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LEARNING CONTEXT 

Purpose or Focus of Experience

Within each unit of study in the Advanced Placement U. S. Government course, there are a number of topics that require in-depth research, discussion and argument. The use of a debate offers a unique opportunity to discuss both sides of key issues and to sharpen students’ oral skills.

NOTE: This Learning Experience is an ongoing activity used throughout the course of study. Student teams debate various issues throughout the year on a rotating and random basis.  It is especially effective if teams debate the side of an issue with which they personally disagree.

Connection to Standards

Social Studies Standard 5:

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the governmental system of the United States and other nations; the United States Constitution; the basic civic values of American constitutional democracy; and the roles, rights and responsibilities of citizenship, including avenues of participation.

English Language Arts Standard 1:  Language for Information and Understanding
Students will listen, speak, read and write for information and understanding. As listeners and readers, students will collect data, facts and ideas; discover relationships, concepts and generalizations; and use knowledge generated from oral, written and electronically produced texts. As speakers and writers, they will use oral and written language that follows the accepted conventions of the English language to acquire, interpret, apply and transmit information.

The students will support interpretations and decisions about relative significance of information with explicit statement, evidence, and appropriate argument

English Language Arts Standard 4:   Language for Social Interaction

Students will listen, speak, read and write for social interaction. Students will use oral and written language that follows the accepted conventions of the English language for effective social communication with a wide variety of people. As readers and listeners, they will use the social communications of others to enrich their understanding of people and their views.

Students will engage in conversations and discussions on academic, technical, and community subjects, anticipating listeners’ needs and skillfully addressing them.

Essential Question

How can students appropriately and within a specific guideline present the affirmative or negative side of an important governmental issue?

Content Knowledge: Declarative, Procedural

	DECLARATIVE
	PROCEDURAL



	The student will be able to identify and discuss the affirmative and negative sides of an important governmental issue.
	The student will be able to conduct a library and an electronic search to generate support for the affirmative or negative side of an issue.

	
	The student will be able to organize key emotional and intellectual arguments to be presented in debate form to the class.


PROCEDURE

(Chronologically ordered description of all teacher & student activities and interactions.)

Initially, the debate needs to be presented as an activity to the class. As a part of this initial discussion, the elements of an effective debate must be discussed. The students need to be aware of the important points of a debate, including the affirmative and negative argument, an emotional and intellectual appeal and the use of video or audio aids. Next, the discussion should focus on how to work these elements into a timed format. Finally, teams of two to four students are determined. Depending on class size and make-up, students should be able to determine teams (See Appendix # 1 for the debate format).

If available, video clips from formal debates, such as presidential debates, can be viewed to give students additional clarification on the debate format.

Finally, students will be given a list of debate questions and randomly assigned topics (See Appendix #2 for potential topics). Their calendars will identify debate dates. Each debate should fall within the time period in which the topic will be presented through lecture and other means decided by the teacher.
INSTRUCTIONAL/ENVIRONMENTAL MODIFICATIONS

At the beginning of each month or quarter, students are given a calendar of assignments for the course. Within the scope of all activities and assignments, debate dates are listed along with topics and teams. Each team knows whether it will be arguing for the affirmative or the negative.

Classroom arrangements should be established for the debate presentation.  A podium or

table should be placed in the front of the classroom for speaker use. Additionally, chairs for the members of both teams should be arranged on both sides of the podium.

The class is made aware that the debates are going to be videotaped. For those students who are particularly uncomfortable with this, it is waived during their presentations.

Students who are unable to orally present any part of the debate are still active members of their team. These individuals participate in the research, organization, preparation and word processing of the annotated bibliography.

TIME REQUIRED

Initially, time is needed to discuss the elements of an effective debate, to work these elements into a timed format and to determine teams. This generally requires approximately one class period (forty minutes).

Each actual debate also requires one class period to present. In addition to the oral presentation, each team is required to hand in an annotated bibliography of at least three sources that were employed during research.

 
Students are expected to research their side of the debate on their own time. Since this is a 12th grade A. P. U. S. Government class, research skills have been fine tuned through various other activities and courses.

RESOURCES
 The following textbooks can be used to form the basis of the initial research:

· Davis, James E. and Phyllis Maxey Fernlund. Civics: Participating in Government. Needham: Prentice Hall, 2001.

· Kelman, Steven. American Government. Austin: Holt, 1999.

· Patterson, Thomas E. The American Democracy. Boston: McGraw Hill College, 1999.

· Remy, Richard C. United States Government Democracy in Action. New York City: Glencoe, McGraw Hill, 2001.

· Wilson, James Q. and John J. Dilulio. American Government; Boston: Houghton Mifflin Company, 1998.

To generate the search for information on the Internet, the following search engines are helpful:
www.excite.com
www.yahoo.com
www.dogpile.com
www.askjeeves.com
www.google.com
If the school has access to Electric Library (www.elibrary.com/education) on the Internet, this is a useful source for a listing by topic of books, newspaper articles, magazine articles and television shows.

ASSESSMENT PLAN
(Include samples of rubrics, checklists, etc.)

	
	4
	3
	2
	1

	Annotated Bibliography 
	Exceeds minimum 3 sources in proper format
	Minimum 3 sources in proper format
	2 sources in proper format
	1 source in proper format

	Loudness
	Always clear and audible
	Generally clear and audible
	Somewhat clear and audible
	Not clear and audible

	Eye Contact
	Always makes eye contact with audience
	Generally makes eye contact with audience
	Seldom makes eye contact with audience
	Rarely makes eye contact with audience

	Opening
	Thoroughly and clearly states position in a logical manner.  Strives for accuracy in the recognition of bias.
	Clearly states the position in a logical manner.
	Position is not clearly stated or is stated in an illogical manner.
	Position is not stated or is so illogically stated that the meaning can not be understood.

	Thesis defined and explained
	Thoroughly develops thesis with accurate and supportive reasons, details, and examples.  May show deeper insight into the position taken. 
	Develops thesis with accurate reasons, details, and examples.
	Develops thesis with some accurate reasons, details, and examples.  May have some reason, details, examples that do not support the thesis.
	Thesis is not well developed.  Appropriate supportive reasons, details, examples are lacking.

	Organization
	Always appeals to both intellect and emotions.  Selects a most appropriate organizational framework to categorize, combine, and condense information.
	Generally appeals to both intellect and emotions.  Selects an appropriate organizational framework to categorize, combine, and condense information.


	Seldom appeals to both intellect and emotions.  Selects an organizational framework which may not be well suited for the information being used.
	Rarely appeals to both intellect and emotions throughout.  Selects an inappropriate organizational framework, or does not select any framework at all.

	Rebuttal
	Appeal and attack always evident
	Appeal and attack generally evident
	Appeal and attack seldom evident
	Appeal and attack rarely evident

	Response to class questions
	Always proficient
	Generally proficient
	Seldom proficient
	Rarely proficient


STUDENT WORK

(Include samples of student work showing different levels of performance.)

Because of the nature of this assignment, it is not possible to include samples of student work. Each debate, with student approval, is videotaped to be used as instruction in other classes or for open house opportunities.

REFLECTION

 
After using this activity for the first time during the second semester, I found it particularly successful. Most students enjoyed the opportunity to debate and were caught up in the activity. With very few exceptions, the students actually “dressed up” on their debate day to add a professional “aura” to their role. Based on student responses to the debates, most students expressed that the debate was instructional and, even if it did not share their personal position, it resulted in a more open-minded attitude! Additionally, the debates presented new information and defined terms that the students had heard but did not understand.

Because of the nature of this course (we meet three days a week throughout the year, for 40 minutes per class), there is much information to be covered throughout a variety of activities, assignments and assessments. Therefore, it is difficult to hold a debate a week. Students have found it difficult to adequately prepare for a debate and to keep up with all other assignments for Government and their other courses. (Since this is an AP course, most students are involved in other AP and accelerated courses.) Rather than weekly, debates are held every other week. 

APPENDIX # 1

DEBATE FORMAT

GENERAL RULES:

1. Five minutes per students in round one and three minutes per student in round two.

2. No interference with the speaker!

3. The speaker may use the podium.

4. 2 rounds per debate.

5. Two to three minute conference between rounds.

ROUND ONE:  

Person #1 for each side:

1. Restate question.

2. Explain why topic is important.

3. General reasons for position.

4. Present any emotional reading or quote.

5. Emotional appeal.

Person #2 for each side:

1. Present data, case studies.

2. Specific support for your arguments.

3. Intellectual appeal.

BREAK (Two to three minute conference.)

ROUND 2:

Person #1 for each side:

1. Attack and reiterate.

2. Appeal should be both emotional and intellectual.

Person #2 for each side:

1. Summarize your position and evidence.

2. Take the high moral ground.

QUESTIONS FROM THE CLASS!

APPENDIX # 2

POSSIBLE U. S. GOVERNMENT DEBATE TOPICS

1. Resolved:  The delegates to the Constitutional Convention did not represent the views of the population of the United States in 1787.

2. Resolved:  At the Philadelphia Convention, the Articles of Confederation should have been amended not discarded.

3. Resolved:  The Articles of Confederation were more democratic than the Constitution of the United States.

4. Resolved:  Since the current proportional representation of on Representative for approximately 600,000 people does not allow for adequate contact with the people, the number of Representatives should be increased.

5. Resolved:  Pork barrel legislation should be prohibited.

6. Resolved:  The provision of immunity for Congressmen should be abolished.

7. Resolved:  The constitutional requirement that only a natural born citizen of the United States is eligible to be President should be modified.

8. Resolved:  The Spoils System fosters a more responsive bureaucracy than the Civil Service System.

9. Resolved:  The electoral college should be eliminated in favor of a direct election of the President.

10. Resolved:  The length of a Supreme Court Justice’s term should be a set number of years with no opportunity for renewal.

11. Resolved:  Political Action Committees (PACs) should be allowed to spend an unlimited amount of money in support of candidates.

12. Resolved:  The limits on campaign spending should be abolished.

13. Resolved:  Single issue political parties should be outlawed in the United States.

14. Resolved:  Voting should be required of all those eligible to vote.

15. Resolved:  The polls in all fifty states should open and close at the same time.

16. Resolved:  A literacy requirement for voting should be reinstated.

17. Resolved:  Loyalty oaths should be required of all federal government employees.

18. Resolved:  Church property should be taxed.

19. Resolved:  The mandates of Brown v. Topeka Board of Education have been carried out by the government.

20. Resolved:  Land taken from the Native American Indians in broken treaties should be returned to their descendants.
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