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OVERVIEW
 The purpose of this unit is to explore both the causes of and the actual events of the Civil War. This is done through the use of textbooks, literature, videos, the internet, and primary sources.  Many experiences involve cooperative work, with a heavy emphasis on writing. The unit is extensive and can take up to 10 weeks if all experiences are completed.  

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

 Slavery was a key cause to the Civil War
 Give an oral presentation to the class

The North and the South had very different economies that influenced their point of view 
 Write essays and descriptive paragraphs following a designated format

The issue of slavery created many conflicts between groups of people prior to the war 
 Use graphic organizers

The concept of democracy expanded during the Civil War era 
 Navigate through a WEB site 

 Many individuals played important roles in influencing the ideas of the nation
 Listening for a purpose

 The Civil War was one of the worst wars ever fought by our nation for many reasons
 

The Civil War was the first "modern" war


Abraham Lincoln's leadership was crucial to the North winning the war  


ESSENTIAL QUESTIONS
 How did differing economies in the North and South lead to war?

What were the effects of slavery on both individuals and the nation?

What effect did changes in technology have on the war?

How did the strengths and weaknesses of individuals effect the outcome of the war?

How did the concept of democracy change during the Civil War Era?

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
 Standard 1 - History of the United States and New York 

 Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York. 

· investigate key turning points in New York State and United States history and explain why these events or developments are significant

· gather and organize information about the important achievements and contributions of individuals and groups living in New York State and the United States 

· describe how ordinary people and famous historic figures in the local community, State  and the United States have advanced the fundamental democratic values, beliefs, and

      traditions expressed in the Declaration of Independence, the Bill of Rights, and other

      important historic documents

Standard 5 - Civics, Citizenship, and Government 

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the government system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation. 

· explain what citizenship means in a democratic society, how citizenship is defined in the Constitution and other laws of the land, and how the definition of citizenship has changed in the United States and New York State over time 

Standard 4 - Economics 

  Students will use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources, how major decision-making units function in the U.S. and other national economies, and how an economy solves the scarcity problem through market and non-market mechanisms. 

· identify and collect economic information from standard reference works, newspapers,

periodicals, computer databases, textbooks, and other primary and secondary sources 

· organize and classify economic information by distinguishing relevant from irrelevant,

placing ideals in chronological order, and selecting appropriate labels for data

Standard 1 - Language for Information and Understanding 

     Students will read, write, listen, and speak for information and understanding. 

1. Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

· interpret and analyze information from textbooks and nonfiction books for young adults, as well as reference materials, audio and media presentations, oral interviews, graphs, charts, diagrams, and electronic data bases intended for a general audience 

· compare and synthesize information from different sources 

· use a wide variety of strategies for selecting, organizing, and categorizing information 

· distinguish between relevant and irrelevant information and between fact and opinion 

· relate new information to prior knowledge and experience 

· understand and use the text features that make information accessible and usable, such as format, sequence, level of diction, and relevance of details. 

- Speaking and Writing      1. Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly. 

· produce oral and written reports on topics related to all school subjects
· organize information according to an identifiable structure, such as compare/contrast or general to specific 

· develop information with appropriate supporting material, such as facts, details, illustrative examples or anecdotes, and exclude extraneous material 

· use the process of pre-writing, drafting, revising, and proofreading (the "writing process") to produce well-constructed informational texts 

Standard 3-Language for Critical Analysis and Evaluation 

     Students will read, write, listen, and speak for critical analysis and evaluation. 

· analyze, interpret, and evaluate information, ideas, organization, and language from

academic and nonacademic texts, such as textbooks, public documents, book and movie reviews, and editorials

· present (in essays, position papers, speeches, and debates) clear analyses of issues,

ideas, texts and experiences, supporting their positions with well developed arguments 

· develop arguments with effective use of details and evidence that reflect a coherent set

of criteria (e.g., reporting results of lab experiments to support a hypotheses)

Standard 2 - Information Systems 

     Students will access, generate, process, and transfer information using appropriate technologies. 

 
 1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning. 

· use a range of equipment and software to integrate several forms of information in order to create good quality audio, video, graphic, and text-based presentations.

 

INITIATING ACTIVITY
 To begin this unit, students will watch the video, "Causes of the Civil War" Schlessinger Video Productions, 1996. They will be given a viewing worksheet that has fill in the blank sentences that they will complete while watching the video. The video will be paused at appropriate times to give students time to write, as well as to rewind to hear statements more than once. This is an excellent and interesting overview of the causes of the Civil War and a good way to get the students thinking. 

 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Most of the graphic organizers and worksheets needed while exploring the causes of the Civil War are put together into a packet for the students for better organization and keeping track of needed materials.

***If you have the ability to coordinate reading literature during this unit, I highly recommend reading Lincoln, a Photobiography by Russell Freedman, Clarion Books, New York, 1987

Essay and paragraph writing following a format:

During the course of this unit the students will have several opportunities to write both essays and paragraphs. These writing assignments will be used to teach writing with a clear introduction, organized body, and a conclusion. For the first assignment,(contrast essay) the teacher will present the format and model a well written  essay on the overhead. Then an introduction paragraph for the assignment will be discussed, and with class input, written on the board for students to copy. Students will be assigned the rough draft of the body for homework. These will be corrected by the teacher with suggestions for improvement and editing marks.  Feedback will be given to the class about the organization of the body and the support details, or lack of. The teacher will follow the same procedure for the conclusion paragraph as with the introduction. After copying down the class-generated conclusion, the students will add a final concluding sentence of their own. Students will write or word process a final copy including all revisions. 


For the rest of the writing assignments, the students will gradually take on more of the responsibility of writing, with less and less modeling and teacher generated sentences. The final writing assignment will be written solo. However, editing and revision support will be given to all students during the writing process for all assignments. Students will also have a scoring rubric with the expectations clearly stated for each assignment. The writing assignments for this unit include a contrast essay, a slavery essay, an Underground Railroad mini-project, a DBQ(document based question essay) on slavery, paragraph on strengths of war , an essay on a battle, a DBQ on the expansion of the concept of Democracy, and a biography. 


The Resource Room teacher provides support to the Learning Disabled students for all writing assignments. Both the Classroom teacher and Resource teacher provide support to any student having difficulty with an assignment.   

PART I: CAUSES OF THE WAR


There are a large number of WEB sites on the Civil War. Below is a list of index sites I used for this unit. They have a wide variety of topics covered on each site. It is recommended that the teacher visit these sites before beginning this unit to become familiar with what information is available. Almost all the experiences below can be supported by these sites. 

*  http://homepages.dsu.edu/jankej/civilwar/civilwar.htm
*  www.henry.k12.ga.us/pges/civilwar.htm
*  http://webpages.marshall.edu/~hughes11/index.htm
 www.germantown.k12.il.us/html/CivilWar.html
www.ilt.columbia.edu/k12/history/gb/civilhome.html 

Economies of the North and South


Students will learn about, and understand the differences between, the economies of the North and South prior to the Civil War. Students will complete a graphic organizer on the economies of the North and South using their textbooks and teacher presentation of information. Areas will include type of economy, working population, types of employment, working conditions, products, and modernizations.   Students will then write a contrasting essay of the two economies using the graphic organizer, including a rough draft and final copy. (see essay experience)

Key issues that divided the nation:


Through several experiences, students will learn that the two key issues that led to the Civil War were state's rights and slavery. These two issues were viewed differently by Northern and Southern states mainly because of economic factors. 

1. State's Rights

To introduce state's rights, the students with the guidance of the teacher will brainstorm what they have learned about the issue of state rights vs. the rights of the federal government. This was dealt with in learning about the formation of our nation and the Constitution. 


Using the class textbook and lecture format, students will add notes to the packet about the issue of State Rights. This includes background and events such as tariffs, industrial plans, favoritism of Northern industries, and arguments for the right of states to refuse to accept federal decisions. These concerns will be referred back to when learning of slavery and important events leading to war.

2. Slavery

Through several learning experiences the students will learn about the South's need for slavery, the life of a slave, the Abolitionist movement, and the Underground Railroad.

a.
To begin learning about slavery, the students will work in pairs to find information on slavery using their textbooks and other available resources. The students will have a page in their packets with questions and definitions about slavery that can be answered using the available materials. These questions have page references to aid in locating information. Working cooperatively, students will complete all questions. Questions will focus on a slave's life, the effects of slavery on slave families, the effects of slavery on slave owners, society, and our country. The teacher will provide assistance to students as needed. 

After completing the questions together, each student will complete a Constructing Support graphic organizer using the information found. The teacher will either provide the position statement or through student input, create a class statement. Students will use the graphic organizer to write an essay on the effects of slavery in the U.S., ( following taught format, see essay experience)

 National Geographic Underground Railroad WEB site

b.          Students will spend a day going online to the National Geographic WEB site on the Underground Railroad  @ www.nationalgeographic.com/features/99/railroad/jl.html Working in pairs, students will journey on the UGRR as a runaway slave. The students will have pages in their packets to complete with questions about each step of the way.  This is an excellent site that is easy to maneuver through and is written at a level that 5th grade students can understand. There are other pages of information within this WEB site that contain maps, photos of hiding places, mini-biographies of abolitionists, and information for teachers. 

c. Continuation of the UGRR

Students will be given a worksheet with words to define and questions about the Underground Railroad. The teacher will read aloud to the class sections of the book If you could travel the underground railroad and students will fill in the worksheet as information is presented. Only some of the questions will be answered in the read-aloud. (If multiple copies are available, the students can be broken up into groups in the beginning and look for information themselves.) Students will then be divided into groups of 3-4 and given materials about the Big Dipper and the poem, Follow the Drinking Gourd @ http://quest.arc.nasa.gov/ltc/special/mlk/gourd2.html . This information can either be printed, or students can access the site directly. Working cooperatively, the students will find answers to the remaining questions regarding how information was passed to the slaves and how the constellations were used as a guide to the north. The role of the teacher at this time is to facilitate the groups and assist with locating information if necessary. The teacher will go over the worksheet with the class checking for accuracy.

Extending and refining activity:  After completing the experiences on slavery and the UGRR, students will be assigned a mini-project. The students will write a well organized paragraph about the Underground Railroad with many support details about slavery and how the railroad functioned, and create a poster illustration that the paragraph will be attached to.  

3. Extension of Slavery


a. Using the textbook, group work, and lecture format the teacher will present to the students information concerning the extension of slavery into new states and territories and key events that escalated the possibility of war. Groups will be assigned a topic to read and summarize from their textbooks, including the event, key details and its effect on the nation or an issue. This should take 10-15 minutes max. The teacher will then ask groups to present their finding going in chronological order. After group presentations the teacher will summarize events and provide notes for the students to add to their packets. The students will understand the impact of the different compromises concerning new states as either slave or free, the importance of Harriet Beecher Stowe's Uncle Tom's Cabin in changing many Northerners minds about slavery, the Kansas-Nebraska Act and its consequences, and the significance of the Dred Scott Decision. 


b. Students will complete definitions of key vocabulary from the unit into their packets, and label and color code a U.S. map indicating slave and free states through 1860.

    
c. As an extending and refining activity, the students will create a riddle book about famous people involved in the issue of slavery. The student will choose 6 people from a list and locate 2 important facts about that person relating to slavery. They will create two statements in the form of clues (i.e. this amazing woman made over15 trips on the UGRR and was never caught) and create an illustration that also is a clue. The clues will be put onto paper squares to form a booklet. When completed, students will share their riddle books with their classmates. (booklets will also be graded)


Possible names: John Brown, Harriet Tubman, Harriet Beecher Stowe, Thomas Garrett, Sojourner Truth, Susan B. Anthony, William Lloyd Garrison, Levi Coffin, Frederick Douglass, Stephen Douglas.  Possible WEB sites include: www.cr.nps.gov/ugrr/learn_b8.htm , http://afgen.com/john_brown1.html , www.ils.unc.edu/nc/LeviCoffin.html , www.galegroup.com/freresrc/blkhstry/ (biographies, Sojourner Truth, Frederick Douglass, Harriet Tubman) www.kron.com/specials/blackhhistory/douglass.html 

Slavery DBQ (document based question essay): Students will be introduced to the DBQ format by completing one on the economic implications of slavery in the south. If the format is totally new to the students, then this DBQ should be done as a whole-class activity. With the teacher as leader, the students will examine the documents and answer the questions related to each. Then, using the documents and their knowledge of slavery, the students will write a well-organized, multi-paragraph essay explaining why slavery was so important to the South. This paragraph can be done "whole group" with direction from the teacher and input from the students.

Final events leading to war:


Through class discussion, note taking in their packets, and lecture format, the students will learn of the effect of Abraham Lincoln's election, Southern secession, and the Battle of Fort Sumter that began the Civil War.  Students will mark those states that seceded onto their maps. 

At this time a mid-unit test will be given on the causes of the Civil war. The format will include matching, multiple choice and interpreting a graphic source. 

As a way of celebrating successful completion of part I and good test scores, the students will watch the animated video, Abraham Lincoln, Animated Hero: Classics Series, NEST Entertainment,1993, and have popcorn and drinks. The students will be given a guided viewing worksheet to complete on the video.

 PART II: THE WAR YEARS

The focus of the second part of the unit is the key battles of the war, important people, the Civil War as the first "modern" war, and the devastation of the war on both the North and the South.

1. Strengths of the North and South


Through guided reading of the text, class discussion , and interpretation of charts,  the students will complete a graphic organizer about the strengths of the North and South at the beginning of the Civil War. Students will use the graphic organizer to complete questions about the strengths and weaknesses of each. They will also write a paragraph (following format) choosing 2 factors that they think would be most important in winning a war and supporting their choices with details.  

2. Battles of the Civil War


Students will learn about the significant battles of the Civil War through paired research. Each pair will be assigned a particular battle to research with a note organizer listing required information. Each student will be expected to write an essay (intro, body of 2-3 paragraphs, concl) and give an oral presentation with their partner to the class. Battles presentations will be done in chronological order. Students will be required to locate and label their battle location on a large classroom map of the U.S. Battle dates will later be added to a classroom timeline. During oral presentations, all students will complete a graphic organizer with key information about each battle presented. When completed, every student will have the most significant information about each battle studied.  (5-7 days to complete this experience)


It is recommended that the teacher bookmark sites ahead of time found through the recommended Civil War indexes. Another source of battle information was found on the CD Civil War game called American Civil War, From Sumter to Appomatttox an Interactive Magic CD distributed by GT Interactive Software Value Products Division.

3. Modern warfare and life of a soldier 

a. As a way of introducing our study of war technology and life of a soldier, a Civil War re-enactor will be invited to the classroom to give a presentation on a soldier's life.  Students will prepare questions beforehand about the life of a soldier . Following the presentation, students will complete a 3-2-1 format response: 3 skills a soldier needed, 2 hardships soldiers faced, 1 fact I found interesting.

b. Students will learn about the new technologies used during the Civil War that  made the Civil War the first "Modern" war. There are WEB sites that the teacher and or students can explore to learn about the "improved" weapons as well as new weapons used during the war.

In order to make the best use of time, the teacher will become familiar with the advancements in weaponry during the Civil War. Through class discussion, lecture, and note taking, the students will learn how battles were fought differently, new weapons were being used, and the large increase and changes in battle injuries and deaths due to these modern weapons. Images from the Web sites can be placed on the class monitor through the scanner to allow students to see photos and drawings of real Civil War weapons. 


**An alternative method would be to assign groups of students to explore the Web sites and library books on one type of modernization. Students can then share their finding with the class and all students will complete a graphic organizer on information presented.

www.germantown.k12.il.us/html/weapons.html
http://cthulhu.control.com/~emoore/FA.html
www.geocities.com/athens/acropolis/2391/navytitlepage.html ( navy advancements)

c. Students will use the "Magnet Summaries" strategy (1995 Wisconsin State Reading Assoc., Doug Buehl, Classroom Strategies for interactive Learning.)  to learn about medical care of soldiers during the Civil War. This strategy involves students, working in cooperative groups, to identify key terms or concepts (magnet word) from reading passages. 1) The magnet word is placed in the center of a 3x5 index card and important detail words or phrases are added to the card around the "magnet" word as the students read. For example, the word Disease would be placed in the center of the card, students would read and place words such as dirty, unclean, poor nutrition, infected water, infected wounds, 2/3 of deaths, etc, around the word Disease. This process should be modeled by the teacher using the first paragraph from the assigned reading. 2) After the students have read the assigned passages and completed their index cards, the students, as a group, will combine the information from each card into a sentence. I.E. Disease killed 2/3 of all soldiers during the Civil War. These diseases were caused by such things as dirty, unclean conditions, wound infections, poor sanitation and poor nutrition. Again, this process should be modeled by the teacher using the first magnet card. Once a final version of a sentence is decided, the students write the sentence on the back of their card. 3) Finally, the students arrange their sentences in the order they want their summary to read. The sentences may need some altering to make them flow smoothly from on to another. A final summary is written into their packets. Summaries will be graded for accuracy.

3. Biography Report

This is a joint project with the Language Arts teacher. Most of the writing process for this report will be completed during Language Arts instruction. Each student will be assigned an important person of the Civil War era to research and write a report on. Students will be given topics and questions to answer about their person. After completing their research, the students will be required to create an outline, a rough draft, and a word-processed final copy, as well as a picture of their person.  The role of the teacher is to provide a model of the report and outline, review any confusing or "forgotten" processes, offer support and assistance during the entire process, and help students edit and revise reports.    Students will be expected to give a brief presentation telling 5 facts about their person including their role during the Civil War. They will write out the facts on an index card to reference when presenting. Each student will be given time to practice with the teacher before presenting to the class. 

4. Study of key events of the Civil War 

The students will learn about the key events of the war, their significance and the effects of the events. A graphic organizer will be used for notes describing the event, its significance and effects on the war or nation. This will include the most significant battles, the Emancipation Proclamation, Gettysburg Address, reelection and assassination of Lincoln, and terms of surrender.  The information will be acquired through teacher lecture, use of textbooks, and class discussion.


*As a fun activity, we had a teacher in our building come and share ghost stories about Gettysburg (There are many!) as well as details about the battle.

 Students will also watch a video clip from the Aims Multimedia CD  The Civil War: Four Years of War (1995) This is an overview of the entire war emphasizing key events and battles.  The video sequence is followed by a 20 question quiz.

As an Extending and refining activity, students will complete a DBQ on ways our nation became more democratic during the Civil War years. Documents will include parts of the Emancipation Proclamation, a quote by Frederick Douglas, a recruiting poster targeting freed slaves and other blacks, and the 14th, 15th, and 16th amendments. Students will answer questions and write an essay addressing the question "How did the U.S. become more democratic during the C.W. years?" They will be expected to use both the documents and their knowledge of the war era to thoroughly answer the question in a multi-paragraph essay following the taught format.

Students will be given a test on the Civil War years to assess their understanding of the information learned. The format will be matching and multiple choice questions.

CULMINATING PERFORMANCE 
Include rubric(s)
 As a culminating performance, students will create a series of skits highlighting the key points of the Civil War era. The students will decide as a class what events to highlight. They will be responsible for writing the scripts, designing costumes and props. The skits will be performed in chronological order and need only to be 1-2 minutes long. Groups will write rough drafts to be submitted to the teacher for editing and assistance. The students will be given time to practice their parts as well as a run through with the teacher for feedback. 

Parents and 4th grade students will be invited to watch the performance. The skits will be video taped, which will later be edited (to remove down time and changing of groups etc.) The video will be shown on the school tv system to allow the 5th grade students and other classes to view the performance. 

 

PRE-REQUISITE SKILLS
 Students will be familiar with graphic organizers

Experience working in groups

Note taking

 

MODIFICATIONS
 All modifications indicated on student IEPs will be followed. Writing assignments can be reduced , or the teacher can provide more assistance in writing the paragraphs. Resource students will receive support from the Resource Room teacher. Although many activities involve working with partners, for those that are solo, a note or study buddy could be provided.  

 

UNIT SCHEDULE/TIME PLAN
The overall unit takes between 8-10 weeks to complete using 40-60 minutes a day for instruction. The 5th and 6th grades in our building are departmentalized which limits the amount of time that can be spent on the unit each day. If the teacher has a self-contained classroom, this unit can be completed in a shorter amount of time. 

 

TECHNOLOGY USE
 Word processors

Internet sources

Interactive CDs

Video

Overhead projector

