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OVERVIEW

  Students will read the novel The Light in the Forest, by Conrad Richter, while they are studying Native Americans in social studies class.  Activities will include vocabulary work, prediction and pre-reading strategies, as well as guided reading tools.  Several extending and refining experiences will allow students to examine and analyze themes of the novel, particularly the differing views of the environment presented, and the conflict between the Native Americans and the whites, as well as the internal conflict of the protagonist, True Son.  Students will write a letter, a journal entry, an attorney’s opening statement, and an ELA linked literature extended response essay.  

     To further explore the Native Americans’ culture and relationship with their natural environment, the culminating performance for the unit will require students to work collaboratively to research and create an artifact for a Native American Living Museum.  Students will then present their artifact to small groups of younger students who will be invited to attend the Living Museum.  Finally, students will complete a PowerPoint presentation so that others may view the “Virtual Museum”.

 

CONTENT KNOWLEDGE 

PRIVATE
<TBODY>Declarative
Procedural

Exposition
Inferential Reading (novel)

Point of View
Using Context Clues to determine Vocabulary Meanings (novel)

Symbolism
Comparison/Contrast (novel)

Prejudice
Writing a Journal Entry(novel)

Suspense
Writing a Letter of Advice (novel)

Flashback
Cause/Effect (novel)</TBODY>

Foreshadowing
Writing an Extended Response to Linked Literature 

Simile
Note taking (MUT)

Metaphor
Works Cited (MUT)

Personification
Paraphrasing (MUT)

Plot
Writing an Invitation (MUT)


Giving a Speech to Inform (MUT)


Designing a PowerPoint Presentation (MUT)


Writing a Newspaper Article (MUT)

ESSENTIAL QUESTIONS
1. Does what is "right" and what is "wrong" vary according to culture?

2. Must a family be related by blood in order to love one another?

3. Do individuals always see the same events in the same way?

4. Is prejudice the result of real or perceived differences between groups?

5. How is the culture of Native Americans influenced by the natural environment?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

ELA Standard 1: Students will read, write, listen, and speak for information and understanding.

· Support ideas with examples, definitions, analogies, and direct references to the text

· Include relevant information and exclude irrelevant information

· Use paraphrase and quotation correctly

· Cite sources in works cited, using correct form

· Use language and grammar appropriate to the purpose for speaking

· Use volume, tone, pitch, and rate appropriate to content and audience

· Use effective nonverbal communication

· Use visual aids to enhance the presentation

· Establish and maintain eye contact with audience

· Identify appropriate format for sharing information with intended audience and comply with the accepted features of the format

· Write clear, concise sentences

· Observe rules of punctuation, capitalization, spelling, and grammatical constructions

ELA Standard 2: Students will read, write, listen, and speak for literary response and expression.
· Develop a narrative, using an organizational plan such as chronology or flashback

· Maintain a consistent point of view that enhances the message and/or establishes the mood

· Select a genre and use appropriate conventions

· Express opinions and support them through specific references to the text

· Write clear, concise sentences

· Observe rules of punctuation, capitalization, spelling, and grammatical constructions

ELA Standard 3: Students will read, write, listen, and speak for critical analysis and evaluation.

· Present a clear analysis, using examples, details, and reasons from the text

· Present a hypothesis and predicts possible outcomes from one or more perspectives

· Use tone and language appropriate for audience and purpose

ELA Standard 4: Students will read, write, listen, and speak for social interaction.

· Identify and model the social communication techniques of published writers

· Use tone and language appropriate for audience and purpose

· Observe rules of punctuation, capitalization, spelling, and grammatical constructions
INITIATING ACTIVITY

          Students will be asked to agree or disagree with a given set of statements.  A discussion will take place where students draw on personal experiences to defend their choices.  All of the statements are drawn from the essential questions, and are, thus, themes of the novel.  Students will also be given a list of Native American names, words, and phrases and asked to group and label the words according to what the student thinks the words may mean.  This will create interest in the story, and may make the language seem a little less intimidating.

 

LEARNING EXPERIENCES


Acquisition Experiences:

1. Students will be given a list of unfamiliar words from the novel. Included on the list will be Native American words, geographical locations, and names. Students will complete a List-Group-Label activity before they read the novel, and will return to this list as they read. 

2. Before beginning the novel, students will complete an anticipation guide that will ask them to agree or disagree with a series of statements. A class discussion will ensue, where students will justify their choices. 

3. While reading Chapter #1 of The Light in the Forest, students will complete a modified cloze worksheet as a way to summarize the main events of the reading selection. 

4. After reading Chapter #1, (and after each subsequent chapter), students will decide on a title for the chapter that best reflects the main idea of that chapter. During the next class period, students will decide, as a class, on the best title for the chapter. 

5. After reading Chapter #1, students will define the term exposition using a Word Map and then explain how the first chapter of this novel could be considered the exposition.

6. Before reading Chapter #2, students will work collaboratively to find word meanings from context for vocabulary found in the first five chapters of the novel.

7. While reading Chapter #2, students will use a patterns guide to identify lines from the chapter that indicate Del Hardy’s point of view.

8. After reading Chapter #2, students will define the term third person limited point of view using a Word Map and then explain how they know the second chapter of The Light in the Forest is told from a third person limited point of view.

9. Before reading Chapter #3, students will work collaboratively to make predictions about which of a given set of statements will come true in Chapter #3. 

10. While reading Chapter #3, students will check their predictions and note inaccuracies. 

11. After reading Chapter #3, the students will complete a key terms worksheet for the term symbolism. 

12. Before reading Chapter #4, students will complete a 5 word /3 word activity for the term prejudice. 

13. While reading Chapter #4, students will complete a 3 Levels Guide to model inferential reading. 

14. After reading Chapter #4, students will complete a comparison/contrast graphic organizer showing how True Son, Half Arrow, and Little Crane view the whites and the Native Americans. 

15. Before reading Chapter #5, students will complete a probable passage worksheet. 

16. While reading Chapter #5, students will revise their probable passage to reflect the actual events in the novel. 

17. Before reading Chapter #6, students will work collaboratively to find word meanings from context for vocabulary found in chapters #6 - 9 of the novel. 

18. While reading Chapter #6, students will complete an inferential reading worksheet. 

19. Before reading Chapter #7, students will complete a wordsplash activity based on the events of the chapter. 

20. While reading Chapter #7, students will revise their wordsplash sentences to reflect what actually occurs in the chapter. 

21. After reading Chapter #7, students will view a short clip from the movie, The Light in the Forest. They will then write a 50 words or less: How did the scene make you feel?  Why?  Finally, after a discussion of the 50WOL, students will define the term suspense using the key terms worksheet. 

22. After reading Chapter #7, students will compare the two versions of the “Peshtank Story” using a Venn Diagram.

23. Before reading Chapter #8, students will make predictions about the sequence of events for the chapter. 

24. While reading Chapter #8, students will revise the sequence of events from the previous worksheet. 

25. After reading Chapter #8, students will work collaboratively, using lines from the chapter to create a found poem that expresses the main ideas of the chapter. 

26. Before reading Chapter #9, students will participate in a listening activity where they will hear an essay about the Delaware Indians and complete a graphic organizer to show what they learned about various aspects of the culture. 

27. While reading Chapter #9, students will complete a 3-2-1 worksheet.  They will list three things that happened in the chapter, two questions they have, and one prediction. 

28. After reading Chapter #9, students will define the term flashback using a Word Map, and then explain to a partner the use example of flashback used in this chapter. 

29. Before reading Chapter #10, students will work collaboratively to find word meanings from context for vocabulary found in chapters #10-15 of the novel. 

30. While reading Chapter #10, students will complete a modified cloze worksheet as a way to summarize the main events of the reading selection. 

31. After reading Chapter #10, students will complete a word map for the term foreshadowing. 

32. Before reading Chapter #11, students will complete a probable passage worksheet. 

33. While reading Chapter #11, students will revise the probable passage to reflect the events as they actually happened in the chapter. 

34. After reading Chapter #11, students will complete a cause/effect graphic organizer and then write a 50 WOL that summarizes the events of the chapter. 

35. Before reading Chapter #12, students will complete a wordsplash activity based on the events of the chapter. 

36. While reading Chapter #12, students will revise their wordsplash sentences to reflect the actual events of the chapter. 

37. Before reading Chapter #13, students will write a 50 WOL response to the question: How will True Son’s Indian family react when they see that he has returned to the Indian village?  

38. While reading Chapter #13, students will complete a 3 Levels Guide to model inferential reading. 

39. After reading Chapter #13, students will complete key terms worksheets for the terms simile, metaphor, and personification.  They will then work collaboratively to identify examples of similes in the novel.  Finally, they will each complete a drawing showing a literal view of the figurative expression.  

40. Before reading Chapter #14, students will complete a K-W-L activity for the term warpath. 

41. While reading Chapter #14, students will complete the L column of the warpath K-W-L. 

42. After reading Chapter #14, students will complete a pre-writing guide and then write a journal entry from True Son’s point of view. 

43. Before reading Chapter #15, students will work collaboratively to make predictions about which of a given set of statements will come true in Chapter #15. 

44. While reading Chapter #15, students will revise their predictions to reflect the events as they actually happen in the chapter.  

45. After reading the novel, students will work collaboratively to complete a story map.  Then, they will determine if the novel follows the typical plot structure pattern.  

46. After reading the novel, students will classify the characters as principal, supporting, minor, or flat and be able to defend their choices.  

Extending and Refining Experiences 

1. After reading Chapter #5, students will complete a pre-writing guide and then write a journal entry from Harry Butler’s point of view. 

Rubric for Journal Entry

Performance Indicators
4
3
2
1

Develop a narrative, using an organizational plan such as chronology or flashback.
Journal entry is very organized, providing sufficient detail so the reader can follow the plot.
Journal entry is somewhat organized, but may lack sufficient plot detail.
Journal is somewhat organized, but contains very little plot detail.
Journal is very disorganized and lacks chronology. Little or no plot detail is provided.

Maintain a consistent point of view that enhances the message and/or establishes the mood.
Journal entry is written in the first person point of view and contains many examples of the narrator’s thoughts and feelings (reflection)
Journal entry is written in the first person point of view and contains some examples of the narrator’s thoughts and feelings (reflection)
Journal entry is mostly written in the first person, with occasional lapses.  One or two examples of reflection.
Journal entry is not written in the first person point of view and contains no examples of reflection.

Select a genre and use appropriate conventions.
Journal entry contains a date and a salutation.
Journal entry contains either a date or a salutation, but not both.

Journal entry contains neither a date nor a salutation.

Observe rules of punctuation, capitalization, spelling, and grammatical constructions.
Journal entry is error-free.
Journal entry contains one or two minor errors that do not interfere with comprehension.
Journal entry contains several errors, some of which may interfere with comprehension
Journal entry contains many errors that seriously interfere with comprehension.

2. After reading Chapter #5 and #6, students will complete a comparison/contrast graphic organizer to show the two different views of the environment.  Students will then complete a 50 words or less summarizing activity.

Rubric for Compare/Contrast 50WOL

Performance Indicators
4
3
2
1

Support ideas with examples, definitions, analogies, and direct references to the text.
Summary mentions both opposing forces and provides sufficient specific details to explain each group’s position.
Summary mentions both opposing forces and provides some specific details to explain each group’s position.
Summary mentions both opposing forces, but does not provide any specific details to explain each group’s position.
Summary does not mention both opposing forces.

Write clear, concise sentences.
50 WOL contains two clear sentences.
50 WOL contains two somewhat clear sentences.
50 WOL contains two sentences, but one is unclear.
50 WOL contains two unclear sentences.

Observe rules of punctuation, capitalization, spelling, and grammatical constructions.
The two sentences are correctly punctuated, contain an action verb to express the relationship between the two opposing forces, and a conjunction or semi-colon to connect them.  Pronouns are not overused.
The two sentences are correctly punctuated, but may lack either an action verb to express the relationship between the two opposing forces, or a conjunction or semi-colon to connect them.  Pronouns are not overused.
The two sentences are not correctly punctuated, or contain neither an action verb to express the relationship between the two opposing forces, nor conjunction or semi-colon to connect them.  Pronouns may be overused.
The two sentences are not correctly punctuated, and do not contain an action verb to express the relationship between the two opposing forces, nor a conjunction or semi-colon to connect them.  Pronouns are overused.

3. After reading Chapter #6, students will read the lyrical poem, “The Colors of the Wind” and the non-fiction essay, “I Am a Native of North America”.  They will then complete a series of scaffolding questions and write an extended response essay based on the two linked pieces. 

Rubric for Extended Response Essay

4
3
2
1

Fulfills the requirements of the task
Fulfills some requirements of the task.
Fulfills some requirements of the task.
Fulfills few or none of the requirements of the task.

Addresses the theme or key elements of the text
Addresses some of the key elements of the text.
Addresses basic elements of the text.
Addresses few or none of the basic elements of the text.

Shows an insightful interpretation of the text
Shows a predominantly literal interpretation of the text.
Shows little evidence that the student understood more than parts of the text.
Shows little or no evidence that the student understood most of the text.

Makes connections beyond the text
Makes some connections. 
Makes few connections.
Makes no connections beyond the text.

Makes effective use of relevant and accurate examples from the text
May contain some minor inaccuracies.
May provide some text-based examples and details. May contain some inaccurate details.
No examples or details are provided, or examples and details are mostly inaccurate.

Develops ideas fully with thorough elaboration
May be brief, with little elaboration, but is sufficiently developed to answer the question.
Brief with little elaboration, and is not sufficiently developed to answer the question.
Very brief with little or no elaboration; not sufficiently developed to answer the question.

Establishes and maintains a clear focus
Is generally focused, though may contain some irrelevant details.
May show an attempt to establish a clear focus.
No clear focus is established.

Shows a logical, coherent sequence of ideas through the use of appropriate transitions and other devices
Shows a clear attempt at organization.
Shows little attempt at organization.
Shows no attempt at organization.

Is fluent and easy to read, with vivid language and a sense of engagement or voice
Is readable, with some sense of engagement or voice.
Is readable, with little sense of engagement or voice.
Is awkward to read and has no sense of engagement or voice.

Is stylistically sophisticated, using varied sentence structure and challenging vocabulary.
Primarily uses simple sentences and basic vocabulary.
Uses minimal vocabulary and may indicate fragmented thoughts.
Uses minimal vocabulary and indicates may fragmented thoughts.

4. After reading Chapter #10, students will work collaboratively to write a list of “do’s and don’ts to white families of Indian captives.  Individuals will then write a letter to a family whose child is about to be returned to them advising them about what they should and should not do. 

   Rubric for Letter of Advice

Performance Indicators
4
3
2
1

Select a genre and use appropriate conventions of the genre.
Letter includes all of the conventions of a friendly letter: date, salutation, body, closing, and signature.
Letter includes most but not all of the conventions of a friendly letter.
Letter includes some of the conventions of a friendly letter.
Letter contains none of the conventions of a friendly letter.

Express opinions and support them through specific references to the text.
Opinions are expressed clearly and are thoroughly supported by specific references to the text.
Opinions are expressed clearly, and are supported with some specific references to the text.
Opinions are expressed, but may lack clarity, and are not supported with specific references to the text.
Opinions are not expressed.

Observe rules of punctuation, capitalization, spelling, and grammatical constructions. 
Letter is error-free.
Letter contains one or two minor errors that do not interfere with comprehension.
Letter contains several errors that interfere with comprehension.
Letter contains many errors that seriously interfere with comprehension.

5. After reading Chapter #12, students will work collaboratively to complete a constructing support graphic organizer and then write an opening statement, either for the prosecution or for the defense, in the attempted murder trial of Uncle Wilse.

Rubric for Opening Statement

Performance Indicators
4
3
2
1

Present a clear analysis, using examples, details, and reasons from the text.
Statement presents a clear analysis, using many specific examples, details, and reasons from the text.
Statement presents a clear analysis, using some specific examples, details, and reasons from the text.
Statement presents an analysis that lacks clarity, but uses some specific examples, details, and reasons from the text.
Statement does not present an analysis and does not use any specific examples, details, or reasons from the text.

Present a hypothesis and predicts possible outcomes from one or more perspectives.
Hypothesis is presented, and possible outcomes are predicted.
Hypothesis is presented, but possible outcomes are not predicted.

No hypothesis is presented, and no possible outcomes are predicted.

Use tone and language appropriate for audience and purpose.
Tone and language are very appropriate for audience and purpose.
Tone and language are somewhat appropriate for audience and purpose.
Tone and language are somewhat inappropriate for audience and purpose.
Tone and language are very inappropriate for audience and purpose.

Observe rules of punctuation, capitalization, spelling, and grammatical constructions
Statement is error-free.
Statement contains one or two errors that do not interfere with comprehension.
Statement contains several errors, some of which interfere with comprehension.
Statement contains many errors that seriously interfere with comprehension.

CULMINATING PERFORMANCE 

          Working in pairs, students will conduct library research on a single artifact from a Native American culture.  They will take notes on index cards, paraphrasing and using quotations where appropriate.  Research will include the following: 

· Who? What Native American nation is the artifact representing?  Who in the tribe would have made or used this artifact?  

· Where? Where is (or was) this nation located?  

· When? When was this artifact used? 

· How? How was the artifact used?  How was it made?

· What?  What is the artifact?  Describe briefly. How was the artifact made and used?  

· Why? Why is this artifact important/significant/symbolic? 

          Upon completion of the research phase, students will use the word processor to create a 5”x7” museum card, complete with works cited, to be put on display.  The pair will then create an artifact to be a part of the “Living Museum”.  The artifact should look as authentic as possible, with little or no store-bought materials used.  Students will then write personal invitations to 5th grade students, current and former teachers, the principal, parents, and community members.  The museum will be displayed in the library, where the pair of students will conduct a presentation about their artifact and the information they discovered during their research.  In addition to the Living Museum, students will complete a brief PowerPoint presentation to create a virtual museum.  The slides will include a picture taken with the digital camera of the artifact the students created, as well as a summary of the research.  At the conclusion of the project, students will write a newspaper article for the local paper about the museum.  One article will be selected for actual publication.

 

Museum Card Rubric

Performance Indicators
4
3
2
1

Include relevant information and exclude irrelevant information.
Museum card contains complete and detailed information (5Ws) and excludes any irrelevant data.
Museum card contains almost all of the relevant information, but may include some irrelevant facts.
Museum card does not contain sufficient detail and may include some irrelevant facts.
Museum card lacks a lot of relevant information and includes irrelevant information.

Use paraphrase and quotation correctly.
All information has been correctly paraphrased or quoted.
Most information has been correctly paraphrased or quoted.
Some information has been correctly paraphrased or quoted.
Most information has not been correctly paraphrased or quoted.

Cite sources in works cited, using correct form.
Works Cited is complete and used the correct form.
Works Cited is mostly complete and mostly uses the correct form.
Works Cited is incomplete or does not use the correct form.
Works Cited is missing.

Observe rules of punctuation, capitalization, spelling and grammatical constructions.
Museum Card is error-free.
Museum Card contains one or two minor errors that do not interfere with comprehension.
Museum Card contains several errors, some of while interfere with comprehension.
Museum Card contains several errors, which seriously interfere with comprehension.

Invitation Rubric

Performance Indicators
4
3
2
1

Identify and model the social communication techniques of published writers.
Invitation follows all of the conventions of a friendly letter and contains all necessary information.
Invitation follows most of the conventions of a friendly letter and contains all necessary information.
Invitation follows some of the conventions of a friendly letter and contains most of the necessary information.
Invitation follows none of the conventions of a friendly letter and contains little or none of the necessary information.

Use tone and language appropriate for audience and purpose.
Tone and language are very appropriate for audience and purpose.
Tone and language are somewhat appropriate for audience and purpose.
Tone and language are somewhat inappropriate for audience and purpose.
Tone and language are very inappropriate for audience and purpose.

Observe rules of punctuation, capitalization, spelling, and grammatical constructions.
Invitation is error-free.
Invitation contains one or two minor errors that do not interfere with comprehension.
Invitation contains several errors, some of which may interfere with comprehension.
Invitation contains several errors that seriously interfere with comprehension.

Museum Presentation Rubric

Performance Indicators
4
3
2
1

Use language and grammar appropriate to the purpose for speaking.
Language and grammar are very appropriate to the purpose for speaking.
Language and grammar are somewhat appropriate to the purpose for speaking.
Language and grammar are somewhat inappropriate to the purpose for speaking.
Language and grammar and very inappropriate to the purpose for speaking.

Use volume, tone, pitch, and rate appropriate to content and audience.
Volume, tone, pitch, and rate are very appropriate to content and audience.
Volume, tone, pitch, and rate are somewhat appropriate to content and audience.
Volume, tone, pitch, and rate are somewhat inappropriate to content and audience.
Volume, tone, pitch, and rate are very inappropriate to content and audience.

Use effective nonverbal communication.
Nonverbal communication is very effective.
Nonverbal communication is somewhat effective.
Nonverbal communication is somewhat ineffective, and may be distracting.
Nonverbal communication is very ineffective and very distracting.

Use visual aids to enhance the presentation.
Visual aides really enhance the presentation.
Visual aids somewhat enhance the presentation.
Visual aids do not enhance the presentation.
No visual aids are used during the presentation.

Establish and maintain eye contact with audience.
Eye contact with the audience is maintained at all times.
Eye contact with the audience is maintained most of the time.
Eye contact with the audience is maintained some of the time.
Eye contact with the audience is seldom or never maintained.

PowerPoint Rubric

Performance Indicators
4
3
2
1

Identify appropriate format for sharing information with intended audience and comply with the accepted features of the format.
Colors, graphics, animation, font, and sounds enhance presentation and do not create an unnecessary distraction from the information.
Colors, graphics, animation, font, and sounds enhance presentation, but sometimes create an unnecessary distraction from the information.
Colors, graphics, animation, font, and sounds could be used more effectively to enhance the presentation, and sometimes create an unnecessary distraction.
Colors, graphics, animation, font and sounds do no enhance the presentation in any way or create an unnecessary distraction.

Include relevant information and exclude irrelevant information.
Slides include all of the material about the artifact (5w’s) in sufficient detail, and exclude irrelevant information.
Slides include all of the material about the artifact (5W’s), but more detail could be included; irrelevant information is excluded.
Slides contain some of the material about the artifact (5W’s), but also include irrelevant information.
Slides contain little of the material about the artifact (5W’s), and include irrelevant information.

Cite sources in works cited, using correct form.
Works Cited is complete and uses the correct format.
Works Cited is complete, but may have a few errors in format.
Works Cited is incomplete, with a few errors in format.
Works Cited is missing.

Observe rules of punctuation, capitalization, spelling, and grammatical construction.
Slides are error-free.
Slides contain one or two minor errors that do not interfere with comprehension.
Slides contain several errors, some of which interfere with comprehension.
Slides contain many errors that seriously interfere with comprehension.

Newspaper Article Rubric

Performance Indicators
4
3
2
1

Identify appropriate format for sharing information with intended audience and comply with the accepted features of that format.
Newspaper article contains a headline, byline, summary lead, and is told from the third person point of view.
Newspaper article is missing one of the conventions of the genre.
Newspaper article is missing two of the conventions of the genre.
Newspaper article is missing three or more of the conventions of the genre.

Include relevant information and exclude irrelevant information.
The 5 W’s all are included in sufficient detail.
The 5W’s all are included, but some details are lacking.
One of the 5W’s is missing, and some details are lacking.
Two or more of the 5W’s are missing, and many details are lacking.

Observe rules of punctuation, capitalization, spelling, and grammatical construction.
Newspaper article is error-free.
Newspaper article contains one or two minor errors that do not interfere with comprehension.
Newspaper article contains several errors, some of which interfere with comprehension.
Newspaper article contains several errors that seriously interfere with comprehension.

 

PRE-REQUISITE SKILLS

          Before working on this unit, students will have been given a brief orientation to the library, and taught how to use the computers there to conduct research.  They will also have been taught to use Microsoft Word, word processing program.

MODIFICATIONS

          An audio tape of the novel, The Light in the Forest will be made available to students who work in the Resource Room and Title I reading class so that students who find the novel difficult can listen to the tape as they read. Modifications on Individual Educational Plans (IEP) will be followed with the support of the resource room and Title I staff.  These modifications change from year to year, depending on the students assigned to the class.  The teacher will be available during study hall and after school for those students needing additional time to complete the work.

UNIT SCHEDULE/TIME PLAN

          The unit would take place over 3-4 weeks during English and social studies classes.  Each class period is 40 minutes in length and meets 5 days per week.

 

TECHNOLOGY USE

          Students will be taken to the computer lab during social studies class to type the museum card.  Students will be taken to the computer lab during English class to be taught PowerPoint and how to use the digital camera to construct the slides for the virtual museum.  In addition, the computer lab is open and available to all students to use during study hall.

RESOURCES
George, Chief Dan.  “I Am a Native of North America”, Timeless Voices, Timeless Themes, New Jersey: Prentice Hall, 2000.

 

 

