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OVERVIEW
    The French and Indian War has proven to be a turning point in American History.  Although often overlooked and even ignored by teachers, the French and Indian War produced the historical changes that led to the American Revolution.  This two-week unit explores the causes, military course and impact of the French and Indian War on American History.

CONTENT KNOWLEDGE
	Declarative 
	Procedural 

	 1.  Identify the causes of the French and Indian War.
	 1.  Analyze the impact of geography on the French and Indian War for both the French and English.

	2. Understand the concepts of militarism and pacifism.
	 2.  Conduct a "document search" using computers.

	 3.  Identify British mistakes in the war, especially in the opening battle, the Battle of the Wilderness.
	 3.  Organizing and writing a Document Based Essay (DBQ).

	 4.  Understand the roles of George Washington, Ben Franklin, Edward Braddock, William Pitt, James Wolfe, Lord Amherst and Gen. Montcalm in the French and Indian War.
	 

	 5.  Locate key strategic locations on a map: Montreal, Quebec, Forts Duquesne, William Henry, Ticonderoga, Necessity, Louisbourg, St. Lawrence River, et. al.
	 

	6. Understand the key components and importance of William Pitt's strategy to win the war and the battles that resulted from it.
	

	7. Understand the results and impact of the war on the American Revolution and U. S. History.
	 


ESSENTIAL QUESTIONS
1. Why do countries such as England and France resort to war to resolve disputes?

2. How were the British able to win the French and Indian War despite making mistakes early in the war?

3. Why is the French and Indian War considered a turning point in American History? 

 

CONNECTIONS TO NYS LEARNING STANDARDS
List Standard # and Key Idea #: Write out related Performance Indicator(s) or Benchmark(s) 
 Standard # 1 - History of United States and New York

 Key Idea # 2 - Important ideas, social and cultural values, beliefs and traditions from NYS and US history illustrate the connections and interactions of people and events across time and from a variety of perspectives.

Performance Indicator - Students investigate key turning points in NYS and US history and explain why these events or developments are significant.

INITIATING ACTIVITY
      This unit was launched with an interdisciplinary lesson with the music teacher on militarism and pacifism.  The concepts were defined on the board, and students spent some time analyzing Picasso's famous painting, "La Guernica."  This picture was contrasted with pictures of doves and hawks.  After discussing the symbolism of the pictures, we played the song "Battle of the Green Berets" by Sgt. Barry Sadler.  For social studies we discussed the historical context, the words and the militaristic aspects of the song.  The music teacher discussed the instruments that were used to send the militaristic message of the song.  Next we played the song, "Imagine" by John Lennon.  Again, the historical context and the concept of pacifism were discussed for social studies, and the instruments for music.  The third song we played was "Civil War" by Guns and Roses.  (The ultimate militaristic/pacifistic name for a musical group).  The historical context was discussed and the instruments, basically heavy metal, were used to be "anti-militaristic" rather than pacifistic.   

LEARNING EXPERIENCES

In chronological order including acquisition experiences and extending/refining 
experiences for all stated declarative and procedural knowledge.
1. The causes of the French and Indian War were discussed, with a review of mercantilism discussed in the previous unit, and a major factor in the war.  Ben Franklin's "Join or Die" cartoon was analyzed.

2. A map was completed showing the important locations for the war.

3. A video and discussion of the Battle of the Wilderness, the opening battle of the war.  The British mistakes, especially by Gen. Braddock, that led to their defeat were analyzed, and George Washington's role in the war was read, seen and discussed.  (Videos on the war are available through BOCES)

4. William Pitt's strategy to win the war was discussed.  The ensuing battles at Louisbourg and Quebec were shown on videos and discussed.  The importance of people such as Amherst, Wolfe and Montcalm are included.

5. Analyze the results of the French and Indian War, discuss the importance and impact of geography on the course of the war, and predict its impact on the future of the 13 colonies.  Discuss why this war might be a turning point in American History.

6. Conduct a "Document Search" on the Internet looking for documents related to the French and Indian War.  Students each have a computer, but work as part of a group. (2 periods)

(6 days on topic, 2 days for document search, 1-2 days to help students with scaffolding and DBQ organization)
CULMINATING PERFORMANCE 
Include rubric(s)
      After reviewing the documents gathered by the students during the document search, the teacher chooses appropriate documents that support key ideas and essential questions posed at the start.  My students found several documents that could have been used.  Six documents were used for the DBQ.  Among those documents were:

Maps of English and French land claims before and after the war.

Pictures and descriptions of William Pitt, George Washington and the Battle of Quebec.

Ben Franklin's Albany Plan, Washington's role in the war (quotes)

Overall, the class found a nice variety of maps, pictures and written documents.

     The students were given two days to complete the scaffolding questions and four days to write the essay.  A graphic organizer was provided.

     The generic rubric, used by NYS in grading 8th grade DBQ's was used in scoring the essays.  This gave the students an opportunity to become familiar with the vocabulary in that rubric.  That rubric looks like this:

SCORE OF 5

· Thoroughly addresses all aspects of the task by accurately analyzing and interpreting at least four documents.

· Incorporates information from the documents in the body of the essay.

· Incorporates relevant outside information.

· Richly supports the theme or problem with relevant facts, examples, and details.

· Is a well-developed essay, consistently demonstrating a logical and clear plan of organization.

· Introduces the theme or problem by establishing a framework that is beyond a simple restatement of the Task or Historical Context and concludes with a summation of the theme or problem.

SCORE OF 4

· Addresses all aspects of the Task by accurately analyzing and interpreting at least four documents.

· Incorporates information from the documents in the body of the essay.

· Incorporates relevant outside information

· Includes relevant facts, examples and details

· Well developed, demonstrates a logical and clear plan of organization.

· Introduces the theme or problem by establishing a framework that is beyond a simple restatement of the task.

SCORE OF 3

· Addresses most aspects of the Task, but limited in some ways.

· Incorporates some information from the documents

· Incorporates limited or no relevant outside information.

· Includes some facts, examples and details, but description is limited.

· Is a satisfactorily developed essay with a general plan of organization.

· Repeats the task or historical context in the introduction and conclusion.

SCORE OF 2

· Attempts to address some aspects of the task, makes limited use of the documents.

· Presents no relevant outside information

· Includes few facts, examples and details

· Poorly organized, lacks focus

· Fails to introduce or summarize the theme or problem

SCORE OF 1

· Shows limited understanding of the task with vague, unclear references to documents

· Presents no relevant outside information

· Includes little or no accurate or relevant facts, details or examples

· Attempts to complete the task, but demonstrates a major weakness in organization.

· Fails to introduce or summarize the theme or problem

SCORE OF 0

· Fails to address the task, is illegible, or is a blank paper

PRE-REQUISITE SKILLS
 The students need an understanding of:

The 13 American colonies, their regions and attitude toward one another

The concept of mercantilism and its impact on the development of America

The rivalries among the European countries for power, land and resources in America

Use of the Internet to find documents on various sites 

 

MODIFICATIONS
A variety of instructional methods were used to convey the material to all students and address a variety of learning styles:  reading, listening, speaking, visuals, music and computers were all used.

Students were paired up during the Internet document search.  Students uncomfortable with computers were stationed near "experts."  

The graphic organizer was supplied for the DBQ.

The students "edited" their essays with highlighters.  They color- coded their references to documents and outside information to see "visually" if they had addressed the task properly.

UNIT SCHEDULE/TIME PLAN
Approximately 10 days, 39 minute periods per day.  Students worked on their DBQ's for homework while the next unit began.

TECHNOLOGY USE
Computers were used to conduct the document search.  Students used the Internet and commercial databases that are available to our district.

 

