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OVERVIEW
 The children will learn about the life of Rosa Parks.  Through this knowledge they will learn to acknowledge that one act of bravery can change the course of history.  They will then compare Rosa Parks to another person who changed the course of history.   This unit will take from 12 to 15 days to teach.

 

CONTENT KNOWLEDGE 

Declarative 
Procedural 

 The children will be become familiar with Rosa Parks’ life.
 The children will learn to access the internet in order to do a scavenger hunt online. 

 The children will know how Rosa Parks changed an accepted way of life in America
 The children will learn to organize and write a compare / contrast essay.

 The children will understand the terms segregation and boycott.
 



ESSENTIAL QUESTIONS
 How did segregation affect African Americans? 

 How is a boycott a peaceful way of protesting?

How did Rosa Parks’ act of bravery impact segregation laws?

Who are some other people who changed history by being brave? 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 

Social Studies Standard #1History of the United States and New York 

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York. 
Key Idea #2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives. 

· gather and organize information about the traditions transmitted by various groups living in their neighborhood and community 

· recognize how traditions and practices were passed from one generation to the next 

. 

Social Studies Standard #5  Civics, Citizenship, and Government 

Students will use a variety of intellectual skills to demonstrate their understanding of the necessity for establishing governments; the government system of the U.S. and other nations; the U.S. Constitution; the basic civic values of American constitutional democracy; and the roles, rights, and responsibilities of citizenship, including avenues of participation. 
Key Idea #4The study of civics and citizenship requires the ability to probe ideas and assumptions, ask and answer analytical questions, take a skeptical attitude toward questionable arguments, evaluate evidence, formulate rational conclusions, and develop and refine participatory skills. 

​Students: 

· show a willingness to consider other points of view before drawing conclusions or making judgments 

· participate in activities that focus on a classroom, school, or community issue or problem 

· suggest alternative solutions or courses of action to hypothetical or historic problems 

· evaluate the consequences for each alternative solution or course of action 

· prioritize the solutions based on established criteria 

· propose an action plan to address the issues of how to solve the problem. 

English Language Arts

Listening and Reading

Standard #1Language for Information and Understanding 

Students will read, write, listen, and speak for information and understanding
Key Idea #1Listening and reading to acquire information and understanding involves collecting data, facts, and ideas, discovering relationships, concepts, and generalizations; and using knowledge from oral, written, and electronic sources. 

Students: 

· gather and interpret information from children's reference books, magazines, textbooks, electronic bulletin boards, audio and media presentations, oral interviews, and from such forms as charts, graphs, maps, and diagrams. 

· select information appropriate to the purpose of their investigation and relate ideas from one text to another 

· select and use strategies they have been taught for notetaking, organizing, and categorizing information 

· ask specific questions to clarify and extend meaning 

Speaking and Writing

Standard #1

Key Idea #1Speaking and writing to acquire and transmit information requires asking probing and clarifying questions, interpreting information in one's own words, applying information from one context to another, and presenting the information and interpretation clearly, concisely and comprehensibly. 

Students: 

· present information clearly in a variety of oral and written forms such as summaries, paraphrases, brief reports, stories, posters, and charts 

· select a focus, organization, and point of view for oral and written presentations 

· use a few traditional structures for conveying information such as chronological order, cause and effect, and similarity and difference 

· include relevant information and exclude extraneous material 

· use the process of pre-writing, drafting, revising, and proofreading (the "writing process") to produce well-constructed informational texts 

English Language Arts

Standard #3 Language for Critical Analysis and Evaluation 

Students will read, write, listen, and speak for critical analysis and evaluation
Speaking and Writing

Key Idea #1  Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

Students: 

· express opinions (in such forms as oral and written reviews, letters to the editor, essays, or persuasive speeches) about events, books, issues, and experiences, supporting their opinions with some evidence 

· present arguments for certain views or actions with reference to specific criteria that support the argument (e.g., an argument to purchase a particular piece of playground equipment might be based on the criteria of safety, appeal to children, durability, and low cost.) 

· monitor and adjust their own oral and written presentations to meet criteria for competent performance (e.g., in writing, the criteria might include development of position, organization, appropriate vocabulary, mechanics, and neatness. In speaking, the criteria might include good content, effective delivery, diction, posture, poise, and eye contact). 

· use effective vocabulary and follow the rules of grammar, usage, spelling, and punctuation in persuasive writing. 

Mathematics/ Science / Technology

Standard #2 Information Systems 

Students will access, generate, process, and transfer information using appropriate technologies. 
Key Idea #1 Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning. 

Students: 

· use a variety of equipment and software packages to enter, process, display, and communicate information on different forma, using text, tables, pictures, and sound 

· access needed information from printed media, electronic data bases, and community resources. 

INITIATING ACTIVITY
 As a hook into the unit the children will view a clip of Rosa Parks being finger printed. After viewing, the students, in numbered pairs, will share their prior knowledge as to why she is being arrested. Then we will conduct a Mystery activity. There will be items in an old wicker basket that have to do with Rosa Parks. The items will be: a policeman, a $100 dollar bill, a needle and thread, a map of Alabama, a sneaker, the Constitution, a book about Martin Luther King, a peace sign, and a no busing sign. Again the student, in Numbered Pairs, will link prior knowledge to predict how these items connect to Rosa Parks.

LEARNING EXPERIENCES
In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
Day
Activities           P – Procedural       D - Declarative

1
D - The students and the teacher will work together to construct a Word Map for segregation. Along with the word map we will discuss how segregation affected African- American people. 

2
D - The students and the teacher will work together to construct a Word Map on boycott.  After the word map we will role play a boycott and show the effect when a large group of people boycott together. 

3
D – The students will read the story Rosa Parks  (Reading Adventures, part of the CCC Program) on the computer using Before, During and After. 

4
P – The students will become familiar with the process of accessing web sites in order to search online.  The teacher will have a written set of directions for the students to review as they observe the process using a LCD projector.  The students can practice as time permits.

5 and 6
P – The students will do an online Scavenger Hunt on Rosa Parks using a Central Idea Graph. They will be required to find a quote, family information, where is Rosa Parks today, and another act of bravery.  

7
D – Classroom discussion on all the information we have so far followed by a Fifty Words or Less writing.

8
D – The students will store the information they have about Rosa Parks by going back to the Mystery items in the launch activity and writing a sentence on how each item relates to her.

9
P – The teacher will model how to gather and organize information using the Compare/contrast template on Inspiration, for a Compare Contrast essay.  Then the teacher will again model how to write the essay using the information that has been organized. In this model the teacher will be comparing Rosa Parks to another brave person who made a change in history.  

 

10 and 11
P – The children decide who they want to compare Rosa Parks to (there will be biographies in the room or they can use a person they already know about).  Then they will use the Inspiration template to organize information, followed by writing their Compare Contrast essay. (See rubric)

12
D – The students will be Analyzing Perspectives by doing a Graffiti Activity. In this activity the children will be asked 5 open-ended questions about when they were treated unfairly. In groups of 4 or 5, they will answer these questions on chart paper. At the end, each group will have to make a conclusion on one of the questions. The five questions are: 1)When have you been treated unfairly?  2) What should you do if you are treated unfairly? 3) What does your teacher do to make sure your classroom is fair?  4) How does it make you feel when you are treated unfairly? 5) Why do people treat others unfairly? 

13
Meaningful Use Task  - The teacher and the students discuss the impact of the bus boycott.  The discussion should include the length and the hardships encountered.  As a group, the students will plan a scenario, which will include an African-American who wanted to ride the bus but had to make the hard decision of not riding it (or maybe they will decide to ride the bus). The teacher will write these ideas on chart paper.  (examples: a mother with a baby and groceries, a person who is sick, a old person who can not walk well) 

14
Meaningful Use Task – Decision Making – The students will take on the identity of an African-American and have to decide whether to take the bus using a scenario from yesterdays chart. Then they will write a letter to the editor of the paper explaining their decision and why they made it.

CULMINATING PERFORMANCE 
Include rubric(s)
 

13 and 

14
Decision Making – After an activity that makes it clear that it was not easy for all of the African-Americans to boycott the buses for over a year, the student will assume the identity of one of those people and write a Letter to the Editor. In the letter they will be explaining their personal difficulty in dealing with the boycott, what they decided to do, and why they made that decision. 

Compare Contrast Rubric

Task Component
4 points
3 points
2 points
1 point

opening
Creatively began with an interesting lead that thoroughly identifies the people, places or events as well as the central idea being examined
Begins with an appropriate opening statement that accurately identifies the people, places, events as well as the central idea being examined
Begins with an opening lead that  just identifies the people,  places or events being examined or just identifies the central idea
Begins with an opening lead that does not identify the people, places or events being examined nor does the lead identify the central idea

Organization
Effectively and accurately organizes the material in the correct compare/contrast pattern 
Accurately organizes the material in the correct compare/contrast pattern
Organizes the material into a compare/contrast pattern but varies the pattern throughout the writing
Material is organized into a pattern that compares the items but does not contrast the items

Support
Provides well-developed and accurate support (examples, details, reasons) for each component being examined with the people, places, or events 
Provides accurate support (examples, details, reasons) for each component being examined with the people, places, or events 
Provides some support (details, examples, reasons) that is accurate but also has some inaccurate support for the components
Provides little if any support (examples, details, reasons) for the components being examined

Conclusion
Constructs a thorough closure to the writing that follows logically from the opening lead
Constructs a appropriate closure that follows logically form the opening lead
Constructs a closure that some-what follows logically from the opening lead – may not be fully explained
Constructs a closure that does not follow logically from the opening lead

Decision Making

Task Component
4 points each
3 points each
2 points each
1 point each

Identifies Alternatives
Presents the alternatives of riding the bus or not riding it with a description of each
Identifies the alternatives of riding the bus or not riding it
Only state the alternative that they have chosen
Does not clearly identify the alternative that they chose

Identifies Criteria
Not assessed




Tries Alternatives Against Criteria
Not assessed




Selects Alternatives
Selects the alternative of riding or not riding the bus 
Selects the alternative of riding or not riding the bus
Selects the alternative that has been  previously stated  
Selects an alternative that doesn’t conform to our study of  the bus boycott

Supports Alternative Choice
Provides a well developed discussion of their decision and how it will effect the bus boycott and civil rights
Provides successful support for the choice they made which is linked to the bus boycott and civil rights
Provides some support for the choice they made with some links to the bus boycott and civil rights
Provides little or no support for their choice with  a weak connection to the bus boycott and civil rights

 

PRE-REQUISITE SKILLS
 

 The student will be familiar with biographies.  They will have read a few in the reading theme that involves biographies. 

MODIFICATIONS
 Students with IEPS will have their modifications met throughout the course of this unit. (ex. Extended time, a reader available)

 

UNIT SCHEDULE/TIME PLAN
 This unit will take about 16 days.

 

TECHNOLOGY USE
 

· Use of the internet for a scavenger hunt

· Read a story with the CCC program

· Organize compare/contrast information with a template on Inspiration. 

· Demonstration of a procedure using the LCD projector

Resources

Computer Curriculum Corporation

Thoughtful Learning  - J. Robert Hanson and Associates

Inspiration Software  Inc.

Dimensions of Learning  - 2000 – 2001 Instructional Guide

New Hartford School District’s Effective Communicator Booklet Grades 3-5

