. 
	*use map skills to find directions, and the distance between cities along the Erie Canal. 

	*some of the cities along the canal. 
	 

	*why things sink and float.
	 


ESSENTIAL QUESTION
(How was New York State’s transportation, economy, and history influenced by the Erie Canal ?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s)

ELA #1: Students will listen, speak, read, and write for information and understanding.

Key Idea: Listening and reading to acquire information and understanding involves collecting of data, facts, ideas; discovering relationships, generalizations, and using knowledge from oral, written, and electronic sources.


Indicator: Gathers and interprets information from a variety of sources                                               

Indicator: Selects, organizes, and categorizes information through a variety of strategies

Indicator:  Constructs meaning from print through appropriate strategies

Key Idea: Speaking and writing to acquire and transmit information requires asking, probing and clarifying questions, interpreting information in one’s own words, applying    information from one context to another, and presenting the information clearly, concisely, and comprehensibly.                 


Indicator: Presents information clearly in a variety of oral/written forms

Indicator: Organizes information according to identifiable structures

Indicator: Demonstrates the writing process

Indicator: Observes basic writing conventions

ELA #2:  Students will read, write, listen, and speak for literary response and expression.

Key Idea:  Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text.


Indicator:  Read a variety of literatures of different genres


Indicator:  Use inference and deduction to understand the text

Key Idea:  Speaking and writing for literary response involves interpretations, analyses, and reactions to the content and language of a text.  Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multi-layered.

Indicator:  Create their own stories, poems, and songs using the elements of literature they have read and appropriate vocabulary

Indicator:  Observe the conventions of grammar and usage, spelling, and punctuation

ELA #4:  Students will read, write, listen, and speak for social interaction.

Key Idea:  Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations.

Indicator:  Listen attentively and recognize when it is appropriate for them to speak

Indicator:  Take turns speaking and respond to other’s ideas in conversations on familiar topics

SS #1:  Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

Key Idea:  Study about the major social, political, economic, cultural, and religious developments in New York State and United States history involves learning about the important roles and contributions of individuals and groups.

Indicator:  classify information by type of activity:  social, political, economic, technological, scientific, cultural, or religious

SS #3:  Students will use a variety of intellectual skills to demonstrate their understanding of the     geography of the independent world in which we live-local, national, and global-including the distribution of people, places, and environments over the earth’s surface.

Key Idea:  Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information.

Indicator:  ask geographic questions about where places are located; why they are located where they are; what is important about their locations; and how their locations are related to the location of other people and places

Indicator:  gather and organize geographic information from a variety of sources and display in a number of ways

INITIATING ACTIVITY
  
Students will be introduced to this Social Studies unit by answering a series of true and false statements pertaining to information about the Erie Canal.  This is done to see how much knowledge the students already have.  This launch will spark their curiosity by seeking out answers to the true/false statements.  After the students complete the assignment, the students and teacher may have a discussion about the answers.  At the conclusion of the discussion, the teacher may inform the students of upcoming lessons and activities about the Erie Canal.  Assessments include results of the true and false statements and teacher observations (class discussion and participation).  Time frame to complete this lesson is one 40 minute period.     

LEARNING EXPERIENCES

In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
1. To acquire knowledge and construct meaning, students read and discuss chapter10 in the Silver Burdett & Ginn Social Studies textbook, New York Yesterday and Today.  This chapter will review why the Erie Canal was built, the problems workers faced, and ways in which the canal helped New York prosper.  Teacher will supply study notes for the chapter.  Assessment will be a chapter 10 test.  Time frame to complete activity is three 40 minute periods.

2. To acquire knowledge and organize information, students will place all vocabulary and definitions that go with the Erie Canal in a notebook or journal.  The vocabulary words can later be used for activities such as RIVET, word card matching (with definition), and Jeopardy.  Time frame to complete this lesson is one 40 minute period.  Although, this may be ongoing.
3. To acquire knowledge and construct meaning, students will read a section in Cobblestone (October, 1982) about the role Dewitt Clinton had during the development of the Erie Canal, as well as why the canal is referred to as “Clinton’s Ditch”.  Students will discuss the text in small groups and as a class, while organizing this information onto a “key idea” graphic organizer.  Assessment will be teacher observation (discussions and graphic organizer).  Time frame is going to be two 40 minute periods.

4. To acquire knowledge and construct meaning, students will read and listen to text from various sources that describe the history (developments, turning points, geography, and the economy) of the Erie Canal.  The teacher may chose from the following: Cobblestone (October, 1982), The Amazing Impossible Erie Canal, or Erie Canal-Gateway to the West.  To make sure the students understand the text, the teacher can use 3 minute pause and mental pictures.  Assessments include teacher observation and journal writing (reflection).  Time frame to complete activity is three to four 40 minute periods.
5. To construct meaning, students will be able to learn and sing the verses to the Erie Canal songs.  The classroom teacher and music teacher will collaborate on teaching the Erie Canal song, Low Bridge, Everybody Down, to the students.  Assessment will be teacher observation.  This lesson will take one 40 minute period to complete.

6. To extend and refine knowledge, students can use their map skills and knowledge of scales to determine the distance between major cities along the Erie Canal.  A map of New York State will be needed, with a scale, to make these calculations.  Students may work individually or with a partner.  This activity may be done each time the teacher discusses the development of the canal from one city to the next.  Assessments include teacher observations and measurements taken.  The time frame for this lesson is one 40 minute period.

7. To extend and refine knowledge, the teacher can have the students compare and contrast a picture of a city during the time of completion of the Erie Canal, and the same city now.  For example, if the students lives in Utica, compare pictures of Utica.  While the students are examining the pictures, they need to complete the “compare and contrast” graphic organizer.  This activity will allow the students to observe the growth of a particular city, along the canal, over time.  Assessments include the graphic organizer and teacher observations.  The time frame for this activity is one 40 minute period.

8. To acquire knowledge and construct meaning, the teacher and students will go on a field trip to the Erie Canal Village in Rome, New York.  The students can observe what life was like in years past.  A tavern, blacksmith’s shop, train station, and a settlers cabin are among some of the buildings that have been moved to this site from various areas.  Students can also observe various forms of transportation that were used, including a steam train ride and various horse drawn vehicles.  If the teacher chooses, a water sample of the canal may be taken back to the school, used at the teacher’s discretion.  Students may reflect on their observations in their journals.  Assessments include teacher observations (discussions and reflections).  The time frame for this activity is one 40 minute period.

9. To acquire knowledge and construct meaning, the teacher may use the water sample from the previous lesson to spark a discussion as to why things sink or float.  After the teacher explains how things once floated down the Erie Canal, he/she will read The Magic School Bus-Ups and Downs.  In the back of the book there is an experiment on why things sink and float.  Assessments include teacher observations.  The time frame for this lesson is two 40 minute periods.  
CULMINATING PERFORMANCE 
Include rubric(s)
Using the information from lessons 1-9 about the Erie Canal, the students will be able to write a chronological narrative on the development of the canal up to now.  The teacher may need to activate prior knowledge by reviewing the steps to writing a chronological narrative.  The students are to complete a graphic organizer, write a rough draft, and final copy.  The teacher must inform the students to apply all steps of the writing process to this narrative.  Final copies can be typed on the computer.  Assessment will be a rubric with a 1 to 4 scale, 4 being the highest score.  The time frame for this lesson is three 40 minute periods.  

PRE-REQUISITE SKILLS

( Students know how to use map skills to locate information on a map, and to calculate the   distance between two locations. 

( Students know how to use rubrics and graphic organizers.

( Students know how to write a chronological narrative.

( Students know how to access information on the computer. 

MODIFICATIONS
( Extended time for task

( Special location

( Answers recorded by scribe or tape recorded

( Passages and questions read 

( ESL (English as a Second Language) students may need interpretation

( Enrichment activities may need to be incorporated for students achieving at a higher level

UNIT SCHEDULE/TIME PLAN
 The “Traveling Along Clinton’s Ditch” unit will take approximately 19 school periods at 40 minutes each. 

TECHNOLOGY USE
Overhead projector

Computer

CULMINATING PERFORMANCE RUBRIC

CHRONOLOGICAL NARRATIVE

	Task Component
	4 points each
	3 points each
	2 points each
	1 points each

	Opening
	Develops an interesting and creative lead that captures and holds the reader’s interest
	Develops an interesting lead that captures the reader’s interest
	Develops an accurate lead but the lead does not capture the readers interest
	Develops an inaccurate or inappropriate lead that does not capture the reader’s interest

	Information
	Includes at least 5 details but ONLY information related to the chosen topic
	Includes 4 details but only information related to the chosen topic
	Includes 3 details related to the topic but also has information that is not related to the topic
	Includes little information related to the topic

	Organization
	Thoroughly and logically develops the narrative chronologically through the use of various appropriate transitions
	Logically develops the narrative chronologically through the use of appropriate transitions
	Develops the narrative in a logical manner in places but may have illogical places as well due to inappropriate transitions
	Develops the narrative in an illogical manner due to the lack of or inappropriate use of transitions

	Viewpoint
	Thoroughly and accurately maintains a consistent point of view throughout the narrative
	Accurately maintains a consistent point of view throughout most of the narrative
	Maintained a point of view for portions of the narrative but not throughout
	Establishes no point of view from which the narrative will be written

	Conclusion
	Develops a conclusion which thoroughly and logically brings the narrative to a natural closing
	Develops a conclusion which logically brings the narrative to natural closing
	Develops a conclusion which brings the narrative to a close but not naturally
	Conclusion, if given, does not bring a sense of closure to the narrative


