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OVERVIEW

This unit is based on the Newbery award-winning novel, Bud, Not Buddy, by Christopher Paul Curtis. The book chronicles the adventures of an orphaned young boy during the Great Depression. As he searches for the father he has never known, Bud experiences many of the events of this pivotal time in American history. We follow Bud as he moves from orphanage to foster home, from soup kitchen to Hooverville, learning about everything from Jazz to racism to labor unions.

 Integrating both social studies and English content, the unit will enable students to begin to understand the underlying causes and profound effects of the Great Depression on American history, and especially its effects on individuals. Analyzing first person narratives and primary source material will guide students to an awareness of how much we can learn from the stories of the past. In the fictional story, the setting, the conflicts the main character faced, and the decisions he made can teach students important lessons for their own lives.


CONTENT KNOWLEDGE
	Declarative 
	Procedural 

	 Students will gain knowledge of the basic economic and historical facts of the Great Depression.
	Students will examine photographs using the guidelines from the National Archives web site.



	Students will understand the social problems in the US at the time of the Great Depression; including poverty, unemployment, hunger, forced migration, and racism.


	Students will complete a character study on an important character in the novel.

	Students will comprehend that people grow and change to adapt to difficult situations, but still retain essential characteristics of their personalities.


	Students will measure and mark distance on maps of Michigan and New York State.

	 Students will learn that stories of others’ lives can reveal truths about our own lives.
	Students will successfully complete a Dialectical Journal entry based on chapter 15 of Bud, Not Buddy.



	
	Students will work in cooperative groups to research and summarize a topic from the Great Depression.

	
	Students will interview family members on the topic of the Great Depression.


ESSENTIAL QUESTIONS

1. What was the ‘Great Depression’?

2. How did living at the time of the Depression affect people in the United States?

3. How do people adapt to survive difficult situations?

4. What can we learn from the stories of other people’s lives?

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 2

Learning Standards In English Language Arts

Intermediate - Speaking and Writing
Standard 3-Language for Critical Analysis and Evaluation 
Students will read, write, listen, and speak for critical analysis and evaluation. 

Intermediate - Listening and Reading 

1. Listening and reading to analyze and evaluate experiences, ideas, information, and issues requires using evaluative criteria from a variety of perspectives and recognizing the difference in evaluations based on different sets of criteria. 

Students: 

· assess the quality of texts and presentations, using criteria related to the genre, the subject area, and purpose

· understand that within a group there are many different points of view depending on the particular interests and values of the individual, and recognize those differences in perspective in texts and presentations

· evaluate their own and others' work based on a variety of criteria

Intermediate - Speaking and Writing 

1. Speaking and writing for critical analysis and evaluation requires presenting opinions and judgments on experiences, ideas, information, and issues clearly, logically, and persuasively with reference to specific criteria on which the opinion or judgment is based. 

Students:

· present (in essays, position papers, speeches, and debates) clear analyses of issues, ideas, texts and experiences, supporting their positions with well developed arguments 

· develop arguments with effective use of details and evidence that reflect a coherent set of criteria

____________________________________

Learning Standards In Social Studies 

Standard 1 - History of the United States and New York 

Students will use a variety of intellectual skills to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of the United States and New York. 

Intermediate 
2. Important ideas, social and cultural values, beliefs, and traditions from New York State and United States history illustrate the connections and interactions of people and events across time and from a variety of perspectives.

3.   Students: 

· describe the reasons for periodizing history in different ways 

· investigate key turning points in United States history and explain why these events or developments are significant

4. The skills of historical analysis include the ability to: explain the significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand the concept of multiple causation; understand the importance of changing and competing interpretations of different historical developments. 

Students: 

· consider the sources of historic documents, narratives, or artifacts and evaluate their reliability  

· describe historic events through the eyes and experiences of those who were there. 

Standard 4 – Economics
Students will use a variety of intellectual skills to demonstrate their understanding of how the United States and other societies develop economic systems and associated institutions to allocate scarce resources. They will learn how major decision-making units function in the U.S. and other national economies, and how an economy solves the scarcity problem through market and non-market mechanisms. 

· Students will explain how societies and nations attempt to satisfy their basic needs and wants by utilizing scarce capital, natural, and human resources

Learning Standards in Mathematics/Science/Technology 

Standard 2 - Information Systems 

Students will access, generate, process, and transfer information using appropriate technologies. 
Intermediate - Information Systems 

1. Information technology is used to retrieve, process, and communicate information and as a tool to enhance learning. 

Students: 

Use a range of equipment and software to integrate several forms of information in order to create good quality audio, video, graphic, and text based presentations. ______________________________________________________________

INITIATING ACTIVITY
As a hook into the unit, students will watch a segment of a National Geographic video (20th century History Series – 1929-1941: The Great Depression) featuring first-person accounts of life during the Great Depression. Students will then be given a selection of photographs from that time period, along with a worksheet on Analyzing Photos from the National Archives. The web site is:

http://www.nara.gov/education/teaching/analysis/photo.html
After discussing what they can learn from the photographs about this time period, students will also be given terms from the Great Depression and time to brainstorm more. They will then work in cooperative groups on a List-Group-Label activity. Students will decide how to categorize the terms and photos, and how to label them. They will then post the photos and terms on a class bulletin board. Students will use the digital camera to preserve the information on the bulletin board.

LEARNING EXPERIENCES

In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
	DAY
	LEARNING EXPERIENCES

	2
	After reading chapter 2 of the book, Students will complete a K-W-L Chart on Bud, the main character. Students will use Inspiration software to complete a character study template on either Todd Amos or Bud Caldwell. The students will be assessed by the following criteria: Did the student identify three characteristics, use at least three pieces of supporting evidence from the text, and demonstrate correct spelling and usage? Students will save the character study in their online folders to add to over the course of the unit. Lesson 8 will be based on this study.

	3
	The class will read chapter 3 of the text, and use a Prediction strategy graphic organizer to examine the question: “What will Bud do now? Students will work together to begin a Bookends activity, to be completed during the next day’s class.

	4
	Chapter 4.  After completing and sharing their Bookends, students will work in cooperative groups to brainstorm ideas for a Letter to the Editor of the local newspaper. The letter will request first-person narratives of life during the depression. Students will share their ideas with the class, deciding the final wording. One group will e-mail the letter, using an online form. As an extension activity, student volunteers will organize the letters into a scrapbook, and will also write back to each participant. Students will scan in any photos received and save them in online folders.

	5
	Chapter 5.  Students will analyze the text and their own experience for examples to support Bud’s mother’s statement: “When one door closes, another opens.”(pg. 43) Students will have a graphic organizer to add to throughout the unit. The graphic organizer will be completed on day 20.

	6
	Chapter 6.  The class will use this chapter, describing Bud’s visit to a mission for breakfast, for a Reader’s Theater activity. After reading, students will read each character’s part with expression to interpret the scenes from chapter 6.

	7
	Chapter 7. Bud has to plot his route on a map of Michigan and calculate mileage. Students will do the same activity, using Numbered Heads, and will measure distance from Watertown on a map of NYS to see where the same mileage would take them. One student will measure while the other checks, and then they will switch roles. Students will be assessed on the accuracy of their measurements.

	8


	EXTENDING AND REFINING LESSON

Chapter 8. The class will use the Four Corners strategy to analyze perspective. Choosing the characters Bud, Deza, Bugs, and Deza’s Father, students will ask “What If?” deciding what choices they would have made under the same circumstances, and the possible consequences of those decisions. Students will write a Character Study (using their graphic organizer from lesson 2 to help frame the main points) on one of the characters from the novel. See the rubrics for assessment.

	9
	Chapter 8, continued

“My momma says these poor kids on the road all alone are like dust in the wind. But I guess you’re different, aren’t you Bud? I guess you sort of carry your family around inside of you, huh?”

 “Inside my suitcase, too” pg. 73

Based on these quotations from the book, students will plan a Pack Your Suitcase activity, where they choose the five items they would pack if they were heading out into the unknown. Just as Bud’s treasures did, the items would represent what is most important to the students. Students would bring the items, or a facsimile, to share with the class. 

	10
	Chapter 9.  After reading, students will examine the paragraph on pg. 92 where Bud describes the growth of his idea. He compares it to a little seed growing into a big maple tree. After discussing, students will complete an Analogy Graphic Organizer, comparing Bud’s theory to another object or idea.

	11-15
	EXTENDING AND REFINING LESSON

Chapter 10-14. Students will use this week’s class to combine their reading with online research. Students will use the List- Group-Label activity to organize depression–era vocabulary and topics related to the novel by category. Categories could include Jazz, racism, government programs, Hoovervilles, riding the rails, labor unions, crime, poverty, and technology. A separate research assignment for all students will be an author study. 

Students will then use the Jigsaw strategy (a group picking one topic to research, becoming experts on that topic, and then teaching the rest of the class) to research in cooperative groups on the Internet, using both bookmarked sites chosen by the teacher (see resources) and search engines. Thinking skills such as Deduction, Constructing Support, and Error Analysis will be stressed. The groups will summarize their findings and present them to the class with a combination of oral and written reports. (See rubric for teacher assessment of summary.) Students will also evaluate their own research, evaluate each individual effort, and the results of the entire group. (Students will brainstorm their own rubric for this activity)

	16
	Chapter 15. Students will examine the topic of racism, by using a Dialectical Journal writing strategy. Assessment will be based on a rubric designed for this task. See attached rubrics.

	17
	Chapter 16. Students will listen to a variety of 1930’s jazz artists. Using a large screen monitor hooked to an internet computer, the students will tour http://www.pbs.org/jazz/biography/ to read biographies of musicians and hear their music. Students will take notes to use in tomorrow’s activity. 

	18
	Chapter 17. Students will compare the music they listen to with the description of jazz from the text. After a discussion of figurative language, the class will write their own analogies, creating metaphors for the components of jazz.

	19
	Chapter 18.  Each student will bring in a rock. This rock should commemorate a pivotal time in his or her life, with the date and place marked on it. Students will initial their rocks, then put them in a box.  One by one, the class will draw out a rock, then match up by partners with the person who drew their rock, and share stories.  

Together, they will discuss the importance of personal histories, compare their own lives with Bud’s life, and share their own strategies for adapting to difficult situations. The partners will create a construction paper rock with an important event from the novel, labeled with the setting (place & time) of the event. This will be used as part of the bulletin board. Before adding on to the board, the class will assess each contribution to make sure that they agree on its importance. Students may use the digital camera to record their bulletin board.

	20
	Chapter 19. After reading the climax of the novel, the class will complete the graphic organizer from lesson 5.

 When Bud plays the alto sax for the first time, he hears:

“...the squawks and squeaks of one door closing and another opening”.       Page 235

For an assignment, students will analyze this statement, and predict what will happen to Bud in the future. Students will be assessed on the quality of their ideas, the supporting evidence used from the novel, and correct spelling, grammar, and punctuation.

	21
	Chapter 20.  Students will interview family members on important lessons they have learned – their own ‘rules for a better life’. Students will have a worksheet for this purpose. Students may use a regular or digital camera to photograph their subjects.


CULMINATING PERFORMANCE 

Invention

Students will design their own book of “Rules and Things for Having a Better Life”, based on Bud’s rules throughout the book: Bud, Not Buddy. See the attached rubrics for assessment.

Instructions for Students:

Design you own “Rules and Things for a Better Life”. Give evidence to support your ideas. Design rules that will help kids survive difficult situations. Use the information from the book, your research online, your interview with family members, and any other supporting evidence to defend your choices. 

The basic assignment is to type a minimum of 5 rules for a better life, with 2-3 paragraphs of support for each rule. Your final copy will be typed on the computer using Microsoft Word. The final copy must be free of any spelling, punctuation, or grammatical errors. Please see the rubric for guidelines.

You may adapt the assignment in any way, as long as you have at least 5 rules for a better life. You may write your rules in booklet form, publish a flyer, illustrate your rules, make a poster, write a play, produce a PowerPoint presentation, or design an original project. All original projects need to be approved by the teacher.

Before beginning, all students must review the following steps:

Examining Evidence/Drawing Conclusions


Students will:
· Compare and contrast Bud’s rules with the rules for living from lesson 21 – family interviews. What were the problems kids in the depression faced?

· Classify the rules by situation, or setting. What problems do kids face in today's society? 

· Use induction to make generalizations. Are there universal situations, situations that apply to any person at any time?

· Use error analysis to check both rules and generalizations. Do they make sense?

· Support claims with evidence from the book, their own prior knowledge, or their own lives.

· Can students find a pattern in these rules for survival? (Abstracting)

· Would these rules work for everyone? Can students think of a person who would not benefit from these rules for living? (Analyzing Perspectives)
PRE-REQUISITE SKILLS

Students are expected to have the following knowledge, skills, and experience before beginning the unit:

· Basic computer skills including: word processing, Internet navigation and  research, and e-mail

· Familiarity with software: Inspiration, Microsoft Word 

MODIFICATIONS
  Students with IEPs will have their modifications met throughout the course of this unit. Extended time, audio playback of the text, shortened writing assignments, and modified assessments are all examples of adaptations that allow all students to learn to the best of their ability.

UNIT SCHEDULE/TIME PLAN

 The unit takes approximately 25 class days, with 1-1-½ hours of instruction each day. Some assignments require work outside class. Lessons for each day are listed under Learning Experiences.

TECHNOLOGY USE

 Digital camera, Internet, VCR, TV, audiotapes, word processing, e-mail, scanner
Resources:

GREAT DEPRESSION

Library of Congress - American Memory Collection: Depression Photos 

http://memory.loc.gov/ammem/fsahtml/fahome.html 

National Archives Depression Gallery 

http://www.nara.gov/exhall/picturing_the_century/galleries/greatdep.html 

Michigan Historical Center - Price Comparison: Then & Now 

http://www.sos.state.mi.us/history/museum/kidstuff/depressn/costlist.html 

Michigan Historical Center - The Depression News 

http://www.sos.state.mi.us/history/museum/explore/museums/hismus/1900-75/depressn/labnews2.html 

PBS Teacher's Guide to the Great Depression 

http://breakthrough.blackside.com/blackside/EducationOutreach/GDguide.html 

Day of the Black Blizzard - a wonderful interactive presentation by Discovery School 

on the Dust Bowl 

http://www.discovery.com/area/history/dustbowl/dustbowlopener.html 

New Deal Network - Lesson plans 

http://newdeal.feri.org/ 

Mr. Donn's History Page - Links to Depression and 1930's history 

http://members.aol.com/MrDonnHistory/2American.html#GREAT 

BUD, NOT BUDDY

Bud, Not Buddy Webquest - Also contains many links to Depression era topics 

http://www.plainfield.k12.in.us/hschool/webq/webq106/ 

 Christopher Paul Curtis Interview 

http://www.powells.com/authors/curtis.html 

 Bud, Not Buddy Teacher's Guide 

http://www.randomhouse.com/teachers/guides/bud.html 

Bud, Not Buddy Thematic Unit - Many links to important topics 

http://eduscapes.com/reading/bud/ 

Character Study Rubric

	Task Component
	4 Points Each
	3 Points Each
	2 Points Each
	1 Point Each

	OPENING
	Develops an interesting and creative lead that states the significance of the character to the story plot.
	Develops an interesting lead that states the significance of the character to the story plot
	Develops a lead but does not accurately state the significance of the character to the story plot.
	Develops an inaccurate or inappropriate lead that does not state the significance of the character to the story plot.

	FOCUS
	Thoroughly focuses on a discussion of the role of the character to the plot.
	Focuses for the most part on a discussion of the role of the character to the plot.
	Inconsistently focuses on a discussion on the role of the character to the plot.
	No clear focus is evident for the focus is clearly not on the role of the character to the plot.

	SUPPORT
	Provides well-developed and accurate support for the role of the character through use of specific evidence from the story.
	Provides accurate support for the role of the character through the use of specific evidence from the story.
	Provides some support for the role of the character by using specific evidence but not in all cases.
	Provides little if any support for the role of the character through the use of specific evidence from the story.

	CON-CLUSION
	Concludes with a statement that creatively and clearly summarizes the significance of the character to the plot of the story.
	Concludes with a statement that clearly summarizes the significance of the character to the plot of the story. 
	Concludes with a statement that does not clearly summarize the significance of the character to the plot of the story.
	Contains no concluding statement, or the statement, or the statement does not summarize the significance of the character to the plot of the story.


Dialectic Journal Rubric

	Task Component


	4 Points Each
	3 Points Each
	2 Points Each
	1 Point Each

	Elements


	Clearly and creatively states a personal response to the topic of racism.
	Clearly states the position or central idea to be developed in the analysis. Chapter and page of the novel are stated.
	Unclearly states the position or central idea to be developed in the analysis. Chapter and page of the work are stated.
	Position or central idea to be developed in the analysis is not stated.  Chapter and page of the novel may be missing.

	Selection
	Records the most appropriate specific quote or passage from the novel that supports the chosen topic of racism.
	Records an appropriate specific quote or passage from the selection that supports the topic of racism.
	Records a specific quote or passage from the work but does not fully support the topic.
	Records incompletely or states no specific quote or passage from the work to support the topic.

	Support
	Provides well-developed and accurate examples, reasons and details to support the specific quote or 

passage.
	Provides accurate examples, reasons, and details to support the specific quote or passage.
	Provides some accurate examples, reasons and details for the support of the specific quote or passage but may have some inaccurate or incomplete examples, reasons or details.


	Provides few if any examples, reasons or details to show support for the specific quote or passage.



	Conclusion
	Concludes with a statement that creatively and clearly summarizes the personal response to the topic of racism.
	Concludes with a statement that clearly summarizes the personal response to the topic.
	Concludes with a statement that does not clearly summarize the personal response to the topic.
	Contains no concluding statement, or the statement does not accurately summarize the personal response to the topic.


Summary Rubric

	
TASK COM-PONENT
	4 POINTS EACH
	`

3 POINTS EACH
	2 POINTS EACH
	1 POINT EACH

	OPENING
	Clearly and completely states the key components of the research topic in the opening statement.
	Clearly states many components of the research topic in the opening statement.
	States few of the components of the research topic in the opening statement.
	Opening statement does not accurately explain the components of the research topic.

	INFOR-MATION
	Includes only the essential information without giving unnecessary, extensive details.
	Includes the essential information but gives several unnecessary details.
	Includes the essential information, but also gives many unnecessary details.
	Includes some information, but far too many unnecessary details.

	ORGAN-IZATION
	Organizes each important idea into one clear sentence in the most logical order.
	Organizes each important idea into one clear sentence in an appropriate logical order.
	Organizes some important ideas into their own clear sentence in an appropriate order.
	Does not organize the important ideas into clear sentences, nor into any consistent logical order

	CON-CLUSION
	Concludes with a statement that brings the summary to an effective close.
	Concludes with a statement that brings the summary to an appropriate close.
	Concludes with a statement that does not close the summary adequately.
	Contains no concluding statement, or the statement does not bring the summary to a close.


Culminating Performance Rubric - Invention

	Task Component
	4 Points Each
	3 Points Each
	2 Points Each
	1 Point Each

	DESIGN
	Interesting, original, creative. Work based on unit of study. Clear and comprehensible. Colorful. Exceeds assignment requirements.
	Clear, interesting, organized. Based on unit of study. Meets all assigned requirements, with clear attempt to excel
	Based on the unit of study, but little evidence of creative work. Meets minimum standards only
	Unorganized, illegible, derivative. Does not meet the minimum requirements of the task

	RULES
	Creative and original. Based on student’s life experience. Rules make a connection to other’s lives. Clever, possibly humorous. Contains more than the 5 rules assigned
	Based on student’s experience. Has at least 5 original rules. Makes the attempt to exceed the assigned requirements.
	Uses 5 rules, but rules may be clichés, or based on situations already discussed in class. Meets the minimum requirements
	Uses fewer than the 5 assigned rules. Rules are not original. Does not meet the minimum requirements of the task

	SUPPORTING EVIDENCE
	Contains 2-3 paragraphs of solid supporting evidence: examples, reasons, and details. Evidence is well-developed, accurate, and thought-provoking
	Good supporting evidence. Some examples, reasons, and details. Clear attempt to go beyond the basic assignment
	Few examples and details. Meets only the minimum requirements of the task
	Little if any support for rules. Does not meet the minimum requirements of the task

	USAGE
	Uses sentence variety, proper grammar, and punctuation

Few, if any, spelling errors
	Generally uses complete sentences, with some sentence variety.

Generally uses proper grammar and punctuation.

Spelling errors do not interfere with understanding
	Lacks sentence variety.

Contains some errors in grammar and punctuation.

Spelling errors may interfere with understanding
	Errors in sentence structure, grammar, punctuation, and/or spelling interfere with understanding


SUMMARY RUBRIC








