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OVERVIEW
This unit on the topic of caring develops and explores the different ways that we care for and are cared by other people, animals, peer groups or ‘collectives’.  Self-knowledge and self-respect for your own individuality enhances the ability to open the self to caring for others, be they people, places, things or ideas.  Two reading assignments, one a selection from Rascal by Sterling North and the other a novel, Lottery Rose by Irene Hunt explore dynamics of caring….and not caring.  Exploration of Lottery Rose will be done through a series of activities from The Summerbridge Project , a literary analysis of the novel found at http://www.yale.edu/pace/resources/summerbridge.html.

Students will also explore their own self through learning about Gardner’s Seven Intelligences using a Webquest (http://www.ldpride.net/learningstyles.MI.htm), completing an inventory to learn their own Intelligence online.  Culminating experience will utilize Gardner’s theory as students explore concepts within the novel Lottery Rose through exercises using the different intelligences.  Issues relating to child abuse will also be explored in this context through a Webquest (http://www.childhelpusa.org/child/kids_only.htm) integrating facts by designing an informative poster.

CONTENT KNOWLEDGE 

Declarative 
Procedural 

 Students will identify what caring and being cared for looks and feels like.            
Students will be able to identify their own range of intelligences according to Gardner’s theory. 

 Students will understand that caring can be expressed in many ways. 
Students will be able to select activities to express caring ideas and concepts utilizing different intelligences.               

 

 Students will understand Gardner’s theory of Multiple Intelligences. 
Students will be able to comprehend the concepts of caring in a short story and a novel. 



 Students will know the seven different intelligences in Gardner’s original theory.


Students will be able to identify how expressions of caring or not caring are incorporated into the characters in a book. 



 Students will understand the elements of child abuse as an individual and social concern within the context of caring or not caring.     

    
Students will be able to identify and expand on opportunities to care for and about others. 

 Students will learn vocabulary within the context of literature and use dictionary skills to extend their learning. 
 

ESSENTIAL QUESTIONS
How is caring communicated?

How can self-knowledge help one become a more caring individual?

What elements of child abuse are related to caring or not-caring? 

CONNECTIONS TO NYS LEARNING STANDARDS


STANDARD 1: LANGUAGE FOR INFORMATION AND UNDERSTANDING 

Students will listen, speak, read, and write for information and understanding. 

Intermediate - Listening and Reading 

1. Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

Students: 

· compare and synthesize information from different sources 

· use a wide variety of strategies for selecting, organizing, and categorizing information 

· relate new information to prior knowledge and experience 

Intermediate - Speaking and Writing 

1. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly. 

Students: 

· produce oral and written reports on topics related to all school subjects 

· establish an authoritative stance on the subject and provide references to establish the validity and verifiability of the information presented 

· develop information with appropriate supporting material, such as facts, details, illustrative examples or anecdotes, and exclude extraneous material 

· use standard English for formal presentations of information, selecting appropriate grammatical constructions and vocabulary, using a variety of sentence structures, and observing the rules of punctuation, capitalization, and spelling. 
Standard 2: Language for Literacy Response and Expression 

Students will read and listen to oral, written, and electronically produced texts and performances from American and world literature; relate texts and performances to their own lives; and develop an understanding of the diverse social, historical, and cultural dimensions the texts and performances represent. As speakers and writers, students will use oral and written language that follows the accepted conventions of the English language for self-expression and artistic creation. 

Intermediate - Listening and Reading 

1. Listening and reading for literary response involves comprehending, interpreting, and critiquing imaginative texts in every medium, drawing on personal experiences and knowledge to understand the text, and recognizing the social, historical and cultural features of the text. 

Students: 

· read and view texts and performances from a wide range of authors, subjects, and genres 

· understand and identify the distinguishing features of the major genres and use them to aid their interpretation and discussion of literature 

· identify significant literary elements (including metaphor, symbolism, foreshadowing, dialect, rhyme, meter, irony, climax) and use those elements to interpret the work 

· recognize different levels of meaning 

Intermediate - Speaking and Writing 

1. Speaking and writing for literary response involves presenting interpretations, analyses, and reaction to the content and language of a text. Speaking and writing for literary expression involves producing imaginative texts that use language and text structures that are inventive and often multi-layered. 

Students: 

· present responses to and interpretations of literature, making reference to the literary elements found in the text and connections with their personal knowledge and experience 

· produce interpretations of literary works that identify different levels of meaning and comment on their significance and effect 

· write stories, poems, literary essays, and plays that observe the conventions of the genre and contain interesting and effective language and voice 

· use standard English effectively 

Standard 3: Language for Critical Analysis and Evaluation 

Students will listen, speak, read, and write for critical analysis and evaluation. 

Intermediate - Listening and Reading 

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria. 

Students: 

· analyze, interpret, and evaluate information, ideas, organization, and language from academic and nonacademic texts, such as textbooks, public documents, book and movie reviews, and editorials 

· understand that within a group there are many different points of view depending on the particular interests and values of the individual, and recognize those differences in perspective in texts and presentations (e.g., in considering whether to let a new industry come into a community, some community members might be enthusiastic about the additional jobs that will be created while others are concerned about air and noise pollution that could result.) 

· evaluate their own and others' work based on a variety of criteria (e.g., logic, clarity, comprehensiveness, conciseness, originality, conventionality) and recognize the varying effectiveness of different approaches. 

Intermediate - Speaking and Writing 

1. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

Students: 

· present (in essays, position papers, speeches, and debates) clear analyses of issues, ideas, texts and experiences, supporting their positions with welldeveloped arguments 

· develop arguments with effective use of details and evidence that reflect a coherent set of criteria (e.g., reporting results of lab experiments to support a hypotheses) 

· use standard English, precise vocabulary, and presentational strategies effectively to influence an audience. 

Standard 4: Language  for Social Interaction 

Students will listen, speak, read, and write for social interaction. 
Intermediate - Listening and Speaking 

1. Oral communication in formal and informal settings requires the ability to talk with people of different ages, genders, and cultures, to adapt presentations to different audiences, and to reflect on how talk varies in different situations. 

Students: 

· listen attentively to others and build on others' ideas in conversations with peers and adults 

· express ideas and concerns clearly and respectfully in conversations and group discussions 

· learn some words and expressions in another language to communicate with a peer or adult who speaks that language 

· use verbal and nonverbal skills to improve communication with others. 

Intermediate - Reading and Writing 

1. Written communication for social interaction requires using written messages to establish, maintain, and enhance personal relationships with others. 

Students: 

· write social letters, cards, and electronic messages to friends, relatives, community acquaintances, and other electronic network users 

· use appropriate language and style for the situation and the audience and take into account the ideas and interests expressed by the person receiving the message 

· read and discuss social communications and electronic communications of other writers and use some of the techniques of those writers in their own writing. 
Intermediate - Computer Technology 

1. Computers as tools for design, modeling, information processing, communication, and system control, have greatly increased human productivity and knowledge. 

INITIATING ACTIVITY
 CareQuest:
Students will be organized into pairs or groups of three and answer a series of quick questions to explore the concept of caring with the purpose of becoming familiar with the different facets.  Questions:  What is caring?  What are some expressions of caring?  Who cares about you?  Who do you care about?  Think about “circles of caring”  which are family, then friends, then community, then country, then world.  What does it mean to not care?  What should you care about?  What should you not care about?  What do you care about that you shouldn’t?  What should you care about that you don’t?  How can you show someone that you care?  How can you tell if someone cares?  Consider the “circles of caring”.  Students will then construct a graphic organizer or a collage communicating these different ideas and thoughts.

LEARNING EXPERIENCES


Activity
I = initiating                      A = acquisition                  E = extending/refining
Product

1
Carequest                              (I)
Graphic organizer or collage of the facets of caring.

2
Read “The Lesson” from Rascal written by Sterling North in

I Touched the Sun.           (A)
Comprehension Package including analysis of question types and question content introducing aspects of how one can care for a pet.

3
Read Lottery Rose by Irene Hunt, Chapters 1-3            (E)
Work on Literary Analysis Package including vocabulary, spelling comprehension and analysis questions.  

Selected Activities from The Summerbridge Project http://www.yale.edu/pace/resources/summerbridge.html

4
Informational Webquest on Gardner’s Theory of Multiple Intelligence                         (A)
Chart of Multiple Intelligences

Survey Results of Own Multiple Intelligences http://www.ldpride.net/learningstyles.MI.htm

5
Introduction of Culminating Activity Expectations         (E)
Review expectations and allow students to make initial selections based upon their own multiple intelligence inventory.

6
Read Lottery Rose by Irene Hunt, Chapters 4-9              (E)
Work on Literary Analysis Package including vocabulary, spelling comprehension and analysis questions.

7
Informational Webquest on Child Abuse                        (A)


Poster on Child Abuse to be completed in small groups. 

http://www.childhelpusa.org/child/kids_only.htm

8
Read Lottery Rose by Irene Hunt, Chapters 10-14          (E)
Work on Literary Analysis Package including vocabulary, spelling comprehension and analysis questions, as well as weekly reading responses.

9
Culminating Experience Presentations                       (E)
Self-Assessment, Peer Assessment & Teacher Assessment

10
Culminating Carefest          (E)
Revisit initial caring graphic organizers.

Set goals on how to become a more caring individual, group or community.

CULMINATING PERFORMANCE 


 1.  Choose one activity from each of the Intelligence Styles.  At least one must be from the Medium and Difficult Sections.  These would most likely be in the intelligence which are areas of strength for you.

2.You must incorporate at least one of the following technologies in your presentations:  Powerpoint, Inspiration or use of Hyperlinks in a Word Document. 

3. Your selections must include at least one public speaking activity.

4. All written assignments must be at least 100 words in the appropriate format for the activity description.

I.

Verbal/

Linguistic
II.

Logical/

Mathema-tical
III.

Visual/

Spatial
IV.

Bodily/

Kinesthetic
V.

Musical/

Rhythmic
VI.

Inter-personal
VII.

Intra-personal


A.  Describe  a chapter from Lottery Rose as you write about it in a letter to a friend.

B.  Tell what the book, Lottery Rose, would say about itself if it could talk.

C.  Make up a lost or found classified ad for something in Lottery Rose.
A. Choose a character from Lottery Rose and create an attribute web by writing the character’s name in the inner circle and attributes in the surrounding circles.  

B.  Make a chain map of the main events in a chapter of Lottery Rose.
A.  Choose an idea or scene from Lottery Rose as the subject of a collage.  Use old magazine pictures and explain your choice.

B.  Draw a new book cover for Lottery Rose including a new front illustration and a back description.

C.  Create a map (not a picture) of the places where Lottery Rose takes place.  Label all the significant locations.
A.  Create paper dolls of the main characters and explain them.

B.  Put an important item from Lottery Rose in a shoebox.  Write  clues so a classmate can guess what the item is and why you chose it as being significant.

C.  Make puppets of  characters in Lottery Rose.  Write and dramatize a scene from the book using your puppets.
A.  Make up a limerick or a haiku about the main theme of Lottery Rose.

B. Select a descriptive passage from Lottery Rose and read it to the class.

C.  Describe Georgie’s feelings in a rap.  Perform it for the class.
A.  Develop a telephone conversation between the two major characters during which the plot of Lottery Rose is described.  Be sure to use proper dialogue punctuation.

B.  Construct five questions which explore the interactions between the different characters in Lottery Rose.
A.  Describe something you learned from reading Lottery Rose.

B.  Describe how the abuse of Georgie made you feel.

C.  Describe what your home would be like if it belonged to one of the main characters in Lottery Rose.
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D.  Write at least four entries in a diary as if you were one of the characters in Lottery Rose.

E.  Persuade the audience to read or not to read Lottery Rose.

F.  Create  a new ending for Lottery Rose. 
C.  List the five most interesting or critical sentences in Lottery Rose.  Describe why you made each of your choices.

D.  Make a timeline of the events in Lottery Rose.


D.  Create a flip book to recreate the action from one scene in Lottery Rose.  The cover of your flip book should have a title page.  The back should have a description of the scene.

E.  Draw a significant scene on paper cut to the shape of a coat hanger.  Attach it to the hanger; then suspend a description of the scene below the hanger.


D.  Develop a game for Lottery Rose.  Include aspects of the characters, setting, plot, action, etc.  Don’t forget to write out the rules.

E.  Construct a diorama or table exhibit to illustrate a phase of Lottery Rose.  Explain the scene in writing, along with why you chose it.
D.  Make believe you are one of the minor characters in Lottery Rose.  Write and perform a dramatic monologue of how Georgie has impacted your life.

E.  Interpret the conflict of a scene in Lottery Rose  through a song.
C.  Rewrite one of the scenes from Lottery Rose for a younger reader.

D.  Write a letter from Georgie to his mother.

E.  The author of Lottery Rose, Irene Hunt, has written to you and wants to know how this book could be improved.  Explain  your ideas.
D.  Become the author.  Explain why you wrote Lottery Rose.

E.  Weigh the sorrow vs. the

happiness in Lottery Rose.

F. Research the rose bush.  Describe why it was or was not an appropriate flower for this story.  Share your knowledge about the caring a rosebush needs to flourish.
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G.  Describe an incident from Lottery Rose as though you were an on-the-scene TV reporter.  

H.  Guess what would have happened if a character in Lottery Rose had made an important decision differently.  Why was this decision critical & what would the alternative choices have been?
E.  Using a Venn diagram, compare your book to a television or movie show.

F.  The US president has learned that you’ve read Lottery Rose and wants to know one thing a main character discovered about life that you think all Americans should know.  Write a letter telling the president what you think it is and why it is so important.
F. Make a bulletin board about the whole novel, Lottery Rose, showing the main characters, the setting, and other elements of the story grammar.

G.  Create a cartoon strip, of at least 5 frames, based on the events in Lottery Rose.
F. Interpret the conflict of a scene in Lottery Rose through dance.

G.  Pick several scenes from Lottery Rose.  Dramatize them through mime and let the class guess the scenes.  Include written documentation for your portfolio.  Pictures would also be great.
F.  Write & perform a musical score that outlines the emotional journey in Lottery Rose.  

Write a description for your portfolio.

G.   Write a poem which tells the story of Georgie’s rise above the tragedies in his life.
F.  Write a letter of appreciation to Irene Hunt, author of Lottery Rose, asking questions and sharing thoughts.  Mail it.

G.   With a partner, tell why Lottery Rose would or wouldn’t make a good movie.  Add the names of popular actors/actresses who you would like to play the role of the characters.  Explain why you would use those actors in the movie.
G.  Pick a book that you think Georgie would enjoy reading.  Explain your choice.

H.   Define child abuse.  Describe three situations which might fall into  “gray” areas  of your definition.   Explain the issues.
D

I

F

F

I

C

U

L

T

C

H

A

L

L

E

N

G

E



PRE-REQUISITE SKILLS
Use of PowerPoint, Inspiration, Microsoft Word and the internet.

 

MODIFICATIONS
Modifications can be made on an as-needed basis to adjust for reading levels.

 

UNIT SCHEDULE/TIME PLAN
 This unit has been completed at the 6th grade level comfortably in four weeks with 80 minute daily time blocks.  Technology enhancements may require additional time.






WEB SITES

http://www.yale.edu/pace/resources/summerbridge.html.

http://www.ldpride.net/learningstyles.MI.htm
http://www.childhelpusa.org/child/kids_only.htm
TECHNOLOGY USE
Powerpoint

Microsoft Word including use of  Hyperlinks

Inspiration

Use of the Internet as an Informational Resource

ASSESSMENT

READING COMPREHENSION PACKAGES will be “teacher assessed” based upon appropriate expectations for the student group.
Caring Portfolio will be assessed according to rubric for student performance.

Caring Unit Required Assignments
Student Evaluation
Teacher Evaluation
Grade

"The Lesson"  

Comprehension Package




The Lottery Rose 

Literary Analysis Package




Multiple Intelligence Webquest




Child Abuse Webquets






CULMINATING ACTIVITY

Easy assignments are 1X rubric score.

Medium assignments are 2X rubric score.

Hard assignments are 3X rubric score.

Intelligence
Student Selection
Level of Difficulty
Progress

Check A
Progress

Check B
Progress

Check C
Finish Date
Grade
Comments

A. Verbal Linguistic









B. Logical/

Mathematical









C. Visual/

Spatial









D. Bodily/

Kinesthetic









E. Musical/

Rhythmic









F. Inter-personal









G. Intra-

personal









Rubric for Culminating Activities and Webquests


4
3
2
1

Complete
Thoroughly completes the task as described
Completes the task as described
Attempts to completes the task as described
Task is minimally completed

Creative
Shows high level of creative thought
Shows some creative thought
Shows little creative thought
Shows no creative thought

Understood
Communicates a complete understanding of content
Communicates understanding of content.
Comunicates poor understanding of content
Comunicates no understanding of content

Correct
Few, if any, content errors
May be some mechanical errors
Errors may interfere
Errors interfere with meaning

CHILD ABUSE WEBQUEST

http://www.childhelpusa.org/child/kids_only.htm

Task:  Learn about the problem of child abuse including statistics of the problem and possible solutions.

1. Explore this web site including all links.

2. Design an poster educating the public to the issues of child abuse including at least five facts.

CAREQUEST

Students will be organized into pairs or groups of three and answer a series of quick questions to explore the concept of caring with the purpose of becoming familiar with the different facets.  Each question must have at least 5 answers.

 What is caring?  
What are some expressions of caring?  
Who cares about you?  







Who do you care about?    What does it mean to not care? 
What should you care about?

Think about “circles of caring”  which are family, then friends, then community, then country, then world.  

What should you not care about? 

What do you care about that you shouldn’t?  

What should you care about that you don’t?  How can you show someone that you care?  

How can you tell if someone cares?  

Consider again the “circles of caring”.  

Students will then construct a graphic organizer or a collage communicating these different ideas and thoughts.

MULTIPLE INTELLIGENCES WEBQUEST

http://www.ldpride.net/learningstyles.MI.htm
Task:  Learn about Howard Gardner’s theory of Multiple Intelligences and identify your dominant intelligence according to his theory.

1. Read about Learning Theories and Multiple Intelligence.  

2. Fill in the chart below.

3. Guess what your dominant intelligence is and explain your choice.

4. Move to the inventory to determine your dominant intelligence.

5. Write a conclusion comparing your supported choice in #3 to what you found in the inventory.
INTELLIGENCE
CHARACTERISTICS

A. Verbal/Linguistic


B.   Logical/

Mathematical


C. Visual/Spatial


D.   Bodily/Kinesthetic


E.   Musical/Rhythmic


F.   Interpersonal


G.   Intrapersonal


