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OVERVIEW
 This unit is intended for use in a 10th grade Global History and Geography class.  It focuses on the time period that encompasses World War I and the events that followed it, most notably the Treaty of Versailles. A large number of countries entered the fray during this war, and it is important to understand why this is so, and the consequences.  World War I is also important because it represented a drastic leap forward in the technology that man used to wage war.  At its conclusion, the “War to End All Wars” had left an entire continent in shambles.  The dynamics involved in creating a peace following this war would effect the world for decades to come. The unit is done in 2-3 week time period in a block-scheduled format with classes that were seen every other day for 72 minutes.

CONTENT KNOWLEDGE 

Declarative 
Procedural 

Describe the causes for World War I
Use Inspiration

Explain the Alliance System as used in World War I
Use computer word processing

Describe the new technology used in World War I
Conduct library based research

Explain the causes for the Treaty of Versailles
Conduct web based research

Explain the Effects of the Treaty of Versailles
Create a hand-drawn, historical map of Europe

 
Write a Document Based Essay

ESSENTIAL QUESTIONS
· What were the long-term and short-term causes for World War I?

· Why did World War I become a “war of technology” and what were the effects of this?

· What were the causes for, and the effects of, the Treaty of Versailles?

· Why was the Treaty of Versailles ineffective?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
STANDARD 1: History of the United States and New York

Students will use a variety of intellectual skills to demonstrate their under-standing of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.
2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives.

· develop and test hypotheses about important events, eras, or issues in New York State and United States history, setting clear and valid criteria for judging the importance and significance of these events, eras, or issues

· analyze the United States involvement in foreign affairs and a willingness to engage in international politics, examining the ideas and traditions leading to these foreign policies

STANDARD 2: World History

Students will use a variety of intellectual skills to demonstrate their under-standing of major ideas, eras, themes, developments, and turning points in world history and examine the broad sweep of history from a variety of perspectives.
1. The study of world history requires an understanding of world cultures and civilizations, including an analysis of important ideas, social and cultural values, beliefs, and traditions. This study also examines the human condition and the connections and interactions of people across time and space and the ways different people view the same event or issue from a variety of perspectives.
· understand the broad patterns, relationships, and interactions of cultures and civilizations during particular eras and across eras

· analyze changing and competing interpretations of issues, events, and developments throughout world history.

2. Establishing timeframes, exploring different periodizations, examining themes across time and within cultures, and focusing on important turning points in world history help organize the study of world cultures and civilizations.

· evaluate the effectiveness of different models for the periodization of important historic events, identifying the reasons why a particular sequence for these events was chosen

· analyze evidence critically and demonstrate an understanding of how circumstances of time and place influence perspective

· investigate key events and developments and major turning points in world history to identify the factors that brought about change and the long-term effects of these changes.

3. Study of the major social, political, cultural, and religious developments in world history involves learning about the important roles and contributions of individuals and groups.

· understand the roles and contributions of individuals and groups to social, political, economic, cultural, scientific, technological, and religious practices and activities

· gather and present information about important developments from world history

· understand how the terms social, political, economic, and cultural can be used to describe human activities or practices.
4. The skills of historical analysis include the ability to investigate differing and competing interpretations of the theories of history, hypothesize about why interpretations change over time, explain the importance of historical evidence, and understand the concepts of change and continuity over time.

· consider different interpretations of key events and developments in world history and understand the differences in these accounts

· explore the lifestyles, beliefs, traditions, rules and laws, and social/cultural needs and wants of people during different periods in history and in different parts of the world

STANDARD 3: Geography

Students will use a variety of intellectual skills to demonstrate their understanding of the geography of the interdependent world in which we live-local, national, and global-including the distribution of people, places, and environments over the Earth’s surface.

1. Geography can be divided into six essential elements which can be used to analyze important historic, geographic, economic, and environmental questions and issues. These six elements include: the world in spatial terms, places and regions, physical settings (including natural resources), human systems, environment and society, and the use of geography. (Adapted from The National Geography Standards, 1994: Geography for Life)

· understand how to develop and use maps and other graphic representations to display geo-graphic issues, problems, and questions understand the development and interactions of social/cultural, political, economic, and religious systems in different regions of the world

· analyze how the forces of cooperation and conflict among people influence the division and control of the Earth’s surface (Taken from National Geography Standards, 1994)

· explain how technological change affects people, places, and regions. 

2. Geography requires the development and application of the skills of asking and answering geographic questions; analyzing theories of geography; and acquiring, organizing, and analyzing geographic information. (Adapted from: The National Geography Standards, 1994: Geography for Life) 

· locate and gather geographic information from a variety of primary and secondary sources (Taken from National Geography Standards, 1994)

· select and design maps, graphs, tables, charts, diagrams, and other graphic representations to present geographic information

· analyze geographic information by developing and testing inferences and hypotheses, and formulating conclusions from maps, photographs, computer models, and other geographic representations (Adapted from National Geography Standards, 1994)

 

INITIATING ACTIVITY
Using Round Table Robin, students will be asked to answer two questions in their group of four.  First they are asked to create a list of legitimate reason why a country should be allowed to go to war with another nation.  Students accomplish this task by using one sheet of paper.  Group member A is responsible for writing down one reason why countries may go to war, then they pass the paper to their left and group member B adds a time to the list, and so on.  Students must continue to add to their list for a set amount of time (2-3 minutes).  If a group member is unable to come up with an item for the list, the other group members may help.  After time is up, ask students to come up with a consensus on what are the best 4-5 reasons for a nation to go to war on their list.  When all groups have a consensus, place the top reasons from each group on the overhead or chalkboard.  Have a large group discussion on why these are legitimate reason to go to war.

After discussion is finished, once again using Round Table Robin, students are to create another list, this time they are to see how many pieces of information about World War I they know.  Students will create another list within the allotted time (2-3 minutes).  This time, when the allotted time is up, group member A from each group will change groups so that each group has a new member A.  The new group member A’s will then share the information that their group was able to come up with in their new group.

 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
 Acquisition

1.  Following a reading assignment from textbook (Prentice Hall World History: Connections to Today, pp. 694-697), students will use Timed-Pair-Share partnerships to discuss the causes for World War I.  Students will take turns telling each other the causes.  After time is up, have students list their causes and place them on the overhead or chalkboard.  Finally, ask students if there are any general headings that the causes can be grouped under.  This learning experience will be assessed informally by teacher observation.

2.  Have students create chart of all of the countries that fought in World War I, when they entered the war, their reason for entering, and which side they fought on.  This experience will be assessed formally by being collected and reviewed by the teacher for an assignment grade.

3.  Students will create a chart of the technological advances that occurred in warfare during World War I.  They should include what the new technologies were, what the technology did, which side employed the new technology, and a brief description about how successful the new technology was.  This experience will be assessed formally by being collected and reviewed by the teacher for an assignment grade.

4.  Students will read excerpts from the Treaty of Versailles and a copy of Woodrow Wilson’s Fourteen Points.  This experience will be assessed informally through teacher observation.

Extending/Refining

1.  Have students use Inspiration to create a graphic organizer of the causes for World War I.  This experience will be assessed formally by being collected and reviewed by the teacher for an assignment grade.

 2.  Students will create a hand drawn historical reference map that delineates which countries were involved in World War I, and which side they fought on.  This experience will be assessed formally by being collected and reviewed by the teacher for an assignment grade.

3. Students will write a position paper in which they declare one country the country responsible for starting World War I, and then provide evidence to back up their belief.  This experience will be assessed formally through being collected and reviewed by the teacher for an assignment grade.

4.  Students are broken up into groups and assigned 2-3 of Wilson’s Fourteen Points.  They are to analyze the excerpts from the Fourteen Points that they are given and decide why Wilson would want to include these ideas in a peace plan.  All groups will then convene and report their ideas to the class.  This experience will be assessed informally through teacher observation.

5.  Treaty of Versailles Recreation: each student is assigned a country that was involved in World War II.  The first day of the project is spent on research.  Students are to research what happened to their assigned country during World War I.  This includes information about damage incurred, troops lost, ships sunk, and monetary expenditures.  All of this information must be presented with references cited at the end of the project.  The students must also research how their country was treated at the conclusion of the war.  This includes any territory lost or gained, reparations received, etc.  This must also be presented in written form at the end of the project with references cited.  The second day of the project is two-fold: students are allowed time to conclude their research, and may also hold meetings with any other nations involved in the negotiations for the purposes of coordinating votes, making side-deals, etc.  Any meeting that is held must be recorded, and the written record turned into the teacher.  By the end of this day, all students must turn in a list of the top five items they want to see on the agenda for when the countries meet all together in the following class period.  Day three is spent on large group negotiations using the items the students listed for the agenda.  If these items run out, students are allowed to bring up more items for negotiations.  The goal is to recreate a working Treaty of Versailles. This experience will be assessed both informally through teacher observation, and also formally through writing assignments that coincide with the project.

6.  Following the Treaty of Versailles Recreation, students have 10 questions that must be answered in written form to assess the original treaty, and to assess whether they were able to come up with a longer lasting peace in their own negotiations.  This experience will be assessed formally by being collected and reviewed by the teacher for an assignment grade.

Note: More information, and the grading rubric, for the Treaty of Versailles Project are attached.

CULMINATING PERFORMANCE 
Include rubric(s)
The culminating performance is a Document Based Question on the causes of World War I.  The DBQ comes from Document-Based Assessment Activities for Global History Classes by Theresa C. Noonan and published by J. Weston Walch, pages 101-105.  The rubric for this assignment is the standard New York State Global History Regents Document Based Question rubric. 

PRE-REQUISITE SKILLS
Students should have prior knowledge of how to analyze a historical document.  They should also have prior knowledge of using word processing programs and Inspiration (though a mini-lesson could be taught on Inspiration in the unit if students had not been exposed to this program previously.)  Students will also need to know how to conduct library and web-bases research, as well as how to appropriately cite reference sources from both types of research.

 

MODIFICATIONS
One way to prevent having to make major modifications for special needs students is to insure that when they are grouped or paired that they have appropriate partners.  In experiences using groups of four, it is recommended that you have one higher level student, one middle to higher level student, one middle to lower level student, and one lower level student.  This allows for students to work with students who do well in the class, but also let’s students work with others who may have the same problems, the same set of more basic skills, or the same type of questions.  In pairs work, students should be in adjacent groups, i.e. place a lower level student with a middle to lower level student, a higher level student with a middle to higher level student, etc.

Other possible modifications include allowing special needs students one on one time with the teacher or resource room teacher to create a graphic organizer prior to starting the writing assignments in the unit.  One last modification is to use the librarians and aids to help students brush up on library and web based research and to be handy when kids have questions or lose focus on their research.

 

UNIT SCHEDULE/TIME PLAN
 The unit is done in a 2-3 week time period.  It is designed to be taught in a block-scheduled format where the teacher sees the students every other day for 72 minutes.  It can be adjusted to fit into a traditional school schedule.  The largest portion of the unit is the Treaty of Versailles project that can be completed in three 72-minute class periods, but can also be extended to allow more time for research and discussion.  Students can complete the project in the class time allotted, but students often put additional time into the project outside of class.

 

TECHNOLOGY USE
Students are required to use Inspiration to create a graphic organizer of the causes for World War I.

Students are required to type the writing assignments for the Treaty of Versailles project.

Students are required to conduct web based research for the Treaty of Versailles Project.

The other writing assignments in the unit, the students are encouraged to use word processing programs, but it is not required.

TREATY OF VERSAILLES SIMULATION


World War I was the most devastating war history had ever seen. The war had directly involved 28 nations who had joined either the Allied cause or the Central Powers. Countless others were pulled in against their will, or suffered losses as they attempted to survive among the warring factions. The war was so devastating that it came to be known as "the war to end all wars.' In January 1919, representatives of the victors in World War I met in Paris to work out a peace treaty. Over the next several class periods, we are going to simulate that treaty, and attempt to write our own treaty to end the hostilities of "The Great War." Each student will be assigned to play the role of a country that was involved in the negotiations. Included in your packet are materials that you may find useful. The culmination of the project will be the writing of a treaty to end World War I, that, ideally, will bare the signature of all involved parties.

Each nation will be responsible for completing the following:

· a written assessment of who and what is responsible for the war and why

· a written list of specific damages incurred by your nation and expected compensation those damages

· specific, written goals that will create a working world peace

· written national political and economic goals of self-interest (what does your nation want)

· a map of Europe indicating desired territorial settlements and adjustments

· a map of Africa indicating desired territorial settlements and adjustments

· a flag to represent your country at the treaty conference

· a completed question sheet

Tasks:

DAY 1: Preparation. You will be given time in the library or computer lab to research the outcome of World War I for your country. Use this time wisely! You will also be given time in class to prepare for the discussions about the treaty.  During this time you should decide what you are trying to obtain for your country, anything that you want to give or take from other countries, who you are willing to work with, who you are not willing to work with, and what you are willing to give up.

DAY 2: Complete research and begin any informal negotiations with other countries

By the end of Day 2 you must have completed-

(1) Meeting with other members of your nation's delegation (if there are any) and developed a strategy

(2) Researched specific topics, formulated policies, and created maps and flag

(3) Any informal discussions that you want completed before formal treaty discussions

(4) A written list of the five main topics you want discussed given to the teacher.

DAY 3: Formal treaty discussions begin. Discussions will center on the topics that were given to the teacher by each of the nations. Issues will be discussed one at a time until a consensus is reached, or until a country wishes to put a discussion to a vote. Because of their importance at the real Treaty of Versailles, the United States, France, and Britain all receive two votes each. All other countries may cast one vote apiece. Even though they were not represented at the peace conference, all of the Central Powers also receive one vote. A 3/4 vote is required to pass any resolution. Additional topics can be discussed, or some may be cut, depending on time issues.

Some items you may wish to consider when you are preparing are:

· who is to be blamed

· what territorial adjustments should be made

· should the central powers have to pay reparations

· should the industrial ability of the Central Powers be limited

· should the military power of the Central Powers be limited

· what can be done to insure a lasting peace

· should there be any supervision of the Central Powers to insure their compliance with the peace treaty and what type

· do the Fourteen Points proposed by President Wilson have merit and should they be used

Here are some useful web sites for your research:

www.worldwarl.com

www.cfcsc.dnd.ca/links/milhistlwwi.html

www.rockingham.kl 2.va.uslEMS/WWI/WWI.html

www.sackville.w-sussex.sch.uk/fwwsackville.html
www.rs6.loc.govlfrd/csquery.html

You may also wish to use the following:

World War II by Mike Sharpe (Raintree Steck-Vaughn Publishers, 1999)

Encyclopedia Americana

Encyclopedia Britannica

I

You have been assigned to the ____________________________________ delegation to the Versailles Peace Conference for the purpose of drafting and agreeing to a permanent treaty to end tension in Europe and the rest of the world.

II

Your delegation will have _______________ vote(s) in all proceedings.

III

Your delegation should research the questions to be settled and take the positions that the nation you represent would probably have taken during this time period. There is a fine line between being victorious and vengeful and victorious and humane.

IV

The teacher shall serve as the mediator for the conference and shall have supreme authority over all rulings. The goals as a group is to develop a treaty, including adjusted maps of Europe and Africa, that all treaty participants can in good conscience sign. At the conclusion of the conference you will be graded based on your written assignments, as well as your participation in the conference.

NAME:_________________________________________________________

TREATY OF VERSAILLES: QUESTION SHEET

All questions must be answered on a separate sheet of paper in complete paragraphs.

1. What happened to your assigned country following World War I?

2. What were your goals for your country at the start of the simulation? Were you 

    able to obtain those goals?

3. What were the major issues that were discussed?

4. Were there any stumbling blocks to writing the treaty? What were they? If 

    there weren't any, why do you think there weren't any problems?

5. Did any of President Wilson's 14 Points get used in your treaty? Why or why 

    not?

6. Do you think the 14 Points were a good idea? Why didn't they get used in the 

    Treaty of Versailles?

7. Were any nations punished in your treaty? Who were they and how were they  

    punished?

8. What do you think the short-term effects of your treaty will be?

9. Will there be any long term ramifications of your treaty?

10. Do you think your treaty is better, or worse, than the Treaty of Versailles? 

      Why is this so?
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