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OVERVIEW

In this third grade social studies unit students will begin a study of world communities by taking an imaginary trip to a city in North America, Mexico City.  In this unit students will learn about the social and economic aspects of this community.  Students will investigate the people and culture, as well as the geographical characteristics of this city.  The lessons included in this unit may be used as a framework for the study of other world communities. 

CONTENT KNOWLEDGE
	Declarative 
	Procedural 

	The students will know that the things a person learns as a member of society make up that person’s culture.
	 The students will interpret maps to find information about a country.

	 The student will understand that a person’s needs and wants and ways of meeting them are influenced by many factors.
	 The students will be able to use charts and graphs to find information about a country.

	Students will identify the main points of social, and cultural aspects of world communities (geography, religion, government, family traditions, food, shelter, clothing, transportation, celebrations, education, and cultural traditions.) 
	The students will use the writing process. 

	 
	The students will use various sources to find information. 


ESSENTIAL QUESTIONS

· What is culture and what does it have to do with our visit to Mexico City?

· What foods, clothes, transportation, shelter, landmarks, historical places, geography, and arts are there in Mexico City? 

· How do people in Mexico City celebrate religious and national holidays?

· What occupations do people have in Mexico City?
· What is the climate in Mexico City and what do people wear there?

· How are people’s wants and needs satisfied in Mexico City?
CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s)

The following is a list of standards that will be addressed and assessed in this unit:

New York State SS Standard #2, Key Idea #1

· Students will study about different world cultures and civilizations focusing on their accomplishments, contributions, values, beliefs, and traditions.

New York State SS Standard #3, Key Idea #2

· Students will analyze geographic information by making relationships, interpreting trends and relationships, and analyzing geographic data.

New York State ELA Standard #1, Key Idea #1 Elementary –Listening and Reading

· Students will gather and interpret information from children's reference books, magazines, textbooks, electronic bulletin boards, audio and media presentations, oral interviews and from such forms as charts, graphs, maps, and diagrams.

New York State ELA Standard #1, Key Idea #1 Elementary- Speaking and Writing

· Students will present information clearly in a variety of oral and written forms such as summaries, paraphrases, brief reports, stories, posters, and charts.

The following is a list of standards that will be addressed but not formally assessed:

New York State SS Standards #1, Key Idea #2

· Students will recognize how traditions and practices were passed from one generation to the next

New York State SS Standard #2, Key idea #4

· Students will explore lifestyles, beliefs, traditions, rules, and laws, and social/cultural needs and wants of people during different periods in history and in different parts of the world.

New York State SS Standard # 3, Key Idea # 1

· Students will study about how people live, work, and utilize natural resources.

INITIATING ACTIVITY

As the students enter the classroom they will be handed an envelope in which they will find a ticket and a teacher made brochure.  These items relate to an activity that will comprise our next social studies unit.  The teacher will ask the class if they would enjoy going on a long trip?  They will learn that in a week or so their classroom will be transformed into a jet and they will be transported to a far away place called Mexico City.  What do they know about Mexico City?  

LEARNING EXPERIENCE

In chronological order including acquisition experiences and extending/refining experiences for all stated declarative and procedural knowledge.
Day 1: On the first day the teacher will create an exciting atmosphere (including Mexican music, posters of Mexico and Mexican clothing) for the students in order for them to become enthusiastic for learning about another culture.  After the initiating activity the teacher will make a list of the things the students know about Mexico City.  Next, the teacher will ask the students to read along as the brochure is read to them.  The brochure will include pictures and information that will introduce students to the city.  While reading the brochure with the students, it may be helpful to have them highlight important words with a pencil or highlighter.  In order to produce this brochure, the teacher may want to use an encyclopedia or the following sites on the Internet.  It is also possible to get brochures by requesting them from a travel agency.

· http://www.nationalgeographic.com/mexico/a011.html
· http://mexico-city-mexico.com.

· http://mexicocity.com/
The teacher may find it helpful to bookmark these sites for use in other parts of this unit.


Day 2:  In order for people to travel outside of the United States tourists need passports.  For the students to get an idea of a real passport, the teacher may provide one or may want to show them a picture.  One is available at:

· http://www.howstuffworks.com/passport.htm
Taking the ideas from a passport and using a digital camera, the students will be able to make their own passport, which can be used in any unit where travel outside the U.S. is involved.

Day 3: The geography portion of this unit may extend beyond one day.  The students will be provided with an atlas of maps, including one of North America, with a map scale, one of Mexico that has Mexico City identified, and a physical map of Mexico showing rivers and mountains.  With the map of North America, students can find the distance from their home to Mexico, using a string to make a straight line between the two points, and using the scale of miles to learn the distance.  A list may be generated of the states over which our jet might fly as we travel to Mexico City.  If the plane flies to another large city before going to Mexico City, where might it land? Using the map of Mexico, the students can find boundaries and bodies of water and discuss the location of Mexico City in the country of Mexico.  They may want to color their map to show the land and water areas.  On the physical map, the teacher may want to point out the various landforms and discuss the effect of the landforms, such as mountains, on the lives of Mexican people, (ie. rainfall, temperature, lifestyle.) 

Day 4: After studying the maps the day before, students may have an idea of the climate in Mexico City.  The teacher will record their predictions, with reasons.  Next, the teacher will provide the students charts or maps of the temperatures in Mexico City.  These are available in an encyclopedia and show that despite its proximity to the equator, the average temperatures are between 50 and 70 degrees Fahrenheit.  Students can have a lively discussion about why this is so.  Mexico City is on a high plateau and there is little difference between summer and winter temperatures. Only in the high mountains is there ever snow.  People in Mexico do not think of four seasons but of rainy season and dry season.  For this reason, students will want to study an annual rainfall to see if it might rain a lot while they are there.  This chart, too, may be found in an encyclopedia.   As a homework assignment, students may make a list of items that they will pack for their trip, including clothing suitable for the climate.

Days 5 and 6: A Spanish dictionary will be a necessity for the trip. Using a blank vocabulary poster provided by the teacher, the students will each make a page for the dictionary.  The teacher will create the blank poster that provides a space for the word being defined, followed by a space for the definition, a space for a sentence containing the vocabulary word and a large space for the picture.  By providing each student with a word, a poster form and a dictionary, each student can produce a colorful and useful page for a book or a poster for the classroom.  The second day may be used for the students to share their posters with the class.  A game of Jeopardy may follow to reinforce the definitions.  Using the definitions from the student's posters and the students providing the word may do this.

The list of vocabulary might include:

poncho


sarape


sombrero

canyon      

 rebozo


stampede

patio


corral  



desperado

lariat


lasso


peso


adobe


Mestizo

hacienda      

amigo


chili


mariachi

poinsettia      

siesta

fiesta


piñata


burro


patio
                                 

Day 7:
 Fly to Mexico City!  This is the big day!  Students need to have their passports and their tickets to board the airplane.  Transform the classroom into the interior of a jetliner, complete with a drink cart (overhead projector cart), tiny bags of peanuts, rows of seats, and a movie (about Mexico, of course.)  At the beginning of the flight the captain (teacher) will have them fasten their seatbelts (crepe paper and stick on magnets) and will tell the flight plan.  Sorry, no meal will be served but at the end of the class period the flight will end and from that point on the teacher must play the role of tour guide in Mexico City

Day 8: The students will be told that we are going to take a tour of Mexico City to see what a different culture is like, but first we need to answer the question, “What is Culture?”   The lesson will begin by examining three statements:

· No one is exactly like me.

· I have many things in common with the members of my family and my community.

· Every person in the world needs some of the same things.

Ask students to share their ideas about these statements.  Next, point out that people from one group (family, community, country) sometimes look at people from another group as different.  Discuss why this might happen. What is it that is “different?”  This can lead to an explanation that some differences are related to cultural differences—ways of living and beliefs that are handed down from generation to generation, like the kinds of food we eat and the kinds of houses that we live in.  Some differences are just individual preferences that may be qualities that make us unique. When we discuss behaviors and beliefs that are common to a group or community of people, we are talking about their culture.  Using Think-Pair-Share (a strategy which allows a student to think about the question and develop a response, share the response with a partner and discuss it, then share the response with the entire group) help students make a list of things which groups of people share.  Give them one suggestion, such as language or religion.  They might make a list that includes music, dances, foods, clothes, important holidays or ceremonies, beliefs about what is right and wrong, things that are important to them and the importance of extended family.  Which items do they consider to be the most important in their own culture?  Do students think that everyone in the same group considers the same things important?  What culture do we belong to?  Are we all the same or do we have individual differences, with many ideas that relate to our culture?  For more help with this lesson the teacher may go to the Internet to:

 http://www.peacecorps.gov/vws/guides/looking/lesson11.html
Days 9-12: Basing the discussion on the previous day's lesson, we can discuss features of culture that are easy to see when we visit another community.  Our list might include the following:

religious rituals

paintings 

      native crafts 

literature

holiday customs

foods

eating habits

jobs people do

music

style of dress

houses

Using this list, students will be assigned one of these aspects of culture to explore as it pertains to Mexico City.  To make it simpler, the teacher may choose to make a list of items specific to Mexico City and assign them randomly or with student skill levels in mind.  This may be best accomplished with partners. The teacher will model how the assignment needs to be done in order to receive a satisfactory grade.  The directions given to the student are the following:

· Students will write a postcard to their family back home about one aspect of the culture of Mexico City. They will need to include three facts that tell about their topic and one way that they have interacted with the topic. For example, the teacher might write a postcard telling about the murals on the buildings. The description might include the name of a famous artist, how the murals were made and why they were put onto the buildings.  Lastly, the teacher might tell about visiting a university to see a mural by a famous Mexican artist. (In the technology section, below, are sites where children may search for information.)

· The students will use a graphic organizer to gather information about their topic.  The following is a gathering grid that might be used.

Gathering Grid

_____________________________

(topic)

	Questions
	Information from a book
	Information from the encyclopedia
	Information from a computer source

	What does it look like?
	
	
	

	What is it made of?
	
	
	

	Why is it important to the people in Mexico City?
	
	
	

	How did you interact with it?
	
	
	


The students will need time to gather the information from the classroom and library resources; therefore, the length of this unit can be adjusted depending on the time spent on this phase of the assignment.

· The students will be given a postcard form provided by their teacher.  The teacher will generate a form, keeping in mind that the postcard itself will be used as a visual aid during the oral presentation.  The students will produce a picture of their topic on one side of the postcard, which is the side being shown to their classmates.  On the opposite side will be the letter containing the description of their topic.  The teacher may also require more details on this side, such as a stamp, an address and a caption for the picture.

· The students will present their postcards to the class by reading the letter and showing the picture.  The oral presentations will be graded according to the following rubric.


Scored ________/12

	Task component
	4 points each
	3 points each
	2 points each
	1 point each

	Organization
	Has all the information needed
	Has most of the information needed.
	Has some of the information needed.
	Has no information or incorrect information.

	Presentation
	Speaks loudly and clearly.  Shows visual aid. Discusses the visual aid.  All the time.
	Speaks loudly and clearly.  Shows visual aid.  Discusses the visual aid.  Most of the time.
	Speaks loudly and clearly.  Shows visual aid.  Discusses the visual aid.  Some of the time.
	Does not speak loudly, clearly or does not use the visual aid.

	Eye Contact
	Makes eye contact with the audience.  All the time.


	Makes eye contact with the audience.  Most of the time
	Makes eye contact with the audience.  Some of the time or inappropriately.
	Does not make eye contact with the audience.


The students who are listening to the oral presentations should be considering each topic as a possible choice for a list of five things they want to be sure not to miss on their trip.

Day 13: Well, kids, we ran out of money!  We need to find out about some jobs that people do in and around Mexico City so we can earn a few pesos for some souvenirs.  

First, the students will be given a list of the natural resources available in Mexico. These can be found in an encyclopedia.  In small groups, students will study the list and decide what jobs they might be able to get that utilize these resources.  Have a discussion about the jobs the students found.  This should include jobs in industry, agriculture and mining/oil.  Are these the only jobs that need to be done in and around Mexico City?  Have the students brainstorm some jobs they think might be available and discuss the types of jobs that they might be-transportation, professions, domestic service, or communications.  Tourism is also a big industry in Mexico City because of their Aztec and Spanish heritage.  Are they producing goods or providing services?                        


Next, look at a pie graph (available in the encyclopedia) of the jobs people do in Mexico.  Explain how a graph like this is used.  What jobs are we most likely to find in Mexico City?  Are there enough jobs for all of the people who need them?  What do you think people do when there are not enough jobs or they don’t have enough training for the jobs that are available?  The teacher may point out that the population of Mexico City is large because there are not enough jobs for people in the small villages, so there has been migration to the cities.  Also discuss the reasons why people choose to come to the United States to work, even though they have to leave extended families in Mexico.




So, how can we earn some pesos for souvenirs?  How about making some piñatas, pottery or weaving to sell at the Market? (Arrange for the art teacher to help with a project.) 

Day 14:  In Mexico, some people have preserved the traditions that have been practiced in families for generations.  Craftsmen make decorated dishes and pottery, lacquered trays and boxes, cloth dolls, wooden or pottery toys, pictures made of feathers, jewelry made of silver or shells, tin-ware and iron work, baskets and straw mats, and woven fabric, rugs and serapes.  These are items that may be available at an open-air market.  Before discussing the possibility of buying a souvenir from the marketplace, read the book called, Market by Ted Lewin to introduce the students to a way of supplying people with the things they need or want.  Is this the only place to buy things in Mexico City?  Mexico City is a modern city, so explain that there are places just like there are in our community where people can shop.  The students need to be given an amount of money (the rate of exchange is available on the internet) equal to about $10.00.  Have them decide what they will take home as a souvenir, or will they spend it all on food?  Is their choice reasonable for the amount of money they have to spend?  A discussion might follow.

Day 15:  The teacher will read a story about the fiesta called Los Posadas.  After the story and a discussion of the celebration a plan should be devised for celebrating this fiesta. What foods will be provided?   What activities will take place?   What music is available and will there be dancing (with the help of a music or physical education teacher)?  What decorations will be needed and who will make the piñata?  Assignments will be made.

Day 16:  An assessment which may be made up of multiple choice questions, constructed response questions and document-based questions should be administered at this time.  The questions should be generated from the material contained in the lessons, with an emphasis on the declarative and procedural portions of this unit. 

Day 17:  Let the fiesta begin!  Parents and other volunteers may be needed to help with the food and the piñata.  If it were possible to enlist the aid of the Spanish Club from the high school it would add to the fun.
Day 18:  Time to fly back home and find out about our next destination.  In the publication by the New York State Education Department’s Bureau of Curriculum Development and the New York City Board of Education’s Division of Curriculum and Instruction, provided by The University of the State of New York, The State Education Department at Albany, New York 12234, entitled Communities Around The World, Social Studies, Grade Three are many strategies for teaching about other communities around the world.  Using this unit about Mexico City as a framework, a class might travel to China, Nigeria or eight other countries through the use of lessons outlined in the publication mentioned above.

Ongoing throughout the unit: The teacher might create a scavenger hunt.  It may include such questions as:

· What is the cost of an airline ticket from your town to Mexico City?

· What is a Mexican Peso worth in American dollars?

· What does the Mexican flag look like?  Color one that is provided.

· After viewing a mural on a building in Mexico, how do you think they are made?

· After reading a folktale about Mexico, what is the meaning?

Information about these questions can be found in the technology section.

CULMINATING PERFORMANCE 
Include rubric(s)

 See the section labeled Days 9-12 for the culminating performance, with rubrics, as well as assessment suggestions that are contained in the daily lesson plans.

PRE-REQUISITE SKILLS
 In order to accomplish this unit with a third grade class, the students need to have been acquainted with the following information and skills:

· The students should know the definition of the word “community” and be familiar with all aspects of their own community

· The students should know that people all over the world live in ‘Communities.”

· The students should know geographical terms that are used to locate a community on a map or globe.

· The students should be able to use the terms urban and rural to describe a community.

· The students should have computer skills in order to locate information from book-marked locations and encyclopedia.

· The students should be able to access information from an encyclopedia available in the library or classroom.

MODIFICATIONS
 
Students who have difficulty reading or locating information, or lack the necessary computer skills should be partnered with more capable students or have the help of a teacher or another adult.  

UNIT SCHEDULE/TIME PLAN
 
This unit should be completed in three to four weeks but may be extended to a much longer project through the use of a publication mentioned on Day 18 of this plan.  It also may be extended by the addition of a Web quest (mentioned in the resource section) or by including a letter-writing unit to a Peace Corp Volunteer.

TECHNOLOGY USE
 
Throughout this unit there have been several references to the use of computers and videos to enhance the learning. A resource unit is included in this section.  Students will be able to find the information that they need to complete the project found on Days 9-12.

 Resources where information can be found on the Internet

· http://www.differentworld.com/mexica
· http://mexicocity.com.mx/zocal2.html
· http://www.britannica.com   (Mexico + City)

· http://www.mexicocity.com/
· http://www.nationalgeographic.com/mexico/  (tour guide)

· http://www.elbalero.gob.mx/index_kids.html
