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OVERVIEW
 The prosperity of the 1920s seemed to many Americans a limitless boom.  However, this was merely a false prosperity that covered up many economic problems and inequities.  These difficulties in the economy would eventually lead to the Great Depression.  This two to three week unit will study the causes of the Depression, as well as the reactions and policies of the two Depression era presidents.  Additionally, it will provide an in depth investigation into the ways that the Depression affected the lives of millions of Americans.

 

CONTENT KNOWLEDGE 

	Declarative 
	Procedural 

	 The students will be able to identify and explain the weaknesses in the United States economy that ultimately led to the onset of the Great Depression.
	 The students will be able to conduct a library and an electronic search to generate details about the life of the Americans hardest hit by the Depression.

	 The students will be able to identify and explain the Hoover response to the depression.
	 Based on their research, the students will be able to construct a first person narrative in the form of a diary highlighting and illustrating the effect of the Depression on the average American.

	 The students will be able to identify and explain the actions of Franklin D. Roosevelt and the New Deal programs of relief, recovery, and reform.
	 The students will be able to debate the effectiveness of the New Deal in combating the Great Depression.

	 The students will be able to compare and contrast the reactions of Presidents Hoover and Roosevelt to the Depression.
	The students will be able to interpret political / historic cartoons dealing with Depression Era issues.

	 The students will be able to identify and explain the controversial aspects of the New Deal.
	The students will be able to construct a time line identifying the main events of the Great Depression Era.

	 The students will be able to identify and explain the human factor within the Depression era.
	 

	 The students will be able to identify and explain the culture of the Depression.
	 

	 The students will be able to identify and explain the opposition to the New Deal.
	


ESSENTIAL QUESTIONS
 How did the Great Depression cause the American public to experience hardships and in what ways were Americans able to cope with the economic difficulties posed by the Great Depression?   

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s)
SOCIAL STUDIES STANDARD 1:  The History of the United States and New York

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York.

The students will:

· Analyze the development of American culture, explaining how ideas, values, beliefs, and traditions have changed over time and how they unite all Americans

· Develop and test hypotheses about important events, eras, or issues in New York State and United States history, setting clear and valid criteria for judging the importance and significance of these events, eras, or issues

· Compare and contrast the experiences of different groups in the United States

· Research and analyze the major themes and developments in New York State and United States history

· Prepare essays and oral reports about important social, political, econonmic, scientific, technological, and cultural developments, issues, and events from New York State and United States history

· Analyze historical narratives about key events in New York State and United States history to identify the facts and evaluate the authors’ perspectives 

ELA Standard 1: Language for Information and Understanding

Students will listen, speak, read and write for information and understanding. As listeners and readers, students will collect data, facts and ideas; discover relationships, concepts and generalizations; and use knowledge generated from oral, written and electronically produced texts. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to acquire, interpret, apply and transmit information.

The students will:

· Interpret and analyze complex informational texts and presentations, including technical manuals, professional journals, newspaper and broadcast editorials, electronic networks, political speeches and debates, and primary source material in their subject area courses

· Write and present research reports, feature articles, and thesis/support papers on a variety of topics related to all school subjects

· Present a controlling idea that conveys an individual perspective and insight into the topic

· Use a wide range of organizational patterns such as chronological, logical (both deductive and inductive), cause and effect, and comparison/contrast

MATHEMATICS, SCIENCE and TECHNOLOGY Standard 2: Information Systems

Students will access, generate, process and transfer information using appropriate technologies.

The students will:

· Access, select, collate, and analyze information obtained from a wide range of sources such as research data bases, foundations, organizations, national libraries, and electronic communication networks, including the Internet

INITIATING ACTIVITY
 LAUNCH: One month before the beginning of this unit, students are given the assignment to keep a journal of the money they will spend for that month.  They are to include money spent on movies and other forms of entertainment, clothing purchases, food, video games.  As an extension of this journal, students should also include monthly expenses of their parents.  On the first day of this unit, students will discuss their monthly spending costs and then discuss their parents’ expenses.  After the discussion, students will arrive at a “typical” budget for a sixteen year old, as well as an average budget for their parents.  The discussion will continue as they are now told to cut spending in half.  What items could be easily eliminated in both budgets?  What would be almost impossible to eliminate?  What would happen if the budgets needed to be cut in half again?   What feelings are prevalent throughout this discussion?  

LINK:  Working on their own, each student is asked to come up with between five and seven words or phrases that come to mind when the think of the Great Depression.  Once each student has generated a list, the students will work in groups of three or four to share and discuss their words and phrases.  Finally, each group will share their three most important word / phrase choices with the entire class.  Group selections are then discussed.

 

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
· Students will be given a series of key events that occurred during the administrations of Presidents Hoover and Roosevelt.  Each event will be an important cause, response or effect of the Depression Years.  The students will need to locate the date for each event and then will need to organize all events into a time line.  Poster board displays of group time-lines will be posted.  These displays will be annotated and organized around a color-coded scheme (i. e., Presidential actions, Congressional actions, Supreme Court decisions, cultural events).

· “Directed Reading Thinking Activities” (DRTA) and “Anticipation Guides” will be used to stimulate thoughts and understanding about text chapter and selected primary source readings and documents.  Both activities employ teacher – generated questions and / or statements for students to react to before, during, and after reading.  Both activities are useful in generating purpose for reading and key concepts within the historic time period.  Questions should revolve around key objectives and may employ cause and effect relationships.  After completion, students will be able to validate their cause and effect relationships and the accuracy of their answers through group discussions.  Both the “DRTA” and the “Anticipation Guides” are to be used as an on-going activity throughout the study of the Great Depression.

· Lecture will be employed to introduce or review the key objectives of content knowledge.  Periodic use of a strategy such as “Numbered Heads” (students count off by #1 and #2 with all “1s” being given one task and all “2s” being given another task) or “3 Minute Pause” (a student summarization of the last fifteen minutes of lecture) will help to ensure student understanding. 

· Political cartoons highlighting the major issues and events of the Great Depression will be analyzed and examined.  Students will identify the use of symbolism, intended audience, issues and emotions raised, and the effectiveness of the cartoon.

· Graphic Organizers will be used to clarify and extend key points.  A “Compare and Contrast” graphic organizer can be used to compare Hoover and Roosevelt as well as to compare FDR’s New Deal with Progressive Era reforms.  A Venn Diagram graphic organizer can be used to draw similarities and differences between the sufferings experienced in urban areas to those felt in rural areas.  A cluster or webbing graphic organizer can be used to illustrate the certain events, such as Hoover’s responses to the Depression.

· A Document Based Activity will be used as a springboard to the Culminating Performance Task.  Working in groups, the students will analyze various primary source documents dealing with the Dust Bowl and its resulting migration of people to the West Coast.  The students will be asked to focus their analysis from a personal perspective as if they themselves were living through these experiences.  Discussion will follow.  (See Technology Use section for a listing of documents used during this activity.)  A Document Based essay will be assigned and graded as a follow-up to this activity.  (My grading rubric follows the NYS Regents guidelines for Document Based Essay.  For information contact me at farmfam06@aol.com)

· An electronic and library search will be used to gather information for the culminating performance task.

· A multiple choice and essay test will be given at the conclusion of the unit.

CULMINATING PERFORMANCE 
Include rubric(s)
 Using information found in the Document Based Activity and discovered in at least two other resource materials, including primary source documents, the students will write a fictional diary of a person who had lived through the Depression years.  The students will be able to choose a farmer who suffered through the Dust Bowl, a young urban dweller who had lost his job, or any fiction character who would have experienced hardships during this time period.  The diary needs to be authentic, written from a personal point of view, and appropriately dated throughout the time period.  The diary should include a minimum of 10 entries.  To give the diary an authentic appeal, the following details are to be included:

· Vivid descriptions of the people and area in which the diary’s author lived

· Emotional descriptions of the varied experiences

· Details that are appropriate to the era

· Accurate references to Presidents Hoover and Roosevelt and government assistance (or lack of). 
CULMINATING PERFORMANCE RUBRIC

	TASK COMPONENT
	4
	3
	2
	1

	RESEARCH
	Uses provided documents as well as a minimum of 4 other primary sources
	Uses provided documents as well as 3 other primary sources
	Uses provided documents as well as 2 other primary sources
	Uses provided documents as well as only one other  primary source

	INTERNET USAGE
	Works Cited page shows at least 3 Internet sources.  Strong evidence of pictures or text downloaded from the Internet to supplement personal viewpoint.
	Works Cited page shows at least 2 Internet sources.  Attempted to use pictures or text downloaded from the Internet to supplement personal viewpoint
	Works Cited page shows at least 1 Internet source.  Limited use of pictures or text downloaded from the Internet to supplement personal viewpoint
	Works Cited page shows no Internet sources.  No evidence of pictures or text downloaded from the Internet to supplement personal viewpoint

	PURPOSE
	Clearly and completely records a personal reaction to the Great Depression.
	Clearly records a personal reaction to the Great Depression.
	Personal reaction to the Great Depression is not clearly recorded.
	Reaction is a “re-telling” of the Great Depression with no personal reaction given.

	LANGUAGE
	Fluently records thoughts, feelings, attitudes in an informal format that allows for expanded spelling and language use as well as various writing styles.
	Adequately records thoughts, feelings, attitudes in a fairly informal format that allows for some expanded spelling and language use as well as various writing styles.
	Records thoughts, feelings, attitudes in a more formal format.  Tends to stick with known words and spelling.  Little variation in writing style.
	Records few thoughts, feelings, or attitudes.  Ideas are briefly stated – little expanded use of language or spelling.  Writing style is same throughout.

	DESCRIPTIONS
	Always uses vivid and emotional descriptions of the times and ordeals
	Generally uses vivid and emotional descriptions of the times and ordeals
	Somewhat uses vivid and emotional descriptions of the times and ordeals
	Rarely uses limited descriptions of the times and ordeals

	SUPPORT AND ACCURACY
	Provides well-developed and accurate examples, reasons, and/or details to support the personal reaction
	Provides accurate examples, reasons, and/or details to support the personal reaction.
	Provides some accurate examples, reasons, and details to support the personal reaction but may have some inaccurate or incomplete examples, reasons, or details.


	Provides few if any examples, reasons, or details to support the personal reaction.

	CONCLUSION
	Concludes with a statement that creatively and clearly summarizes the personal response.
	Concludes with a statement that clearly summarizes the personal response.
	Concludes with a statement that does not clearly summarize the personal response.
	Contains no concluding statement, or the statement does not accurately summarize the personal response.

	STRUCTURE AND FORM
	Contains a minimum of 10 dated entries.
	Contains between 8 and 10 dated entries.
	Contains between 5 and 7  dated entries.
	Contains fewer than 5 dated entries.


PRE-REQUISITE SKILLS
 Prior to the beginning of this unit on the Great Depression, the students will have been taught already the following skills:

· word processing

· reading independently for knowledge and information

· use of graphic organizers

· library and electronic research

· interpretation of political cartoons

· construction of time lines

 

MODIFICATIONS
 Discussions with the library, media center, and resource room staff will take place before and during this unit to apprise them of the content and the assessment activities.  Useful websites will be bookmarked so that students will have a starting point for their research.  Students who are having difficulty with any of the activities can seek additional teacher assistance during after school review / extra help sessions.  As needed, extra time will be given to complete activities.

 

UNIT SCHEDULE/TIME PLAN
  Total unit time averages ten to fifteen (forty minute) class periods. A workable timetable is as follows:

· One class period for the launch and link activities.

· One class period to complete the time line activity.

· Between five and seven class periods for instructional time.

· One class period to examine and analyze political cartoons.

· One class period to complete the Document Based Activity.

· One or two class periods to begin library and electronic search for the culminating activity.  Students are expected to use study hall and home time to complete additional reference time and to complete the diary.

In addition, the teacher will need pre-teaching time to prepare the “DRTA,” the “Anticipation Guides,” and the graphic organizer models. Depending on teacher planning time, these activities could take one to two weeks to complete.

TECHNOLOGY USE
The following videos are useful:

· The Jazz Age.  A volume in the Time – Life Video Series “America: A Looking Back.”  Distributed by Time – Life Video.

· Volume Three 1927 – 1939.  A volume in the series “Great Events of the 20th Century.”  Distributed by Marathon Music & Video.

The following websites are useful:

For the Document Based Learning Experience:

· A Dust Bowl map

http://www.pbs.org/wgbh/amex/dustbowl/maps/index.html
· A photograph of a dust storm approaching a rural town

http://www.fdrlibrary.marist.edu/images/photodb/27-0723a.gif
· A poster, “Years of Dust” published by the Resettlement Administration

http://eagle.dwc.edu/cernek/ss340/modernimages/dustposter.html
· Dorothea Lange photographs of migrant families

http://lcweb.loc.gov/exhibits/wcf/wcf089.jpg
· Photograph of migrants along a roadside

http://www.fdrlibrary.marist.edu/images/photodb/27-0683a.gif
· Woody Guthrie’s Dust Bowl ballad “Blowin’ Down the Road”

http://geocities/Nashville/3448/blowin.html
For the Dust Bowl:

· A collection of voices from the Dust Bowl

http://memory.loc.gov/ammem/afctshtml/tshome.html
· The American Experience “Surviving the Dust Bowl”

www.pbs.org.wgbh/amex/dustbowl/
· Dust Bowl links

http://enso.unl.edu/ndmc/impacts/dustbowl/1930s9.htm
· Excerpts from the Anne Marie Low “Dust Bowl Diary”

http://chnm.gmu.edu/courses/hist409/dust/low.html
· Excerpts from Woody Guthrie Dust Bowl Ballads

www.mindspring.com/~jwar/dust/dustbowl.html
· Acounts of the Dust Bowl in northwestern Kansas.  “The Day of the Black Blizzard”

www.discovery.com/area/history/dustbowl/dustbowl1.1.html
For Franklin D. Roosevelt:

· The FDR Library and Museum

www.fdrlibrary.marist.edu
· FDR cartoons 

www.nisk.k12.ny.us/fdr/FDRcartoons.html
For the Great Depression:

· Library of Congress Records of the Farm Security Administration

http://memory.loc.gov/ammem/fsowhome.html
· Photographs of the Great Depression

http://memory.loc.gov/ammem/fsahtml/fahome.html
· National Archives and the Great Depression

http://hoover.nara.gov/gallery/gallery06.html
· Reminiscences of the Great Depression

www.sos.state.mi.us/history/museum/techstuf/depressn/teacup.html
· A teacher’s guide to the Great Depression

http://breakthrough.blackside.com/blackside/EducationOutreach/Gdguide.html
· General resources and K – 12 guide to the Great Depression

http://tlc.ai.org/depressi.htm
· Recollections of “making do” during the Great Depression

www.mcsc.k12.in.us/mhs/social/madedo/
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